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1.1

INTRODUCTION

Backpgrouwnd & Origins of the Investipation

The practice of vocational guidance in Dritish schools is
increasing, and its expansion brings a need for more in-—
formation about those adolescent experiences directly related

to . : vocational oriemtation.  Why is it that John. chooses.

this particulai occupation and that particular job? hat

elements are crucial in these decisiona? What influences
must one appréciute in guiding.him towards a realistic.and
appropriaté decision? = In understanding the origins of
this investigation one needs to understand a little of the
badkground to vocational guidance in schools,

Vocational guidance represents an attempt to help the indiv-

. idual appraise himself, hisucircumstances and the possibil-

jties open to him in terms of jobs, occupations and careers.
The vocational guidancé-practitioner offers himself as a
person with experience and knowledge enough to clarify,
translate and interpfet, for the adolescent, facts and
ideas aboﬁt the adult world ol work and educatiom, and
thus to help him develop.a basis for making his own

decisions. . For such a service to be fully cffective

‘_the practitioner should have data available ahout his

clients'! social, intellectual, enmotional and physical
attributes.

To a limited extent these are available to hiﬁ, hut through
thé school only (in most cases) anart from the clients' ob—
servations about themselves. Typically the dota he is offered
consiéts of obsefvations/Opinions of fragments of.behaviour,
unstandardised marks for academic performance and estimates

of future performance or behaviour, Since these are not:

based in a rigorous‘system of personal wssessment, they

offer the practitionef a sonewhat unscund basis for pro~

. gceeding with pguidance. The behaviour reported is Iraquently

that ohserved within the school only, and publiely; the

lack of standordised marks (i.e. between subjscts) neans
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that there is no real basis for comparison of performances,

and the estimates of future performance and behaviour are
probably best regarded as extremely tentative in many cases.
In attempts to offset such drawbacks and the fact that even
accurate data presents very much an ‘'institutional view' of
the individual, meny practitioners resort to the use of

interest inventories (often called interest questionnaires).

Huch more rarely, although increasingly, ‘psychometric

instruments measuring aptitudes, personality variables etc.

are being Brought'info use. But even so, thé lack of sound

dato about the clients! family relationships and activities,
about interaction with peers outside of the schoél, ‘implies
a degree of imbalﬁnce in the bases of guidance and hence some
questions about how well founded much of it can actually be.
But for those involved, there is little or no information
available about socialisation through famiiy and peers,

save through the statements of the individual adolescents
and sometimes of parent s, F&mily and peers may be extremely
ihportant infiuences; particularly during adolescent vocat-
ion&l\orientation from the ame of about thirteeﬁ. One may
cateh tantalising glimpses of deeper.levels of influence

in cases vhere very complex problems are presented by
youngsters,

With this background in mind it is clearer,  perhaps, how
this investigation originateds It is natural for a pract—

itioner who is reflective about his work to want to under—

‘stand more clearly these influences, and to want to form-—

ulate questions about aspects of most importance to him.
This is especially so with regard to influences upon orient-
ation during the youngsters' last months of schooling.

In pursuing such reflections one quickly comes to realise
that the only satisfactory way of extending one's range

is Lo examine such matters very closely. This prdfess—
ional need to lmow, %o understand, and a personal curios—

ity, bave given rise to this investigation. The nature



2.1

243

of the questions posed ha.s almost formulated the enquiry into
what_it is ~ oan attempt to establish whether the areas
oublined below can previde helpful indicators of an individ—
ual's.vocationgl orientation,.

In attempting to determine this one must take into account
the current (and widespfead) use of interest measures as
guides to vocational orientation, so this investigation

must not.ohly iry to exﬁmine the selected areas closely, .
buf also consider the effigacy of interest ﬁeasures in that

context..

Objectives of the Investigation

It is now clear how the investigation originated and, to
some extent, what its intention is. llowever, it is one

thing to state or initiate an intention in general terms and

quite another to set out one's objectives accurately in

specific terms, In doing so one must beor in mind the
possible contribution of the research to the sum of know~.
ledge as well as to one's owﬁ Iknowledge.

It should be understood that this investigation is not a
formal and rigorous testing of precisely formulated hyp-
otheses, for this would not be an appropriate form

through which to conduet it. Neither is it an academic

. exercise designed to test certain methodologies. 1t i=s

designed to explore, c¢larify and explicate the areas in
question ¢ and hence it is based upon a number\of 'Study
Objectives! which, hopefully, facilitate these.

Objective I = To study certain aspects of Family Influence
;;;; the adolescent, and to try tc identify those vhich
appear to be related to vocational orientation in relation to:

parental occupational status; fathers' occumations; family

size and ordinal positiong fréquency of visits to relatives;

parental geographic mobility; place and length of residence;

perceptions of help and puidance;
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Objective I —~ To study certain aspects of Peer and School

Influences upon the adolescent, andvto try to identify those
which appear to be related to vocational erientation in '
relation to: number of‘working and non—working peer
ﬁssociates,ﬁithin and without school; school subjects
chosen, studied and preferred; estimates of, and per=—
formance in public examinations; vocational help and in-
formation available in schoolj wuse and perceptidnS'of

help and information available; part—time jobs and job—
seelting behaviour in felation:to full time eyployment.

Objective III - To try to determine'whether measured

vocational interesgts offer a more or less useful indication

of vocatioh&l'oriéntation than the influences studied under

_Objectives I and II. This Objective includes the study of -

vocationazl orientation in relation tos fathers' occupations

‘and the findings of Objectives I and II.

These Objectives provide a framework within which to desipgn
and implement the investigat{on, but they do not necess-—
arily form the framework within vhich the findings may be
analysed and discussed. The relationship between the

findings of this investigation and those of others may very
weli indiecate that prorer discussion must cross bouwndaries
which seem apparent hetween the Study Objectives, . For ex-
ample, those aspects of parental occupation subsumed under
Objectivee T will be linked, obviocusly, witﬁ those under
Objective III. Findings do not always fall within the expect—

ations of resecarchers and unexpected data may call for fresh

analytical approaches and perspectives.

In approaching an enquiry such as this. it is wise to search
éxisting literature, mnot only to identify methods,' techniques
and forms pf analysis previously employed,. but to acquaint
oneself with the range of ideas, concepts and theories off=
ered, vwhether empirically supported or not. Equally import-
ant is the aim of identifying gaps in knowledge and mwmder—

stonding,  The survey of existing literature which follows



is confined largely to these areas central to, and closely
related to, the Study Objectives outlined above. It cannot,

_therefore, be regarded as exhaustive of the wholc field,
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" and choice became a major activity early in this century,.

3.2,

3.8

‘Development of Theoretical Perspectives in Britain

American research into vocational development, orientation

~ but the ma jor theoretical frameworks did not materialise

until afier World War IT. Much of the impetus for taeir

development came from the extensive assessment and testing

programmes developed during the war for>use with their

~armed forcés, and was concerned with effective and eff-

icient wbilisation of persommel abilities.and interests.
ﬁbwadays such names as John Holl&nd,“ Donald Super and

Anne Roe are familiar to everyone engaged in vocational

_guidance or the study of its theoretical bases, for

they are the authors of the main theories. _
In Britain the theprgtibal'study of this field did not

“gain momentum uwntil after the war, in the . lobe 1950is and

"éar&yﬂ1960's. " The Mationael Institute of Industrial Psych—

ology provided a stable source of study and research but

it was, as might be expected, almost exclusive of other

"mocial science bhases. A number of individuals also contrib-
uted (e.g. Davies 1039; Smith & Allen 1932-1940) but again

the work was psychologically based, and alimost all of this
work was concerned with psychometry of one form or another.
After the war the social aud economic climate in Britain
was such'that developing a pool of skilled manpower hbe~
came imperative, and following the Education dAct of 1944

the vocational destinations of school leavers gained in—

‘creasing attention. It was during this period that the

Youth'Employment Service was formed (now the Careers Service)
and algo during this period'fhe theories of vocational devel-
opment, orientation and choice began to percolate into both

academic and educational establishments of Britain from

Anericae.

3.4 llore recently, attempis have been made to formulate 'nativef

British theoretical frameworks, for esample by Musérave(lQGT).



Ford & Box(1967), Roherts(1968) etce The main drawback
in these attempts'is that they have been based largely upon
sociological concepts, taking too little account of other
- perspectives.  An exception to this criticism is the frame-
worl prOposed by Keil ot dl.(iQGG) and it has the adv@ntuge
of dealing with the whole of the school~to~-work tramsition . -
‘ ‘-' including work adjustment. ‘
3e4 - But'though some of these thebretical.formulations are usc-
‘ ' '  | ful, and in varying degrges‘éupported empirically, there
are important gaps in our knowiedgé and understanding of the
;£ransition phenomena, and these are reflected in the lit—
erature. For example, family socialisation and peer re-—
lationships, which are generally felt to be important, are
not well or adequately accounted for iir the theeries and
certainly not well documented in the literature.

3.5 The present investigation is in the main tradition of British
regearch in that it is small scale and centred to an apprec—
iable extent upon sociological explication. But it also
.draws upon the diséiplines of DEducation and Sbcial,Psych-
clogy since it seems reasonable to suppose that a multi-
diséiplinary approach iz more likely to produce & better
uwnderstonding of both the defined area of inveétigation and
the outeomes. In approaching this investigation the gaps
in knowledge and understanding have-been noted and, where
.they are important and relevant to the enquifi they are
highlighted. '

8.6 To some extent the structure of the investigation reflects
the gars. Tor example, +there is an aﬁtempt to identify
some aspects of the relationships botween the school leavers

~in the sample and any working peer associates they may have.

- Apain, there is an attempt to identify links between visits
40 relatives and individuwal orientations, In short, the
enquiry is centred upon questions of interest to the invesi-
igator and, where the considerations can be accommodated withe
“in the research design, areas ahout which there is little data

evailable of an capirical nature.
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Réview_of Literature

Having explained the origing and objectives of this in- _

vestigation, and having briefly described the main

“thread of the development of study in this field, it is

'necessary-to review those aspects of the existing lit-

erature bearing directly upon the arca under investig-
ation. . In-this way the designy conduct and findings-.

of.the'enquiry'may be fifmly established in, aﬁdqrelf

“ated to, the work of others in this field. 0f nec—

essity a certain degree of arbitrary selection will be

detected because in some instances only aspects of mach

larger'fields of enquiry are considered.

The first section of this Review is concerned with hroad

views of vocational development, orientation and choice,

This offers a context within which the succeeding mat-

erial can be related and articulated as far as possible.
The second section deals with 'Family, Occupation and
Social Class' and is the largest'section;: This triad
is interrelated in a number of ways, chiefly as follows.
Children tend to enter occupations similar in type to
those of their parents and/or to those entered by others
in their social class groups. The occupation of the
head of the household (usually the fafher) is commonly
ranked on a socio—economic scale in order-to locate the
famiﬁy's social class level, and the influence »f the
family, particularly parents, is related to &spirationai
levels, attitudes, values etec. of the'prbspecﬁife
school leaver, It can be appreciated that thié is a
complex and important area to review.

The section which follows this considers the related area
of 'Rcsidence and Geographic Mobiliﬁy'. Families with
éhildren below school leaving age tend te live as wits

and move a8 wnits, and their stability of resideace or

| mobility rmay influence the neighbourhood or community



values wﬁich they would normally transmit to their
children., Outside the ambit of fami ly influence the
‘most important relationships formed by adolesconts are
usually those with their peers, and asy school offers the
richést source of opportunities for_formihg them, 'Peers!
‘and "The School' constitute the next Lwo sections to be
'reviéwed} Yithin the school the prospective school leaver
is offered help and guidance with vocational problems and -
 decisions, and this is the subject of the last section
focusing upon_social influences. However, if has been
gtated earlier that the current use of measured vocational
interest profiles {as indicators of orientation) must be
accounted for, and there iz a section devoted to the
"topic of Wocational Interests', Finally there is an .
attempt to draw tbgether the main threads in an overview

of the literature reviewed.

."J
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Table 1.

SUPER'S TEN PROPOSITIONS

People differ in thelr ab111t1es, interests and person@l—
ities. '

-They are qualified by virtue of those ch&r&cterlstlca, each

for a number of occunatlons.
Bach of these occupations requires a characteristic pattern

of abilities, interests and personulity traits, with tol-
erances wide enough; however, to allow both some variety

of occupations for each individual and some variety of Ind-

ividuals in each occupation.

"Vocational preferences and competenciez, the gituations in
which people live and work, and hence their self concepts,

change with time and experience (alibough self concepts are
generally fairly stable from late adolescence onward until
late maturity) making choice and adjustment a continuous

- Process.

This process may be summed up in a series of life stages
characterised as those of growth, exploration, establish-
ment, maintenance, decline and these stages may in turn

be subdivided into (a) fantasy, tentative and realistie
phases of the exploratory stage and (b) trial and stable
stages of the establishment stage.

The nature of career pattern {(that is, the occupational
level attained and the sequence,. frequency and duration of
trial and stable jobs) is determined by the individwal's
parental socio—economic level, mental ability and personal-
ity characteristics and by the opportunities to which he is
exposed.

Nevelopment throupgh life stages can be gulded, partly by
facilitatine the process of maturation of abilities and
interests and partly by aiding in reality testing and in the
development of self concept.

The process of vocational development is essentially that of
developing and implementing a self concept: it is a compronise
process in which the self conceplt is a product of the inter-
action ofv inherited aptitudes, neural and endocrine make-~up,
opportunity to play various roles, and evaluations of the
extent to which the results of role playing meet witl the app-
roval of superiors and fellows.

The process of comproni se hetween individual and social factorse,

between self concept and rea11ty is one of role playing,

whether the role is played in fantasy, in the counsell:ng'
interview or in real life activities such as school classes,
¢lubs, part—time worlk and entry jobs.

Hork satisfactions and life satisfactions depend upon the ext-
ent to which the individual finds adequate outlets for his
pbilities, ‘nterosts, personality traits and valuesj they dep—
end upon his establishment in a typoe of work situation anda
way of life in which he play the kind of role which his growth
and exploratory experiences have led him to consider congenial
and appropriate. :

(Super 1953}
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Theoretical Frameworks

4,4 Host of the main theoretical frameworks contain a substontial

4,5

developmental element owing much to the patulates of Ginz-—
berg et als(1951) and a useful summary of them is offered
by Osipow(1968).. |

“Simply_stated,. Giﬁzberg, Ginéburg, Axelrad end Herma
(1951) concluded that vocational choice is an irrevers—
ible procesg, occurring in reasonably clearly marked
periodsy which is characterised by a series of coup-
romi ses the individual makes between his wishes and

his possibilities."

~ Ginzberg et al. labelled the three main stages Fantasy,

Tentative and Realistic periods and, to a greater or
lesser degree the work which followed their lead reflects
them, at least notionally,

Perhaps the most commonly studied and tested theory is that
of Super(1953) consfsting of ten propositions (Table 1) -
which he used as a basis for developing a model of 'life
si&ges"typical of vocational development. ~ These life
stages, hbwever; cover the normal life span of a human
being, and the abstract below shows only those stages

most relevant to the present investigation.

"Capacity (18 ~ 14) Abilities are given more weight

and job requirements (includingtiaining) are considerede.

~Exploration Stage

Tentative (15 - 17) Needs, interests, capacities,
values and opportunities are all considered. Tent--
ative choice are made and tried out in fantasy, dis-
cussion, courses, work etc."

(Super 1957)
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-The interactions are disgrammed for a person with a typical

Motoric orientation at the second level of choice. Dotted
lines frém Peer, Parents and Sibling to PERSON indicate
social influences exerted for particular occupational env-
ironments (E) and level (L) within a particular environ-

" ment, The numbers accompanying these symbols refer to

numbered environments and levels, Similarly, dotted lines
from environments to the person symbolise knowledge(K) in-
cluding lmowledge of barriers, that a person has about
various environments. The mammitude of {the accompanying
numnber is an jindex of the amount of information that the
person possesses about each environment. In conjunction
with sccupational knowledge, self knowledge operates to
facilitate or inhibit the operation of the hicrarchies by
acting as a screen among these various forces and hier-
crchics. '

—
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4,6 Although Super's work is probably the best known and

grbund'and seems to offer some useful perspectives;

this is the work of John Ilolland. Although Hollandfgz::

theory (1959) fs‘usually called 'developmentalt it is

a8 Crites(lQGS) rightly'points-but, typelogical in char—
_acter. The illustration (Fig.1) shows Holland's diag-

rammed example of the applic@tion of his theory, He

describes the individual, at the time of occupational

choice, asd..

".oethe product of the interaction of his particular
herédity,- with a variety of cultural and personal
factors, including peers, parents, and significoant
others, his social ¢lass, culture and physical en~.
vironment." |

(1959)

4.7 A cén%ral idea in this theory is that each individual
develops a characteristic range of methods of dealing
with his total environment (termed 'adjustive orient—
ations' by Holland) and that this results in attempts
10 search out certain kinds of 'occupational en#jronments".
These environmentc offer tasks, activities, surroundings
etc. which are the couterpart of his adjustive orient~
atiqps. This is a list of the occupational environments

suggested by him:

Eﬂﬁiﬁﬁﬂfﬁﬂi Occupational Examples
_Hoﬁoric | labourer; farmer; aviator
Intellectual physicist; chemist; biologist
Supportive teacher; interviewer; therapist
Conforning , "secretary; filing clerk; book keeper
Persuasive. politician; executive; promoter

studied, a more recently developed framework is gaining
\
Aesthetic mugiciany artist] writer ‘




Emotional
Concentralion
on Child

Acceptance

(Roe 1937)

Categories in Roe Classification of Occupations

*

Groups Levels

I Service 1. Professional & Managerial (i)
IX Business Contact 2. Professional & Manapgerial (ii)
II1 Organisations 8. Semi-profess./Small Dusiness
IV Technology 4. Skilled

v Outdoor S+ Scrmiskilled

VI Science 6. Unskilied

Vil General Cultural
VIII Arts & Intertainment

. Note: The diagram suggests possible relationships between
' parent-child interactions and vocational orientations
in later years.
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4.8 In discussing the individual's location of matching

oc@upational_environments he saysaes
"The person directs himsélf towards the ma jor
 occupational class,..”

(7ith the qualification that, at the time of choice..)
"..san ambiguous hierarchy results in vacillation
in the direction of choice or no choice...The
orientation mey represent the hlghest level of
fixation." .

4.9 In contrast to these two major constructions, the theory
offered by Roe(1907) is based in the nature of the indiv-
:dual's early family relationships.(See Fig.2):

Roe's three main propositions are:- ! .
"l. The hered:t&ry.hgggg of intelligence, special

abilities, interests, attitudes and other person-
dlitj'fdriaﬁles seem to be usually non~specific.

2, The pattern of development of speciai abilities is
“primarily determined by the direction in which psyhic
| energy comes to be éxpended.

3. These directions in which psychic energy comes to be

expended are determined in the first place by the
patterning of early satisfactions and frustrations.®

(Emphases supplied) o

4.10: .She supports these with a number of subsiduvary proposit—
jons which state that the patterning will predjspose the
individual to attend to particular fields of interests/
activities, their intensity'and organisation being the
main factor in a desire to pursue them. Needs which
are unlikely to be (or never to be) satisfied are
expuhged or translated into "dominant and restrictive
motivators". The immediate satisfaction of needs as
they appear tends to preclude them from Becoming motivat—
ors, but needs vhose satisfaction is delayed will prob-
ably become motivators. To summarise, each individual

develops & need hierarchy as a result of early family




Table 2

Youth and Worl: Problems and Perspect1ves

(Keil ot al. '1966)

(a) The socialisation of the young person into the world of
work together with (b) previous work experiences and (c) wider
social influences lead on the one hand-to (d) the formulation
of a set of attitudes towards expectations about work.
(a), (b) and (c) together with (d) provide the explanation
for (e) actual job entry, and from this (f) experiences as
& worker lead to & situation (g) adjustment/non-adjustment
for the worker, which can be expressed either by a measure
of satisfaction, by a reformulation of (d) above, by
ritualised .disaatisfaction or by job change. . .

le Formal Influences on (a)

Family — Economic level; social clessjy sibling pressures;
family tradition; degree of parental aspir&&ion

_ for: young people

Nelghbourhood -~ Type of res1dent1a1 area and hcuse, stab~
ility of residence

School = Type; area; attitudes of teaching staff to pupils
as individuals and as group; school culture

Peer Group - Ages; occupations if anyj; social backgrounds;
activities '

2. Informal Tnfluences on {(n)

Part-time jobsj industridl fisits; observations of ind-—
-ustrial life

3. Informal Influences on {c)

Communications mediaj  political/religious affiliations
4, Dimensigns of Attitudes and Expectations

Expectations of life as a worker — Positive/Negative;
Hopeful/Pessimistic; Realistic/Unrealistic
Aspirations

Attitude to old life - Positive/Negative

1Core' Attitude = Intringic = work valued for itself

Extrinsic = work valued as means to
an end
‘Career = status provider

5. Informal Influences on (f)

- Work situation — content of work donej conditions, pay,

money, hours; training; relations with authorztxf
other people
Home situation — relations with parents; saving; possessions
Leisure sitvation — friendship patterns and activitics)

spendingj relations with opposite sex
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experiences and from this develop : motivations towards
certain vocution&i;courses of action or choices. How~
ever, Roe 1argely restricts individual vocational
orientation to the Person / Non-person dimension which

has linitations.

4,11 The foregoing frameworks are the most popularly'studied'and‘

“taught, but the following one constructed by Keil et al,(19G6)

is in practical terms arguably of more interest and greater
apﬁlicdtion. Where the ﬁrevious frameworks were cons—

tructed by Americans in America, this one originates in

the British context. (See Table 2) .. . - .

4,12

As Keil et al. state clearly:-—
MApart ffom the recent studies by Carter, Veness and
the Crowther Report itself, few areas of the general
subject of moving from school to work have heen care-—
fully investigated and the material shows & remarkable
iack of systematisation and a failure to congider
prévious work.,  With the exception of the topic of
‘vocational choice...there have been few organised
surveys...(giving only)e. partial insight into tha.
problems of young people at this period of their lives."

These, then, are some of the more important theoretical

and conceptual frameworks of vocational development,

orientation and choice. Théir articulation is reason-

-able but emirical support varies. Outside of such frame-—

worﬁs'there ig & considerable amount of material contxibuted

~ from individual disciplines, This, too, needs to bo art~

iculated and brought into some kind of coherent form.

Family, Occupation and Social Class

Most of our understanding of the family is at a relatively
Lkigh level of generality = mostly sociolegical. That is
to say, it consists mostly of stated relationships be-
tween variables which, according to a variety of stat-

istical tests, are gignificant. e have relatively



5.2

5.3

14

little understand:ng of the processes. and mechanisms . op-
erating within and between fam111es, from wh;ch thege
stated relataonsh1ps arise, Nevertheless, there are asp—
ects of socialisation within the family vhich are related
to later influences in-adolescence. By examining then
briefly before concentrating upon the adolescent stage,
one can gain valuable insighty and apnreczate more fully
the s:gn:flcance of contributions from sociology and social
psychologye _
The very young child, in imitating his parents' behaviours
and attitudes, is beginning to model himself on them and

"A very important part of self is mainly aéquired;

through jdentification — the sex-role."

(Argyle 1971) .
A child mey identify with either parent, which is to say
he or she begins toincorporate parental behaviour in his
own behaviour as far as possible (Krech et al.1962). How=
ever, as the child initially is mostly in the mother's com=
pany, both sexes tend to identify with her but boys typically
shift identification to the father (Parsons & Bales 1955).

The parents' roles appear to be character1sed by different

orientations normally, +the father taking an ingtrumental

role within the family, and the mother taking an expressive
role. Since many youngsters see'occupations (during adolesc—
ence) in .'mé.sculine' and 'feminine! terms (Eppel & Eppel® 1966}
it is highly likely that the basis of such perceptions of
occupations have their roote in early sex-role -madelling,
end Super et al.(1957) observe that whilst the girl's role
is primarily a sex model, the boy's develops into o differ—
entiated occupatioﬁal model,

With the swift development of intellectual, sexual, phys—
jcal and other attributes, characteristic of adolescence,
the youngster finds that he is entering a phase where the
old certainties are becoming biurred or vanishing. Ie may

identify with others more frequently in attempts to sort.out
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who he is‘(Erikson's 'erisis of identity' 1956). He coﬁtin?
uall& tries out roles and tests them against reality, and as
early'as the age of twelve
"There is greater evidence of the discarding of fantasy and
| and 1ncreaeed recogn1t1on of the difference between the in-
fantile and maturlng parts of self."(jid\\969)
ﬁetwegn;thei@ges of 13 and 15 the youngster is trying to-gauge
his interests, abilities, capacities, values etc.(See'Super
1957; Ginzberg 1951)... _
- ",.some children showed.signs of beginning to develep
effective sﬂrategies for themselves, others had done
'so less well or had not{ been able to develop any orient-—
ation to the world of work at 2ll. VWhere no such strat=—
egies had been developed there was often intense anxiety
eee{which partly) arises becanse the whole nature of the
adolescent erisis seems to call into question the prep—
aredness of the child to grow up and some childrens..
seemed to {feel) as though they would never be able to
grow up or would not be allowed sufficient time to do
"80 before being forced..to make a choice."
(mi11 1969) -

During this period: the ‘epo-intepgrative! processes (Blos 196“)

are crucial, for the olements of the roles tried out, which
seem to the adolescent to !fit', .will be incorporisted into the
emerging self. As Brikson(1959) observes, it is primarily

an inahility to settle upon an acceptable occupation which

di sturbs youngéters, and this means they may feel unable

to commit “themselves trﬁly to facets of work, working and
occupations. They may find it difficult to see poﬂential for
investment of self, and hence feel unable to engage in aspecis
of role rehearsal,

Marcia(1967) in a study of adolescents facing occupationzl
decisions, found that they could be divided into four groupse.
Ik is interesting that he deseribes them in terms of conmitment

and (reference Erikson) distinguishes the groups in terms
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of ‘identity statusea' which is derived from the nction of |
the adolescent development'of identity., They are:

8. Tdentity schievement Status — has experienced & crisis

period and is committed to an occupationj

b. Meratorium Status — refers to individuals currently

engaged in decision making with commitments vague;

c¢. Foreclosure Status — seem to have experienced no crisis,

yet hove firm, often parentally determined commitments;.
d. Tdentity Diffusion Status — has no apparent commitments*¥

(Note: (b) and {d) are distinguished in that (b) is charact-

erised by struggles to make commitments)

This brief examination of these crucial agpects of develcepment
from childhood to adolescence indicate that adolescent vocational
orientation has antecedents located centrally and firaly in
socialisation within the family. However, for the most part.
data available relating to adolescent vocational orientation
comes from the sociologists and social psychblogis£s, rather
than psychologists, ~and it is to them that one must turn.

It has already been established that the family, a biologically
based grﬁup (Harris 1969), is a primary source of socialis-

ation, values and norms for children. And often the.family;

_particularly parents, mediate the influences of social class,

neighbourhood and other social contexts (ﬁoréley et 2al,1970).
Sutton-Smith et al(1964) identify some specific aspects of
family influence... | ‘
"Social learning among first borns includes high surrogate
training and: strong identification with parents...
social learning in ﬁhe male dyads...leads to high sex—
role masculiniiy and high interest in conventional ec-—
onomic activities...social learning'in female dyads leads

to high femininity and interest in expressive creativity.."

*¥% See also 'Modes of Decision luking! (Addendum DY p.l54)
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5.8 Extending this data, Douglas et a1(1968) found that.;
"Children from large families make low scores in all
attainment tests at all ages.. |

‘ : : The more young children there are in the family when

| the child is learning to talk, the lower is his score
in the eight—year~old vocabulary tests...This defic—
iency is not made up later..Pupils from large families
leave school earlier than expected at each level of

_ability...Finencial reasons are insufficient to explain
this..First-born boys in families of 2 or 3 wale higher
scores in their attainment tests and are academically

. more aspiring than their younger brothers and sisters.™

5.9 Thus one sees that the potential influences upon adolescent

orientafion are probably a continuation of previous influent-
ial patterns, although the involvement of the family in

this process varies considerably (See Carter 1966; Willmott
1966 etc.). For example Jahoda(1952) reported that parents
of his adolescent sample weré a “central and'pervasive" in-
fiuence upon the job choice and attitudes of the youngstérs.
On the other hand, Toomey(1967), although finding that
parents had some clear preferences about the attribultes they
would like in jobs their children entered (See Table 3 ),
reported that parental invelvement in orientatiorn and choice

was lowe

. Table a'

Attributes desired in childrents Occunations (Toomey 1967)

Atiribute ' Favourable

‘Desired ' Response %
1. A job he likes . - 84%
2, A job vhere he gains satisfaction through

using his abilities 12%
3. Good prospects ' 10%
4. Yoney ' 4%

S5+ Security . 26%




Table 4

Adolescent Values and Parental Socio-economic Status =

(Schwarzweller 1960)

Values Associated withese

1. laterial Comfort ;

2. Security . : Low socio—economic status
3. Hard Work " and Low Aspirations

4, External Conformity

5. Hental Vork ‘High socio~econonic status

. B Creative work

at® “agq®

‘and High Aspirations

7. Friendship

. High socio-economic status
8., YWork with People

and Iligh Aspirations

B e e

O9¢ Service to Society

(Note:- Girls had low socio-economic status and low aspir-

ations related to Familjsm)



- 5.10 Carter(1966) found that..

5.12

5.13

"eethere were working class parents who would not have
been content with 'any old job'..{for their children)..
these had no thought of their children rising out of
the working class, bul a strong desire that, within it,
they would be first among equals..”

Quite obviously there are parents who do not see advancement
or 'bettering yourself! in terms of wnlimited upwardfmobility._
They will'see‘both upper and lower limits to the aspirations
(of their childrer) that they will accept.

5.11 As one wmight éxpect, adolescent aspirations have been found

to reflect social values, Willmott(1966) observed that in
his study many boys had..
",.values, sentiments and aspirations...cssentially
like those of their working class fathers...they had
manual occupations...were in the main content with
their lot.."
And Schwarzweller(lgﬁo) identified a relat:onsh:p between
the valuas of his adolescent sample and the socio-scononmic
status of their parents.(See Table 4 ) |
Jackson & Marsden(1966), Iargreaves{(1967) and others have
shown that social class is related to both educational
attainment and occupational status. Caplow(1964) comments
upon the way in wvhich people from.socially similar backgrounds
tend to cluster in similar kinds of occupations forming
occupational proups sharing social mores, Others have found
that there is a tendency for children to aspire, and enter,
occupations whose status is similar to that of parental
occupations(argreaves 1967; Willmott 19663 Veness 1962;ete)
For example, sons of manual workers tend to enter manual :
oceupations, ‘
Caplow(1964) goes on to suggest that there are a number of ‘
conditions under which one is more likely to find occupational ‘

tradition in families.s \ -
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"1, vhere childhood participation and/or capital is
.necessarys; '
2. vhere a community is isolated;
3, where a 'psychologically isolated! milieu exercises
a restriction on the child.”

Carter(1966), in his Sheffield study, found that relatively

" few boys wished to follov in their father's occupational foot-

§ steps§_-wherea59Veness(1962):found_a considerable amount of

- "tradiﬁioﬁ—direction". This kind of tradition may, in poor

5.14

5415

“districts, be due to economic pressures compelling fathers

end sons to enter low grade jobs in order to earn sufficient.
(See Mays 1965). '
In<socially homogeneous neighbourhoods fomilies will tend to .
conform to the prevailing norms fairly readily, and thus they

are transmitted to the children. Where an extended fanily

-exists in such an area, the normative pressure will be rein—

forced, and this will be a part of the influence exerted -

upon the adolescent in his orientation process. Indeed,

it may operate in such a way as to almost prescribe the

youngsterfs aspirational limits:(See Willmott 1966; Mays 18G5
Mogey 1956 etc. ) -
Many families move their places of residence but, as Young &

Willmott(1957) showed, although they may move within a rel=

" atively limited area, some adolescents will find their con-

tact with adult advice (disinterested and otherwise) substant-—

ially dininished. Thom‘who; becauge of their parents'

| zeographical moves, find themselves out of reach of the

centre of their kinship network of relationships, may find
this access diminished to an extreme degree, In considering
such mobility, Worsley et 21{1970) make the valid point that

 geographical separation, although # wmay mean geogrnphical

distance, does not necessarily imply social distance in
any sensej it simply means for many peorle, decreased
contact but does not.affect the integrity of the relatienships

which can be resuzed, upon renewed contact, without danage.




8,16 If geographical dispersion of a family group'reaches the .
point where it can no longer be considered an extended
fanily, but rather, a'number of nuclear families,
then as Banks(1970) peints out, for adolescent members
the peer group may grow in importence. If, in addition,
the father should withdraw from his family, then the
adolescent may even scek a substitute male role model,
inereasing further the importance of extra-familial
relationships. = It may be that such factors as these.
were involved in Toomey's findings concerning the seeking

of help from‘institutiondl guidance agencies {See above.
Section 5.4) |

Residence and Geographic Mobility

8.1 Not all families remain resident in a small geographical
arce whilst their children are groving up, and the fact
- of geographical movement may be simply a manifestation
of family attitudes, relationships etc. Douglas et al,
(1968) made the point tﬂat, in their sample...
W..few families moved across regional boundaries. The
hoys and girls from these fumilies were of rather
higher ability and attainment than those who remained
either at the same address...or stayed within the same
region," o
and Berger(1966) observes that:—
"People who are on the move physically\ﬁre frequently
people who are on the move in their self-understanding."
6.2 Evidence (based upon properly controlled rescarch) for
effects of family mobility upon adolescent vocational
orientation is scarcs. Yet a substantial number of the
population are geographically mobile as Jansen(1870)
points out.  Studies such as that of Mann(1973) and
Yooster & llarris{1970) focus upon other aspects of this

mobility, but from such sources one or two important

peints emerge.
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6.3 Jansen(1970) obsgerves that:—

",.a gocial grouﬁ at rest, or a sccial group in
motion tends to remain so unless impelled to change;
for with any viable pattérn of 1ife a value syétem
is developed to support that system.” .

In discussing various .aspects of migration, he later says..
"embership in formal organisations tends to increase
directly with length of time in the community within |
age, occupational and educational categoriesses
among younger persons immigrants approximate thé level
of participation of the natives after ten years of

regidence."®

6.4 Mann{1970) makes the point that..,

nPrench and American studies have demonstrated that

attitudes to work are affected by the size and type

' of commumity in which the worker lives or was brought

up (using principalij urban~rural distinctions)ese

There is no compdrablé British evidence..ﬁ
From this kind of evidence it is reasonable to assume that
detectable and identifiable effects of parental nigration
wight come to light through patterns of adolescent voc~
ational orientation. The fawmily's values frequenfly
embody aspects of neighbourhoodfcommunity values as
already intimated, and one could reasonably expect to
find some evidence that parental values {developed largely
in other communities) are reflected in their children'
development in the newest community of residence.
In addition to these dgpects of geographic mohility, there
is an examination of parental place of residence in the
presant investipation. The following are a sumnary o

Sewell & Orenstein's(1965) findings relating high

occupational choice to place of residence of high school

seniors. {Table 5)
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Table &

Hicrh Occunational Choice and Resgidence of Hich School Seniors

(Sewell & Ovenstein 1965)

‘Residence Males & Females % Total %
Farm/Village . 34,5 29.3 31.7
Small/Medium City 45.5 _ 39.4 42,4
Large City . 57.2 . 41,7 48,6 °

The tendency for those from urban areas to aspire to high

-occupational choice is marked, in comparisen with those

from rural areas,. The se rosearqhers also found evidence

. to link place of residence with intelligence levels, and

Wooster & Hariis(1970) have offered preliminary findings
concerning the development of children of Armed Forces
personnel who are highly mobile, . which..
", suggested some disturbing possibilitiess It was
hypbthesised that a highly mobile boy would be handic—
apped in the development of concepts necessary to the
assessment of both self and others; some suppoert for
these hypotheées has been found."
The study of residential patiterns ahd geographic mobility
jn terms ‘of personal development is fairly uncommon., BEvid-
ence tends to point tovards such elements as Eeing important
butl research tends to relate demographic_variablés instead of
examining processes by which the variables actually affect
defelopment. Too often the data available emphasises

quantitative rather than qualitative aspects,
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Overview of this section

This section of the Review of Literature is wide-ranging and )
complicated; it is probably the most importani single section.
Family influences may be clear and specific or gereral and diffuse.

‘Early identification with parents may lay the foundations for
the adolescent's pefceptions of occupations ag 'masculine'! or
feminine' and the early sex-role model ariéing from parent
identification affects perceptions of occupations alsos
Role medelling continues thrdugh adolescence as a main elem—~
ent in the ypungstér's efforts to clearly distinguish ident-
ity. Role models arc enmlated and the results are either dis-— |
carded or accepted into the developing self concept; Oécup—
ational commitment appearé to bhe an undrucialrelement in the
development of identity, and is developed through continueus

 reality-testing of self concept.

'Cert&inly parental aspirations for their_children, parental
.values, attitudes and expectations seem to be of great import-
ance as influences, and it is through the parents that social
diss end neighbourhood norms are‘trahsmitted. ‘it is highly
probable that the adolescent's initial perceptions of work
and working come through parents and poagsibly siblings.

It seems that geographié&l mobility may be & significant factor
for some adolescents, and may lead to implications for
gelf concept developmente. It also appears that the kind of

place of xresidence is related to aspects of dévelopmentr;;?.

As the adolescent's peers are mostly concerned with problems
and preoccupations similar to his own, peer relationships may
prow in importance as the influence of the family begiuns to

decline slowly. It is to the adolescent's peers that the

next section addresses itself.
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" %ime when he begins to develop a uniquely personal view

Peers
Altiough there has been a considerable amount of research with

the adolescent as focus, it has been

M"e.overvhelningly concerned with biological and sexual

development, and ma jor social changes of the adolesc—
ent period are either ignored or discussed quite briefly
and speculatively."

(Keil et al. 1966)

Eriters such as Hopson & Hayes(1972), Carter(1966), liays

(1965) etc. allude to the peer influence upon adolescent

 vocational orientation but such evidence as might be brought

forward is either anecdotal or jmpressionistic. For example
"Indeed, . 'Yhat my girlfriend said' is often taken as
gospel by girls who are aboutcto leave school...Boys,
too, will pay attention to_the.views of older bhoys
who are at work,l and of pthers they meet in the
street or youth clubs. Bulb these securces of inform=—
ation and aspiration are no less suspect than in the
. case of parentszl advice; Valués and judgements are
taken over whole—sale, without any thought of weigh~
| ing up the pros and cons in relation to persenal
abilities and leanings of the school leaver."
(Carter 1966)
Such statements have a 'face wvalidity' but there is little
systematic and collated evidence of influence upon orient—
ation peramitting, therefore, mno defimitive or even very
firm statements about ite Because of this one must cxamine
some ovidence from other kinds of studies and attempt to
infer or extrapolate froﬁ themn,
Cashdan(1971) observes that adolescence is a time of

"important exchanges-of ideas"™ for the adolescent, a

of the world, a set of values and atiitudes and beliefls.
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Stages of Group DNevelopment in Adolescence

Late
Adolescence
><\

L// ) :<>\
/. "\\\\ Ry
Early
Adolescence

| (Dunphy 1963)

Stage

Stage

Stage.

Stage

Stage

4.

3

2.

1.

r/_/

Bepimming of crowd disintegration.
Loosely associated groups of couples

Fully developed crowd. Heterosexﬁal
cliques in close association.

Crowd in structural %ransition. Uni-
sexual cliques with upper—-status
members forming heterosexual clique,

Reginning of the crowd. Unisexual
cligques in group~to-group inter—
“action. '

Precrowd stage. Isolated unisexual
cliques, ' '

' BN P ‘Boys &
N N R E S
BO}"S \\\ \\ G]I‘lS | \_}_ GiI'].S .

~r

Table 6

Development of Peer Association in Adolescence {¥illmott 39G6)

Mostly witha. : Age (%)

14/15 16/18 19/20
Group ‘ 57 - 44 32
One lale Friend 22 7 12
Girl Friend B 18 | 46
No Cne 16 13 10

(Sample of Boys)




The individual's peer group(s)'and family group will both
contribute to this development through their influences,
but at the same time this creates a tensicn between what
‘may aﬁ times be { become permamently) . conflicting ties.
As the members of the yowmgster's peer group will im most
cages be at similar or coumparable stages in their search
for understanding of themselves and their roles, the
grpﬁp will probably.provide agffamework of values and att-
itudes, however ill-defined, and thees |
"Group ideals are (an) important source of strength of
the adolescent ego..{he}..becomes more and more aloof
from his parents.,.takes refuge in the group. Their
values becomo his values. In the post-puberty stage
‘the toenager begins to seek his identity, Who am I?
“Whaﬁ are my_inﬁerests, capabilities and my nseds?"
(Gaier 1969) |

‘Te4 But . so far the e#idence suggests that the peer group may he
| an isolated entity in society, which is much too simplistic
a model. Of course it hng links with adult and other refer—
ence pgroups and it is more accurate and useful to think in
terms, perhaps, of an ‘'adolescent culture'. Colenan(1961)
discusses a 'differeniated'youth culture, and Thornberg(1971)
identifies three distinet kinds of adolescent peer groups
which form through.. \ )
"], distinetly different types of individuml adoiescent
physical and intellectual functionsgy
2. the particular social and cultural milieu in which
each adolescent developss | ‘
3. the attitudes and values of each adolescent peer
affiliation.” .
7e5 Willmott(1966) found:a very clear pattern of peer association
development (See Table 6 ) which is contirmed by Dunphy®s(1563)

findings (See Fige 3 ) and indicates the importance of peer
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influence asan area to be researched yet more thoroughly.

The-developﬁenﬁ through the crowd stage to the girlfriend/

hoyfriend stage is very clear indeedy, and it seems reason~

. able to infer that the pattern may be reflected in the .«

strength of influence of peers.
But within school, below the formal groupings, there are .to
be found subeultural groupings. TFor example, Harpreoaves. ..
(1967) found that subcultural groups tend to reflect the
streaming system of the school so that..

"Phe academic subculture thus predominantly consists

of boys whose homes are more orientated towards the

middle class, and the pressures in the peer groups

are tovards conformity to the middle class expect—

ationg of teachers."

In contragt he also identified a idelinq_uescent' subculture

exerting pressures to conform in ways opposed to these

‘of the conforming groups described above. Sugarman{1970)

cited an aspect of the suppertive nature of subeultural

groups as follows: | ’
“Hany adolescents seem to enjoy or even crave a chance
to assert themselves as individuals. In any event they
get much gratification from talking back to the teacher
esed pupil who belongs to a peer croup can Teel that his .
friends stand behind him while the teacher holds him to
ridicule..the timidity which restrains some pupils from
talking oul in class operates less strongly in the case
of peer group members. They can count on their friends
to laugh ot their jukes..." .

It is reasonable to agsume that membership of a peer group

implies shared norms, values and attitudes and that a numb—

er of peers will influenece views or perceptions of jobs,

occupations and eareerse. The tension hetween family and

peer group ties may develop into a stahle 'set' in one -
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_ :direction, or may vary between them. Having said all of
this one is left with the uncertainty engendered by lack of
hard evidence. In 1966 Keil et al. -stated that they had
examined in vain eighteen textbooks searching for data rel-

ating to this drea;_ Todey, “nearly a decade lﬁter,_jthe

result would be simijlar,
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The School-

8.1. Sch061 provides the adolescent with opportuniﬁias of various
" kinds,  Peer groups are plentiful, interested adults will
offer help in a variety of ways, and the youngster is off-
efed the chance of 1earnihg about o wide range of humen :
activities and knowledge. But the scheol is-also an in-
fluence in its own right, for it'may'encourage or discourage,
reinforce or weaken many kinds of-expectations aBout self
and society. Earller (See section 5.12) it was mentioned
that educatlonal attaznment is related £o social class,
~and one of the most salient points to emerge from regearch
into education and the school is that working class pupils
tend, frequently, +o find themselves at odds with the
school because, having usually a middle class ethos ites
", ,transmits values and an attendant morality which
affect the contents and contexts of education...
(the working c¢lass child)...may be placed at a con-
siderable disadvantage in relation to the total
culture of the schbol. "It is not made for him; he
'may not answer {o lt.“
(Bernstein 1970)
8.2 To some extent the quotation from Hargreaves in the last
sectlon (See section 7.5) impliod this middle class
bias in the school, and certainly others have identified
it adequately (See Ashton 1973; Carter-lgﬁﬁg‘ Jackson &
Marsden 1966 etc.). Douglas ot al,(1968) showed that
the middle class child begins érimary school with o
tperformance advantage', which tends hot to be apprec—
iably diminished prior to the transition from the primary
school to the secondary school., Other researchers have
demonstrated that the relationship between social class
and attainment continues through secondary school

(Jackson & Yarsden 19663 Himnelweit 1954; Hargreaves 1907
Ashton 1973)
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".8.3 The work of Bernstein(lQﬁQ-ﬁI):is worthy of particﬁlar note,

‘Because of the crucial role of language in the formation

and manipulatien of concepts, it was felt that differences
in ways.of using lenguage might explain discrepant academic
performance between middle clasé and working class children
of similar abilitiess DBernstein's researches led him to
distinguish two main types of language use which he event—
ually termed 'restricted code' and 'elaborated code'!, These
characterised'the_workihg'claSs and middle class children
fespectiveiy. ' | _
", etwo distinct forﬁs of language use arise hecause
the organisation of the two social strata is such that
different emphases are placed on language potentials
Once this emphasis or stréss is placed then the resulit~
ing forms of language use progressively orient the
gpealers to distinct and different types of relation-
ships to objects and persons, irrespective of fhe
level of measured intelligence."
(Bernstein 1960)
T4 is readily seen that teachers, tending to come from
middle class backgrounds, and therefore tending to use an
elaborated code, are speaking the same iangﬁage as their
pupils but usging it in a different way., The potential for
the middle class child to commmnicate and learn on this
'wavelength' is greater than. for the working class child.
However, just as one must avoid the concept of the individual
completely at the mercy of social eventé_und pressures, &0
one pust avoid expiaining.gli discrepant performance in terms

of linpuistic codes, despite the value of the concept.

‘Donnison(1970) shows that divisions between the social classes

in the context of educution and schoois tend to be most clearly

gseen where there. is a bipartite system of local education.
(e.gs grammar schools and secondary schools). Hovwever,

no matter what the child's social values may be he will still
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be obliged to study various school subjects, either chosen

or allocateds Since this is the case it is strange timt

there appears to be no easily accessible evidence concerning

- relationships between social classes of origin and choice

of subject or between subjects studied and vecational

interests. Most'people-appréciaﬁe the cruder relationship

hetween subject examinations and occupational opportunities

evailable as a result of success in them, but subiler aspects

‘tend to be avoided or ignored.

‘Another area of sparse information econcerns the perceptions

of subjecta by adolescents, in terms of usefulness to

career plans. ‘'Enquiry 1'(1968) and the recently reported
study by Reid et al(1974) provide the only substantial data
in this area of subject choice, and:it is an important area
not 6n1y because there.might be direct subject choice/carecer
relationship, but Lo try to establish the extent to which
career plans influence subject choice so early in:vocational
deielopment. It is a peculiarly difficult time for the
pupil, who has almost no substantial insight intd the world
of work or the opportunities likely to be available to him
two years or more after he has chosen his subjects.-

At the end of the two years following this choice of subjects
the adolescent, soon to leave school, will typically take
examinations at Certificate of Secondary Education level or
at General Certificate of Education Ordinary level (i.e.
C.S.B. or G.C.E. '0' levels), The fulfillment of his asp—
irations may well rest upon success in these examinations,
and certainly aspects of the vocational guidance he is of £~
ered will be based upon examination eipectations. The
Carcers Officer in particular will be provided with examin-

ation performance estimates by teacherss, These are state=

‘ments of the teachers' expectations of pupils' perforsance,

usually given in terms of particular grades and often with
qualifying comments. The accuracy of such estimates has not
been researched or documented sufficiently for any general

statenents to be made, hut they do form the hasis of meany




Table 7

Incidence of disapreements and conflicts about job cheoices

between parents and children — (Jahoda 1952)

Sex and Hetaltown: o Cottontown
Number : :

Di sagreements Conflicts Conflicta

No. % No. - % No. %

56 Boys 12 (21) 3 (5) 3 (4)

7 Girls 18 (23) 6  (8) 4 (5)
Table &

'.Egﬁhgrs' and Mothers! Attitudes towards Job—chojce®* -
(Jahode 1952)

56 Boys 50 Fathers 54 Hothers
A B . C A . BT C
Number 23 23 4 19 18 17
Per cent (46) (48) (8) (35) (33) (32)
77 Girls 65 Fathers 74 Mothers
A B C A B c
Number 15 23 27 45 27 2
Per cent (23) (33) (42) (61) (38) (3)
¥% A = Parents who made positive contribution..objections

to any job may or may net have been expressed;

B = Parents who appeared definitely interested in the jcb
choice, but whovwere not reported as having made any
positive contribution. Objections may/may not have been made

C = Parents appearing to no interest in job choice, never
talked akout jobs, and expresgsed meither suggestions
wishes nor objections.
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pupils' om expectations of performance (a1though estih&tes
are not communicated to them in detail often) and the
guidance they may be offered. As such they may be an

important element in vecational orientation processes.

Guidance_and Help

‘Clearly parental attitudes may play'a significant part in

the youngster's vocational orientation, and in particular

parental prejudice may be important .in discussions of aspir—

‘ations etc.(See Table 7 ). Toomey's(1967) findings have

glready.béén referred to (See section 5.9) and May!s(1965)

comments lend some support to the notion of the importance

~of parental attitudeses.

“That children should attend school and acquire: the
three R's was nol questioned, but that they should he
encouraged to develop their innate abilities to the
utmost extent was neither generally understood nor
generally accepted.™
(Comments on lower vorking class parents)
One can readily understand also the attitudes impliecit in a’
family occupational tradition being important influences upon
ddolescent orientation. But perhaps just as important as
actual'parental help is the youmg person's perception of it
(See Table 8 ) |

There is not a gfeat deal of evidence about the kind of help
available to adolescents in their final months at school,
which is offered in precise qualitative terms from large
samples. " This is particularly true regarding the extent

to which schools and the Careers Service facxlxtate or affect
orientation. Here also, the youngster's perceptions of help
may be as important as the actual help. Evidence seems to be
largely anoccdotal or impressijonistic, as for example..

Mfuch of the teacher's advice did not ring true to the

children.,.Careers llasters as such made little impact,."
Carter 1066) '
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and certainly Roberts(1972) in his investigation of a
Careers Service in the North West of England was not very
impressed by its effoctiveness. The final point here is..
"It has been established that contacts are the princ-
ipal source of jobs and that most contacts of young
people are family determined.."
{Super 1957) _ )
Thus, one could .assume that in a subStantiﬁl number of
cases, although the school and/or Careers Service had
offered gﬁidance, the outcomes may be attributable to
the family and its contacts rather than to this: it is
this inability to establish direct causal links between
guidance and :-job-seeking which bedevils the evaluation of
guidance activities.
943 One other area of importance in undersfanding'vocaﬁional
guiddhce is the time—-scale involved. There appears to
be no British research concerning adolescent decision-making
behaviour(during this period of development and orieunbation)
which will permit any clear or definitive statements to be
made. DBritish regearch ig specified because, regardless
of psycho~social and physical development, the éducatiou
gysten in which the adolescent finds himself will impose
pressures and decision-points which are a function of the
structure. . In many ways the British gsystems are different
from those of other cduntries and one would expect decision—-
making ﬁatterns to reflect this in some way.
gs4 There is a lack of data about the stability or consisﬂency
of adolescent vocational decisionsa,: both prior to and after
leaving school. Since the system does tend to impose dec~—
. igion points at which teachers and others become involved
or intervene, it is surprising that the data is $0 sparse.
Since adults do intervene one would expect there to have been
considerable study of their skills and techniques on a large

scale. This ia particulariy so in the light of the fact that

decisiom by these adults may be committed to paper and serve as
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recoyrds of warious aspects of adolescent individualse. The

previously mentioned estimates of exumination-performance

‘fall into this area, and it has been pointed out the imp-

ortance they may have in the guidance process and the young~

sterts expectatipns of self.

Vocational Interests

It is apnropr1ate to reiterate at this. po:nt that the. use.of -
vocational interest measures in gauging adolescent oriemtat-~ |
jon has to be accounted for. The previous sections of this
Review of Literature have been cbﬁcerned with influences upon
the adolescent, but this section is devoted to consideration
of the nature of vocational interests. o
There is a substantial body of theoretical and empirical
data relating to vocational interests, but within it one
finds a certain amount of di sagreement, and sometimes ambiv-
alence, concerning what interests are. Rvans(1965) says
they are s:m:lar to attitudes but

", more specific and...directed towards a particular

object or activity.."

In fact ma jority opinion leans tow&rds the view that inter-
ests may be regarded as an inclination towards, a preference
for, certain kinds of activities, tasks, environments and
social relationships associated with the world of worke The
area of smbivalence tends to be concerned with quantification
of interests. Tyler{1964) states that interests inventeries

measure direction rather than strength; on the other hand

. Connolly(1968) discussing his own inventory, statcs that it

measures direction and strength. Since they were both dis-

cussing inventories based upon the same kinds of principles

this difference in vievpoint is clear. lowever, most inter-

est inventories are-claimed to measure direction and relative

strength, raising probleus which are matters for discussion

elsewhere.
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1048 Concerning vocational interests,  most workers in the field

have accepted Strong's(1943) research findings that interest
development is typically in three stages:

between age 15 and 16.5 first % change

between bge. 16.5 and 18,5 gecond 4 change

between age 18.5 and 25 third % change
Super and Crites(1962) take this as an indication (among
other research findings).that-the degree pf.dyn&ﬁic change -

"_ after age 25_is_very small, but actually there is no sub~

10,4

10.5

~ stantial body of evidence to support this viewi*s Indeed,

Katzell(1964) categorically states that values and interests

change on the basis of experience, and does not limit this
to the pre=-25 change, Super & Critesmle the intriguing
sugrestion that the rapid development and crystallisation
of the bulk of an -individual's interest pattern may be
linked to the rise and decline of hormonal releases but
offer no evidence.

There is evidence that people tend not to think in broad
occupational categories (Connolly 1968) and this is one of
the main beses for interest inventory development. But,
useful though they are, aspects-of'their designs need to
be exdmined carefully. Most inventories have impeccable
statistical bases BUT these cannot be a substitute for the
more subjective bases of design, or the interpretation of
intereét'profiles resulting from thems  Such things as
matéhing the inventory's vocabulary level to that of the
target group, accounting for people's ability levels.
(especially in the case of dull children) these are the
kinds of aspects not best solved through the use of statist-
icsa.

One of the standard criticisms of interest inventories
(Super & Crites 1962), particularly those of American
origin, is that their validations are frequently carried

out using unﬁjpical population groups. The most common
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group used for this purpose being college students. If one

adds'the_fact that American inventories used in Britain,

in some cases have not been normed for British respondents,

~then it is clearvthat selection of an inventory for use

needs great care,

At various times people have devised methods of identifying

vocational interests and measured them {See Tahle 9 ). It

is gipgnificant that, allowing for slight-differences in

categories, there is substantial agreemeﬁt about the various

" interests. Super & Crites(1962) in an extensive surwvey of

vocational interest measurement, state that they are relat-
ed to general level of intelligence, values, "temperament
and endocrine make-upe.. social attitudes such as 1ibera1ism
and social adjustmentes” and Tyler(1964) says that

M, .the highest correlations (with interests) are with

'values...Aéide from‘values...personality characteristics

having to do with the kind of perscnal relationships

one seeks and enjoys seem to be related to measured

interests.," -
Quite clearly interests reflect, and may be reflected by,
some central pefsonality elements, beginning to crystallise
in adolescence. But despite the precision of some of the
gtatistical designs of inventories, +the results of measuring

interests seem to be of a fairly general kind,

s
L]
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Overview of Review of Literature

This Review of Literaturé provides an opportunity to rehearse
the likely progress of the present sample's development, in
terms of previous research and some main theoretical perspect—
ives, In drawing it together, perhaps the most important
alement relevant to the investigation'is_the question of

when the individual begins to show clear signé_of specific
_vocation&l brienfation, ‘as o part of a ¢ontinuous ahd grow=
‘ing avareness ¢f self and external social facts, . Typical
answers are offered by frameworks such as Superfsg and one
can see from his developmeht@lmstages that, by age 14, this
awvareness is beginning to grow; . by age 16 it is becoming rec-
ognisably and firmly established, _
'Then‘drises.the question of influences upon growth and awareQ
‘ness @ reflected by expressions of 6rientati0n.. Thé three
main areas, agreed by many writérs, appear to be Family,
Peers and School. The complex of family relationships and
influehces.is very dense, but one or. two strandé can be
teased outs The physical attributes of the family group

~are obvioﬁsly influential -~ family sizeé, ordinal position,.
degree of dispersion, geographical place of residence and
80.on. Then there are relational aspects of the family

such as degree of involvement of parents with childfen, trans—
mission of values, attitudes, aspirations etc., idenbtific-
ation wifﬁ family members, parental occupational status etce
Yet there are other aspects, too, which are less clear _
like femily participation in community activities, relations
between family.and relatives, and so the circle of influence
grows, (See Pig. 4 )

This whole clqsterlof'elements impinges upon any indi%idual‘s

vocational development, and is reinforced (positively or

negatively) by social experiences outside of the family home.

School offers a subcultural system of peer groups, and exp-
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erience with interested adulis such as teachers and Careers
Officers. The cultural values of the individual may predis-
pose him to respond in various ways to the norms and values
presented to him by these extra-familial groups and individ~
uals,  Where his academic performance and social responsesg’
satisfy the school's expectations he will tend to benefit in
terms of attainment‘&nd felationships with these interested
adults.. ' | .
As he approaches the end of statutory schooling, the adole-
scent will be offered help and guidance by these adults; not
. least by his p&rents. His perceptions of, and response to
the help offered by pafents may be governed by any of a ﬁide
range of factors, but the help offered from extra—fomilial
sources will be inadequate in a number of ways because it

is based very largely upon information, and insight into

the kind of person the youngster is,gainéd meinly fronm
perceptions pf these adults within the school environment,
Few teachers, Careers Officofs or others have accurate or
substantial insight into the formal or informal socialisation
experiences of adolescents outside of school:

At some point during the final two years at secondary school,
the youngster will be prevailed upon.to make decisions about
his immediate vocational future. - The effeets of his curr—
ent situation and circumstances, plus the outcomes of

his socialisation experiences (particularly wgihin the home)
will culminate in a series of decisions usually referred to
as vocatioﬁal choice, Althoﬁgh entry to work (or the next
stage of formal education) is the end of a recognisable stage
in vocational development, <the processes involved will con-
- tinue throughout his life in work. The same kinds of quest-—
jons will ;rise, the same kinds of considerations will have
to be faced, and decisions will have to made cach time a

n2 jor vocational éhange is contemplated or imposed. Never—

the less, the transition from school to work may éharply
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emphasise scme of these (particularly family influence) and
"4t is. this first, crucial transition with which this invest=
ipation is concerned.

This Review of Literature has surveyed research findings of
-particular relevance to this investigation; has briefly
examined some ma jor theoretical frameworks and highlighted:
gaps in existing knowledge which have implications for this
study. All of this creates a frame of reference wherein the
investipation's design and cohduct, findings and the ensuing
discussion may be better appreciated. Thus, +the scene hav-
ing been set, the next section turns to the design and conduct

of the investigationa.




PART II

DESIGN and CONDUCT

INVESTIGATTION
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The Community

The area in which this infestig&tion took place is the nmorth .
of Leicestershire, in the Bast Midlands. The area is rural-
agricultural and the chart opposite (Fig.H) illustrates the '
relative locatibns of the school iﬁ which the study was con-
ducted, and the nearest urban concentr&tiohs of significance.
Host pupils come from small towns and villages scattered over
a considerable area, although a substantial minority live in
the marlket town just to the north of the school.

The employment situation in this area has, 'to date, alvways
been favourable and, although subject to normal fluctuatioﬂs,

could not be said to have had a serious unemployment problem.

Empioyment tends to be centred upon the larger urban areas,

for the mainly agricultﬁral character of the county.prevents
wide dispersion of factories etc. The market towy is un—

usual in the high proportion of nationally and internationally
known companies having hranches within its boundaries, many

of which are manufacﬁuring céﬁcerns. They include such €omp-
anies as Brush Electrical Engineering_(diesel‘lopomotives and
heavy electrical gear) Herbert Morris Litd. (éranes and hoists)
Riker SH Pharmaceuticals and Fisons Pharmaceuticals, William
Cotton Ltd. (textile machinery), Llansfield Hosiery Kills,
W¥illowbrook Ltd.(Coachbuilders) and so on. The unusual nature
of such o concentration of industry is highlighted by the town's
population — only 47,000 persons. -

More surprising still, perhaps, is the fact that the town has

a large educational campus or complex, including a university,

o college of education, a college of art and a college of
further education. One can begin clearly to appreciate the renge

of opportunities normally open to youngsters here. TPerhaps

 some of the opportunities can-be ascribed to the very pood

commmications by canal, rail and road which link this town,

centred in a triangle hetveen Nottingham, Derby and Leicester,

with other major cities and towns,
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The School

The school from which the sample is drawn is a Leicestershire
Plan Upper Scheol, which means that it is a compréhensive
school whose pupils are all aged between 144 and 1&+. It is
one of & small number of such schools'forming the upper tier

of a two-tier system, designed to educate all pupils between
11+ ond 18+ years of age in two stages. The first stage
involves attendance at a High School (lower tier) between the
apes of 11+ and 14+, folloved by transfer to the Upper School,

" This trunsfef at 14+ raises a number of difficulties which are

not simply administrative. For example, any given pupii,

upon transfer, could encounter change in teaching staff,

teaching siyles, teaching methods, pastoral system, grading

' systen, peer'groups, subjects etc.

'The school was formed in 1967 by the amalgamation of an. exist~ -

_lng girls! grammar school of approximately 300 pupils, and

200 boys from a ne1ghbour1ng bilateral secondary school. The
pupil roll was 950 atjthe time of this investigation. The
ability range is fairly typical having about 10% of" pupils in
the bottom ability group recei%ing gpecial remedial¥¥* attention,
and about 20% in the highest ability group. The latter are
deemed to have been capablé'of benefiting from grammar schoel
type educational provision and experiences., The lowest ability
group is timetabled separately from the rest of the school

which is divided into two broad bands. These bands are not
gtreamed but *setted's This means that pupils. do not attend

21l lessons ag memhers of one particular group (ceg. 44, 5C etc.)
but form and reform into various groups according to their abilit-
jes in the various subjects. Very few pupils have exactly

gimilar timetables,

%% The 'remedial group' is not really accwrately named. It
includes pupils with emotional difficulties, +those with
learning difficulties and one or two who are gimply difficult

to cope with. There are also immigrants of nermal ability whose

“command ¢f BEunglish is not adegquate to the demonds mode upon it.
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Prior to entering the school at age 144 prospective pupils
aré_given a list of subjects from which to make a choice.
Mathematics and English being compulsory, there are five
others to chooses If it is possible pupils are offered
timetables based upon their first preferencés, but logist—
ieal prbblems ﬁay preclude this; they {then may be offered

their second choices or even third choices, Thiz can be

~ confusing for the pupil, not simply because many of the

suhjects will be unfamiliar, but because they frequently

“ fa51 to see why they should mot be offered what they prefer.
2.4' .

Leicestershire schools have token full advantage of the
CeS+Fe Mode IXI provisions and a larpge number of examin-

ation_syllabﬁses have been designed by teachers for their om

~ pupils'! use. The sample mcho6l is no exception. A fumber of

its courses (e.g. Technical Graphics, Buropean Studies)

are peculiar to this school and designed to suit the perceived

needs of the pupiis. In terms of 'tradition' there is a
general Design Education bias in this county and, in some
ways, the Sumple'School exemplifies it. For example,
within the school's Design Department ALL courses beloﬁ
G.C,E, Advanced level are token through C.S.E. provisionse
G.C.e '0!' levels have been abandoned. lany of the pupils
studying subjects within this department wouwld, if attend-
ing other schools, be taking G.C.E. '0' levels being well

able to cope with that kind of course, - It can he app-

reciated that to make generalisations based upon numbers of
G.C.E. and C.5.E. examination entries or exdmination passes
would be meaningless for they do not necessarily reflect
ability ranpes or ability levels.

The organisation of the school is fairly common for a large

school (See Fig. 6. ) and co—ordination of Careers Work

within it falls to the Head of Careers Guidance.

Ile works through the Form Tutors and the Senior House Staff
mainly. Within the school a careers referral systen

operates by which individual pupils may be referred (either
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by teachers or themselves) to Carcers Teacheré or Carcers
Officers'for‘guidance. Careefs‘Officers vigit the school
to offer individual guidance during set periods each weel.
The net aim of the school's efforts is, perhaps |
déspite stated educational aims and objectives, to prepare

therindividunllté make the most of his education for his own

, benefit and that of societys this must include entry to
_work‘as;amajor element,.- Insofar as.initial entry into worl -

is an impdrtant step, at what point do pupils begin job—

seéking; and what help is qffefed.by.the school? -The normal
pattern of job-seeking is that pupils begin to look for jobs
early on in the second term of their Fifth Year, or they
malte tentative decisions to enter the 6th Form or some other
kind of full time éducation. Yany job—séekers obhtain inter-
views dnd, a8 a resﬁlt,bfférs of jobs are made which ﬁay

be quite firm regardless of subsequent passes or failures

in examinations. Where firms do make offers conditional
uponrsuCceés in specified examinations, many would claim

that these fequirements are to fulfill course entry conditions
of technical college courses rather then becaﬁse‘they (the
firms) requiréd themn, However, many firms require candidates
for jobs to undergo simple English and Arithmetic tosts

for selection purposes.

Whilst this is going on; what kind of help is offered by the

school?  The most obvious help is thé vocational guidance

offered b} Careers Officers and teachers to pupilsy but
subject teachers also begin to identify {and help correct)
wealmesses in pupils' grasp of subjeets, in particular
through the use of 'Mock' examinations as rehearsals for the
final, summer examinations. Various kinds of Parents'
Evenings are held to inform parents ahout relevant matiers

and some kind of Careers Convention is usually arranged so that
bothipupils and parents may meet representatives from firms,
higher and further education as well as Carecrs Officers and
Careors Teachers. Through this means accurate occupational

information is gathered as a basis for vocational decisions.
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During timetabled time, only the lowest ability group is

permitted to have lessons davoted to Careers work, andother
various activities must be conducted during lunchtimeé and
breaks, usually. An exception is that Careers Officers

and Careers Teachers may withdraw pupils from lessons for
interviews, In addition to these provisidns_pupfls are
offered access to a widé range of printed (and school
dupl:cated) material ahout johs, _occunations'and careers, .
firms, 1ndustr1es and educatlonal courses at both local

and national 1eve1, " Pilms and v1deotaped Careers programues
afe periodically &vaxlable, and industrial v131ts are org=—
anised for small groups.

Perhansg this'degree of help appears high, but there are flaws
and gaps. The overwhelming majority of published material

is aimed at the averagé—to~above~average pupils, and-for

the lower ability groups there is precioms little., Most
material is densely printed and needs certain skills of
assimilatibn which too meny pupils appear not to have developed
sufficiently., Because of the lack of timetable provision
these lacks cannot easily be femedied, even for extreme casges.
Because the local educdtion system is 'two tier' in character,
there is no substantial Carecers work of an introductory nature
in the High Schools which !'feed! this one (if any Careers work
is done at all) so if it is ever to be done it is from the age
of 14+ onwards. It therefore tends to become crisis help

.
~through insufficient resources, finance and manpover to cope

with pupils' needs. -




_ The Sample

3.1 The sample consists of 23 boysiand 27 girls (mean age 15.79
years) randomly selected from & group of pupils just about
to enter their Fifth Year., At the completion of the Fifth
Year théy would sit aﬁy examinations they were studying for.
and, typically, would choose to leave school and enter works
This sauple of S0 pupils constitutes ex&btly.2d% of the whole
Fifth‘Year-group.from.whidh it was selected.as followse .
Six Tutorial Groups of ‘approximately 30 pupils‘each were
chosen at random, dnd 160 letters to parents were dist-

ributed to pupils to be talen home.
Table 10

Apres of Sampnle

End of December 1972

~ Mean Age ' Age Range
Boys - 15.87 years 15,66 = 16,55 years
Girls 15.71 years 15,66 ~ 16,24 years
ALL 15.79 years . 15,66 = 16.25

3.2 The letter (Sée Appendix) requested permission to include

parents® child/children in the sample if required, and
briefly prl&ined the nature of the investigation. From
the 160 letters 92 responses were received of which 70 were
favourable. The pupils of those parents were approached
vith a request for their co—operation and, having hud the
project explained, all agreed to take part. After comp-
letion of the main questiomnaire a nuwber did not wish to
continue (8 pupils) &nd.a further ﬂwelve completed it in

) ways vhich indicated they were not prepared to co-operate as
needed. Subsequent interviews confirmed this and they with-—

drev from the investigation immediately aftervards.
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The remaining 50 respondents were co-operative for the most

part throughout the Fifth Year, and with only one exception

remained as menmbers of the Fifth Year for the whole of the

academic year,

Design of the Investigation

Both experience and theory tell the vocational guidance
prectitioner that adelescents typically begin to crystall-
ise their vocational ideas around tﬁe age of'14. He will
alsO‘kno# that manj-ydungsters leaving their Fifth Year
{or for that matter their Upper 6th Year) will not have
crystallised their ideas to a substantial degree. As
ghown earlier (See Section 4.5) -the period 13 to 18
years is a crucial one in the individual's vocational

development, and becouse of the imposed necessity for dec—

. ision making at sixteen, the period 14 to 16 years

assunes a certain added importance. According to Super(1957)
the Explof#tory Stage of development goes on into the

mid-20's and, given that this is so, the 15-16 year old

must be considered as in. the earlier phase of that sﬁage.

He is therefore less 1iké1y to to have clear orientations

in terms of eventual settlement inte an occupation or career.

As already intimated, at the age of 15-16 certain decisions
have to be made, one of which concerns whether to leave
school or not. From the standéoint of those-engaged in
vocationgl guidance, it follows that, when signs of vocat—
ional crystallisation are manifested, guidance should be
offereds In fact guidance is offered mostly during the
Fifth Year, and often individuals are well into their
orientation phase, many exhibiting the need for help only
because they bave reached, or are approaching, some kind
of crisis. The literature reviewdéd earlier tends to high-
light the 14-16 ape period as being critical and ideally one
would wish to study it fully. However, in this investig—

ation, for reasons of time, facilities and resources this
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hag not been posszble and a decision was made to confine
the study to the duration of the Pifth Year,
It has been suggested that the fourteen year-ol&sbegin;

- to form firmer orientations, but that they may be too

ill-informed about their own abilities, capacities,

voalues ete. realistically to orientate themselves lLowards

specific'occunations, jobs, activities etes Thisg is
reflected 1n the fact that ﬂe1ther .Careers Offzcers nor

Careers Teachers devote an apprec1able amount of time to

.offering guidance to thesge or younger puplls in specific
terms, Thus the Fifth Year bhecomes a critical one in ternms

of orientation. The timetable dispraim (Fig.7) sets out

the major features of the school's academic year which

inpinges directly upon. deci sions concerning the chronology

“of the investigation. It is now explained how certain

. of these features acted to constrain the administration

or conduct of particular aspects of the investigaution.
Because of-their own professional difficulties, policies
etc., Careers 0fficers and Careers Teachers begin to
interview Fifth Year pupils in this school as early as
pdssible in the.Fifth_Year. This is mainly to ensure that
a1l (or at least most) are offered help even if they de-
cline to take advantage of it. Interviewing goes on
throughout the academic year and, 1in the case of Careers
Officers, continues thrdﬁgh the sunmer vacation. As a
resulit of such co-operation between Careers Officers and
the teachers, data was made available from their inter-
view records.

The main qﬁestionnaire (Ql) wa.s designed specifically for
this investigation aﬁd administered during the latter part
of the Fifth Year autumn terms The timing of this was
important. Tlad it been administered ‘oo near the
commencement of the Fifth Year (i.e. August or September)
many resmondents would probably have felt, still, that

there was no urgency about vocational matters. But it

needed 1o be completed hefore the 'Hock' examinations began
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to banish all other thoughts, 2and before tedchers and others

began to exert‘pressures holping to form firm orientations

 towards particular vocational objectives. It necededto he

completed at a time when vocational matters were beginning
to assume inmportance so that respondents would.detect the
relevance of the questions asked to their thoughts and feel-
ings dbouﬁ the future. Since the 'Hock!' éxamin&tiohs were
to be held in January, December seemed the most appropriate

period in vhich to administer thenquestionnaire.

‘The kinds of constraints encountered in deciding upon the

administration of 01 were to smome extent duplicated when

deciding about the administration of the vocational interests
questionnaire. If it Wwere to be administered too early it

~would be highly likely to yield individual brofiles sonsider—
ably different from those obtained just prior to the end of

the rifth Year. 'On the other hand, administéring it too
late might result in profiles reflecting only their owners!
crystallising commitment to épecifib jobs ete. recently con—
sidered or on offer to them, In either case one must accept
that commitment or acceptance do nqt necessarili reflect
interestss The 'Meck' examination precluded January and
February is frequently used as a period in which to belster

pupils' ncadenic wealmesses identified through the 'Mock®

. exaninationss April is not a particularly good time for,

apart from the Easter vacation taking up part of the month,
several C.S.E. practical examinations are conducted then.

The clear choice, then, was March and accordingly this was
vhen the interests questionnaire was administered.

During the period January -~ March the data obtained up to then
wag examined and anmalysed, and school records were perused.
In addition, the records of the school's Careers Guidance
Department were checked for useful data. ‘Where difficully
arose in interpreting the data obtained from the respongses

to the main questionnaire Q1, individual dinterviews

were arronged with the respondents concerncdj similar
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arrangerents were made with teachers in the case of unclear

data from the school records. Both sets of interviews were

’ informal and confined to sgpecific matters. In addition to

data from Q1 information was gained from pupils! resbonses
to a form completed by every Fifth Year pupil - Form YIT.
Th{s crude_ques£ionnaire, printed for and used by the
Careers Service, is designed to elicit a range of data
through pupils'  self~reports  The information is required
by-Caréers Officérs‘around ﬁhe Decembér—January period and
forna the basis for po st-Chri stmas intérviewé in which
guidance is offered, increasinglj leading to placement of
pupils with local firms and colleges.

During‘the post—'ltock! examination period in February,
tedchers' estimates of respondents'! performances in the

approaching summer examinations were available., That is,

they were available in detail to teachers and Careers Officers

but not to pupils. The investigator was allowed access to
these estimates. After the administration of the interests
questionnaire (Marcﬁ) a second questionnaire specifically
designed for the investigation was administered (02).

This was timed for the month of lMay when pupils had ccap—
leted their courses of sbtudies and were involved in €C,S.E.
examinations and/or waiting to sit G.C.B.examinaticns in
June. 02 is designed to elicit information concerning
respondents' vocational orientations at that peint, and to
gain data regarding their job-seeking behaviour.

The final instrument administered to the sample was a

third specifically designed questionnaire Q3. It was
designed in two formats - one for those who had left school
and one for those remaining at schoel. This wvas sent via
the mormal mail service to all respondents during the Sept—
émber immediately following the end of the Pifth Year. 4s

one might expect, the response rate was lower than had been

the case previously.
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Instruments & Documents (i) = Desipgned Specifically for

. this Investipation

5,1 01 - Main Questionnaire? The central instrusent for the

investigat{on, intended to elicit data concerning family
background, peer associations, school éxperiences and op—
inions of these. Because of its importance its design had
to balance carefully - (a) contont {(v) éimpliqity;
(¢) visual clarity; (d) ease of answering. The Pilot
Study re%é&led thdt these criteria were nol bheing mét sat-
- isfactorily and what follows;exemplifies the kinds of modif=~-
ications necessary. '
5.2 In constructing items to elicit data about family size,
ordinal position and occupations, the Pilot Version did
not pr&vide sufficient structure for respondents to assembk
data easily. Consequently a number of answers were defic—~
jent in terms of the investigator's expectations. In part-
icular the attempt to gain data about respondents' ordinal
positions ﬁlEE nusher and sex of siblings, presented.con-
siderable'difficulty to respondent se The format adopted
finally {See Appendix) solved the problem by requiring them
cvodelete information rather than marsbal it in a particular
order.
543 A sgimilar difficulty arose with the quesftion in Section 2
of the questionnaire dealing with frequency of visits to rel-
atives. Since any given respondent could have contact with
four granhparents, o nuwber of aunls and uncles (and their
spouses) and a number of cousins, this question had to be
presented very clearly. Again, a carefully desigmned formai
requiring the minimum of work by respondents seemed to solve
the problen. In trying to gain data about part-~time jobs,
the same problem arose yel again. It was solved in a gim-
ilar manner. '
5.4 A different kind of problem arose concerning the way in which
respondents perceive the division of a period of time. In

the last section of the main questionnaire, respondents are

asked to identify whoen they expressed orientations. In asking tais
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the Pilot version was as follows:
0. How long ago did you decide upon this job?
Last September?
Between June and September?
last April?
Last Christmas?

etec, etc.

But it was found that this form of words did not elicit the
kinds of responseexpecied and neededs . The question, there-
foré’ﬂas”rewqrdéd as follows:  _ |
Q. How long ago did you decide uwpon this job?
During this term?
Puring the summer holiday?
During last sumoper term?
.etes etcs : ’
-Response £o this form of the question were s&tisfactory-
© Be5 Apart from difficulties of presentation and phrasing, mno
serious problems arose, the ‘itens appearing te draw out the
kinds of information desired and expected. .Hawever, ~in
administering the instrument one difficulty vas £ent&tive1y
forecast — that of respondents being capable of maintaining
their concentration over the period vhen they were completing
the questionnaire. ' '
From working with, and observing normal adolescents the
investigator was aware that this could be a réal problem,

The time taken to administer the Pilot version was 49 minutes

ested and bored. . This factor might well affect the outcomes.
However, afiter modifications to tho main questionnaire it
vas hoped that this aspect would not assume significant
proportions. In the event of the administration of the
rovised version (which averaged 35 minutes for completion)

there were no signs of respondents becoming hored or un-

intorested.-

(average) and a number of respondents clearly became uninter--. .
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5.6 1In order to illustrate the grouping of questions in the main

questionnaire'Ql, the foliowing table'(Table_ll ) para-—
. phrases or combines them so that the structure may be seen

Table 11

Strutture of Hain_guestionnaire-—'gil

" Section ‘ - Central Cdncern'

1 ' Family size, composition and occupations;

| ' ordinzl position; geographical origins of
parents; length of respondents! residence
in locality; frequency of visits to relat-

Cives..

2 Numhers of peer associates a. inside school
be outside school
¢. working

3  Extra~curricunlar activities; extra—mral

activities; part time employments

4 School subjects chosen/studied; perceptions
' of subjects’ usefulness in vocationel terms;
expregsion of vocational oricentation; proj—
ection of job/oecupation to be enteredj per—
ceptions of parental help in orientation.

5 Guidance available/offered by Careers Offic~
‘ ers/teachers; kinds of vocational inform-

' ation available/used; opinion of help off-
ered/received in school in preparation for
leaving school/entering Gth Form; offers
of courses/jobs; tinming of expressions of
vocational orientation; 1dea1/fantasy
‘aspirations,

It is clear that the questionnaire tries to get at factunl
ddta‘first, and then to elicit expansions of it and respond-
ents! opinions. A complete copy of the questionnaire is in-

¢luded in the Appendix.




5.7 02 - Supplementary Questionnaire

This instrument is much less complicated than 01, and less
extensive in scope, It is concerned with joh~geeking be-—
haviour and, in & sense, focational orientation or lack of
if. That is to say, Part A of the questionnaire is centred
wupon those respondents already of fered a job or éollege'qourse;
Part B is . directed at those intending to'enter‘tha 6th Form
and Part C i858 concerned with‘respbndénts still undecided

about thesge alternatives. The enly difficulty arising in the
deéign of this instrument was similar to those of the main
questionnaire 81, hamely tabulation of somewhat broad

,ﬂquestions.(Seeqcomplete'copy‘of 02 included in A?pendix)

5,8 03 —~ Supplementary Questionnaire (Follow—up)

This is a simple instrﬁment"designed to gain data about res~
‘-pbndents'rsituatfons after leaving the school or entering

the 6th Form. It is concerned to discover the amount of

re—gorientation occurring as o result of various influences.

There afe two versions of this_inétrument ~ one directed at

those who left school and one for those who entered the school's

6th Form. (See complete copy of 903 included in Appendix)

Instruments & Documents (ii) - Existing Ones Adopted for

this Investigation

~

6.1 A.P.U. Ochugational Interests (uide: Intermediate Version

This instrument is named after the Applied Psychology Unit
at the University of Edinburgh where it was desgigred and
developed. The Intermediate Version utilised here is to

be followed by a Final Version {not wvet available).

It is designed.. |
"..as an oaid for Careers Teachers, counsellors,
Youth Employment Officers and others engaged in the

vocational and educational guidance of boys and girls

ahout to leave school..!
(Closs et al. 1669)
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The interests questionnaies most commonly used with Dritish .

school leavers are the Kuder Vocational Preference Record

.and the Connolly Occupational Interestsz Gulde. The A.P.U.

Occupational Interests Guide is undoubtedly gaining ground,
At the time of the fieldwork for this investigation the Kuder
instrunent had not boen normed for use in Britain but was
(surprisingly)_scored and jnterpreted with the existing

American norms. . In addition, Super & Crites(1962) in their

review of. literature and research relating to interests

measurement,' voiced doubts about its relinbility for the

vhole (or even majority) of normal American adolescent group.

' The Connolly instrument (British in origin) tends to be more

" accurate with the more able youngsters, thus raising some

doubts about its suitability for this investigation's sample.
It also omits the Toutdoor! category ofuinterests which
seems to be a drawbacke The Hanual for the A.P.U, inventory

~explains its design in bonsiderable detail, alse the valid-

ating methods used and the reliability tests employed.

.Since it is designéd for the normal adolescent range, and

gince (f:om experience) the investigator comnsidered that it
produces befter results across a range of adolescents, itwms
felt that it w&s the most appropriate instrument to use, pari=—
icularly as the sample here is a rﬁndom one.,

Having dealt with the choice of instrument there are still

one or two points to be mades The administration of the
inventorf was conducted according to directions provided

by the inventory's authors, and hotesconcerning score inter—
pretation were carefully taken into account in an analysis

of results. It was administered by & qualified, repistercd

user as required, ‘since only those traimed in its use are

pernitted to administer it. (See copy of inventory in_Appéndix)

Form Y17 = Careersg Service Self-eport Ouestionnaire

This form was designed for use by Careers Cfficers working
with achool leavers. All Fifth Year pupils are asked to

complete and return it normally, and it is aimed at paining
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information in the following areas:~

(o) General information such as name, age, oaddress etc;
gubjects studied for examination and other purposes;
"subjects liked; subjeet strengths; positions of rei-
ponsibility in school} extra—curricular activities;

(b) areas selected from among & large number of pustimes,'
activities etc. under headings of 'Like', 'Not Sure!,
'Dinlike’, |

(¢) general questions about part—time/vacation :jobs;

| parental views; invitation for parents to add

comment s,

This instrument is administered as a normal par£ of the

gschoolts vocational guidance activities and full access to

the regponses of thig sample were given after their permission

hed been soughte The Form Y17 is in general use nationally.

"(See complete copy included in Appendix)

In addition to this form, data was provided from the School

Report Form also used by Careers Officers and completed by 
Y

teachers. It is concerned with teachers' estimates of exam—

ination performances, assessment of aspects of personal and

social attributes of pupils and their potential for further
study. Access was provided to the School Records and to the
school's Careers Guidance Department records. Copies of these

documents are not available for inclusion in this work.

L} .
Other Sources of Data

The records of Careers Officers' interviews were quite useful
but almost invariably in terms of vocational information; they

rarely included usable observations or data of a more gemeral

‘or more personal nature about pupils. The school Careers

Guidance Departmentfs records were ratlier similar in this

respects A disadvantage of hoth sets of records was that
for a number of reasons pupils may be interviewed once or

twice during their Fifth'Year, but the interviews tend to
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be either very close together or very widely separated,

‘thus not providing a useful or accurate developmental

view of pupils.

Perhaps the most useful source of supplementary inform-
ation wﬁs, in some ways, the uneCdotai and impressionstic
comments emerging from convers&tions with teaching staff at
the school. Such comments as "Oh, in that‘family mum seems
to be the boss", or something like, “I really don't know
about this onej; I'd'guess that he is brighter than most,:
Eut somehow he never seems to produce'hiéh guality work.ul
The value of such comments lies not in the 'facts' they
econvey but in the way that they‘often.rounded out the
investigator'é Imowledge and view of individual respond—
ents. Originally it_was proposed to utilise information

from ‘end of term' reports, prepared for parents by teachers.

 Upon examining them, such comments as "A satisfactory year's

work" were persudsion enough to omit them,

Degipn VWeaknesses & Difficulties

No matter how well deéigﬁed investipations of this sort are,
or how wéll designed are the instruments for use in them,
there are to be found areas whfch are ineffective or léss
effective than -is desirahle. This section is devoted to

a brief discussion of such aspects of the present investig—
ation. In the design of the main questionnaire (Q1) con-
siderable care was taken over grouping questions (See

Section 5.6, Table Il ). One of these sections (No.4)
included questions concefning the respondents' projections

of themselves into occupations and their reasons for them,

As Careers Officers and Carecers Teachers also discuss such
matiters with pupilg &8s a normal part of puidance, perhapsb
such interviews should have been designed inte the invest-
igation with some degree of standardisation. Hovwever, itseemed

appropriate not to do this when planning the investigation

and seems so in retrospect.
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In part, failure to gain sufficient.inaight into the thoughts
and feelings of respondents, which undoubtedly happened to
some extent, might be due to their inability to raise ideas
to the level of consciousness and/or to articulate them
sulfficiently well. It hasto be borne in mind that during

the period of the fieldwork, these respondents werc bom— ‘
barded by vocational information, pressures to decide about
their futures, examination pressures etc. and such mattefs,

. [
whilst \generating no sense of urgency or pressure in the ob—

~gerver, may increasingly do so in the respendents. Altern~

atively the reason for gaining less insights than hoped for
may be due to the fact that the questions presented to the
respondents only approximated those which would have got at
the central {and pessibly sensitive) areas of their orientat-—
ionss Perhaps a one-~to—one interactive situation might have
overcome such difficulties.

A second substantial area of weakness lies in-determination
of sub—areas or subordinate areas of the central concern =
Family, Peers and School. The data resulting from this

study is, in some areas, 'thin!. 0f course this could be

due to inappropriate criteria of &naiysis, inappropriate or

badly designed instruments etc. But upon reflection the
reasons are more fundamental. Whilst'résearching the rel—
ated literature, one guickly beccmes awvare of.the main -
reiationships_alreddy esﬁablished and confirmed. For ex-
ample, one finds relatidnships between family social class
and aspirations, or betveen parents' and children's occup-
ations,. It is only when one cdﬁes to examine these with
very pgreal care that the gaps begin to become clearer where,
perhaps, they were not at all clear before. To continue
with the example of relationships between parents' and
childreh's occupations, at this finer level of examination
one diséovérs that findings tend to relate to father—som
overvhelmingly and almost never to mother-son, mother-

daughter or father—daughter relationships. One exmaines
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fomily social class at this finer level and begins to

appreciate how crude and clumsy a.tool it is, how inexact

is the application of the concept of a single social class

~ categorisation . to a family which may consist of several

working adults and children at school¥*¥,

In considering parent—child occupational influence (a main
consideration in this investigation) one finds little '
research~déa1ing with the motherlé influence, . (ne finds a -
similar lack of research rel&tiﬁg to peer influence, and in

thiszldtter area perhaps the_appfoach adopted in this invegt—

“igation is too simplistic. Yet, bearing in mind the

breadth of field examined (in itself a problem) it seemed to

offer a chance of gaining useful data. In a number of

-~ areas (See Review of Literature earlier) research is so

gsearce as to provide little firm basis, yet the areas

_are considered to be of some importance (e.g. Pecr relat—

jonships influencing vocational orientation}s By ignoring
such arcas it could be token that they are considered to be
of minor inportance. Thus one iz faced with a problem of
deciding how far to concentrate upon areas needing research
and having an established base from which to begin, and hor
far one should include:other.areas needing research for
which there is little established data.

In the present investigation there is o fairly balanced
mixture of areas in these termsy which explains the

'thinnesg'of some findingse. To dxow this together then,

the main weaknesses ar¥se mainly from two sources; the
first is a partial lack of awareness of some of the subtle-

ties and deficiencies of firmly established relationships,

.and the second in the paucity of supportable data in some

areas under investigation.
In examining and analysing data for possible relationships

between status of respondents and their parents, there

¥¥ See also 'Problems in the selection of Occupational Titles'
and 'Socinl Class in Educational Research' both in
Bibliopgraphy
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arises one extremely complicated problems It revolves
around the equating of male and fomale occupations in terms
of both type and socio—economic status. How,‘for instance,
does one relate & father's occupation as a Carpenter with

his daughter's occupation studying Catering, full time, at

a further education establishment? Or again, how does

one relate a father's occupation in the Administration field
with that of his daughter who, with two G.C.E. Advanced level
certificates, becomes a secretary to a departmental. manager?

7.7 Turning from such problems, a slight diffieulty arose in
administering the supplenentary questionnaire Q2 (See section
5.7)s As intimated previously, it was timed for administ-
ration in May because of constraints imposed by the school's
normal programmé and the projected development of respond-
ent's orientation and job—choice. But to some extent the

. administration of this instrument cut across the normal
job—secking pattern of the sample, Since the main guest—
jomaire (Q1) had been administered in Decemher, it would
have been inappropriate to closely follow it with o questionn—.
eire 92 for, in Januoary, oﬁly a small number of the Fifth
Year typically begin job-seeking. On the evidence of past
observatiohs, a minute proportion (and number) of the Fifth
Year would have been actually offered jobs or college places
go early in the calendar year so ﬁhat 02, purporting to
elicit data about job—seeking and/or orientation would have
gained little or no data of value.

7.8 1In fact, at the point when questionnaire 02 was completed in
lMay, only eleven of the 50 respondents had actually heen
offered jobs or college places and accepled them, Each of
these respondents was interviewed * to ascertain whether seeking

-the jobs and courses they had sought respectively, AND
subsequent acceptance of them,were motiﬁated by elements
other_than their personal orientation towards them. In no

case was thig found to be the case. The investigator wus

fully aware of the potential dangers in this procedure but
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was fully satisfied that he had goined genuine responses¥*¥,
7.9 A% all stages of the invostigation individumal interviews
- were reserfed for the.purPOSe of clarjfying and ascertaining
unclear data or its meanings. This was foreseen, ond the
questioh of whether to build into the‘investig&tion a set of
~ strictly controlled interview Scheﬁhles as a 'hack-up'for
each stage of the investigalion was consxdercd. {See also
brief discussion above —~ section 7.1}  The most clear
danger lies in subgectzve Jnterpretatlon from nmon-
standard interviews (i.e. non-standard in terms of struct-—
ure and procedures). However, balancing lack of time and
resources againgt potential henefits the decision was that
they might well be a waste of time and effort, Allowing that
in certain respects the insight gained into thoughts and
feeliﬁgs of respondents was not completely satisfactory,
the conclusion is that it would have produced insufficient
benefit to have done this. | |
710 Perhaps the:most appropriate way to summarise this discuss—
ion of weaknesses and limitations of the investigation is

to list the main points.

as Lack of established data at more specific levels.

b. Taxonomic and clagsificatory problems, particularly
with occupational descrintions, titles otc.

¢s Use of data from other sources, particularly i. omiss-
jons from records and ii. records based upon others'
evaluative criteria. '

d, Constraints imposed by the schopl's.nofmal programne of

events. This was the most pervasive problem,

%% The investigator is well versed in techniques and imp—
lications of interviewinm, Ilis professional duties

include much interviewing and also the training of in-
tending Careers Officers in interviewing technigues.
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- Analysis of Data

It bears repeating thet the focus of this investigation is
not vocational choice, nor even the individual's overall
vocational development; it is the vocational orientatibn of
adolescents during their Fifth Year. Dut in order to app—
reciate this distinction more fully, certain terms need to
be defined and understood.

Voecational Orientationi- is seen as a generd structuring of
ideas and feelings towards certain kinds of occupations,
jobs, careers or activities closely associated with eny
of these. Thus certoin orientations towards specific occ=-

upations are accepted as similar in kind to orientations

towards, say, woedworking, which is an activity—description.

Nocationral crientation is regarded as a kind of elimination-

eﬁplordtiqn process which distinguishes it from any concept
inplying a point-in-tine event.

Within this process two dimensions are identified and applied
as criteria by which to gaugé-the nature of respondents'
orientations.

(a) Exfiressed Vocational Orientation — 18 the term used to

~ describe respondents' expressed ideas about their owm
orientations and includes any of naming, def:nlng or
- deseribing jobs, occupations, careers or closelyalliéd

activities or any groupings/combimations of these.

s

(b) Consistent Vocational Orientation — is the term used

to denote agreement between two or more statements of
Bxpressed Vocational Orientation at different times.
lack of agreement of this kind is termed Inconsistent

Veocotional Orientation,

(In addition to these criteria which are generally applied,

two other special criteria are applied:~ Status of Vocational

Oricntation which refergsto the socio~economic clasgsa of resp~
ondents' Sxpressed Vocational Orientation, and 'Open' and

1Closed! Jobs which are applied to the kinds of nart—time

jobs enpgaped in by respondents. See sections J.l1 and 4.7
of 'Findings'.)
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8.4 The idea of consisﬁency_in vocational orientation, as a
criterion of analysis, is not completely new, . In part-
jeular it was used by Super(1961) in a more sophisticated
form. Ile divided Consistency of'Vocational ?references
into (a) Fiéld_ (b) Level and {c) Family of Preferences
coupling it with the notion of Wisdom of Vocational

“Preferenceé subsuming Aptitudes, Measured Vocational
Interests“L@vel_ahd.Accessibility of_Preferred Choice,
Tlis results shoved th&t Consistency of Vocational Prefer-

ence did not produce significant positive correlations with

Age . ' School Achievement
Intelligence ~ Pattern of Interests
Socio—economic Level - TedoTe Adjustment®

- (*Thematic Apperception Test) :

In the case of Wisdom of Vocational Preference he found only
two positiﬁe correlations {at the .01 level) with 1. Meas-
ured Interests and 2. Accessibility. |

8.5 OSuper concluded from his findings that there are doubis as
to the significance of consisfency and ﬁisdom of prefer—
ence (at the age of 16) for the individual's vocational
brientation processes. There are two comments to be made
about these conclusions, however. The first is that the
expressed orientations obtained by.éuper were.in terms of
a tabulation of occupations etee. mentioned by respondents

at o sinple point in time. As he says..

", .these are measurey of consistency of first and -

alternative preferences at one point in time, not

P Y e g s . e

(emphases supplied)
The second point to be made is that the research was con—
ceived in terms of pealisnm of expressed preference rather

than in terms of consistency as a state of expressed

orientatione.
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- 846 Vocational Choice is viewed rather differently from vocational

8.7

orientation; indeed the criteria by which vocational choices
are made or QnQIyged may be very different from those aﬁplic-
able to vocational orientation processes. lany eriters

(e.g. Ginzberg et al. 1951; Super 1957 etc.) regard voe—
ational orientation as & process seen in terms of a series

of stages initiated by, and culminating in, decision points*¥,

Here, _vocational choice is reparded as a major decision

which initiates and/or is the culmination of a phmse or

stage,' and which commits onc to some course of actions
In the case of this investipgation the action is either to
leave school or to enter the 6th Form. |

The d1st1nctlon between wvocational orientation and vocat-

ional cheice is crucial to an appreciation of the design,

conduct and outcomes of the preseﬁt investigation, .'Equally

" important is an'underétanding.of the two central criteria

employed here — Expresgsed Vocational Orientation and

Consistent Vocational Orientation,

Statistical Analvsis and General Considerations

Given that the data is considered mainly in terms of prop-
ortional divigions, there is an ohligation to apply some
kind of test for statistical significance., For this pur-
pose the Chi 2 Test-is applied and significance is taken to
be demonstrated at and beyond the .05 level. _ Those fami 1~
jar with 'statistical analysis will appreciate that working
with a sample as smll as fifty persons, it-is not alvays
possible to apply such a test with the expectation of mean—
ingful results, A small distortion or change in the small

sub~divisions of this nunber may alter the outéomes of the

analysis drastically. Bearing this in mind, the invest-

*% Yt may be that a more productive way to view transitions
generally is in terms of the series...

Decision — Development / Orientation —— Decision
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_igator's observations are occasionally presented as the

bagis for justifying further résearch;for o statistical
analysis of the perﬁineht data would be useless,  Such
observations are a combination of data analysis, lmow=
ledge of existing research data and insights gained through
experience. _ '

Having pin-~pointed the main elements underlying analysis

of the data, there is a need to expand. upen -overall.

treatmeht of the’éata.

. It‘becdme very obvioﬁs that ﬁhe sheer volume of data

';elicited would be such that an enormous amount of time

-would be needed to do an exhaustive analysis. . One

could spend literally months simply cross—pairing seths

of date or individwal items before embarking upon a

qualitative analysis. In this respect the investigation

. exemplifies the dilemma of all researchers engaged in wide-

ranging research prejects. One can either discipline

oneself to adhere large;y to .the original research design

which (hopefully) is based upon a consideration of primary

and secondary levels of pribrity, or one can adopit what
night be called the *shotgun approach!' wherein one anadlyses
everything which emerges in the expectation that one must
thit! something. In this investigation dataienalysis was
conducted according to the original'design, thus ensuring

a sensible if not exhaustive outcome. 7 .

The two main criteria are not applied to every set of data,
nor are they used equally extensively., In some areas one
seems to be more relevant than the other, and in some aress
neither are particularly appropriate. TFor example, havinge
made the point that different criteria may be operative in
an individuall!s vocational orientation and choice, it is
inappropriate to try to analyse and compare respondents'
reasong for orientation and choice where they differ since
there are time and resources constraints upon this investigat-—

iony, but more importantly because the focus of this study

is not vascational choice.
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Ancther example is that, in considering the part-time johs
of the respondents it was inapprqpriate to apply wo them
the criterioh of Expressed Vocational Orientation; since
the motivations and other elements involved in taking

up part-time jobs are in mﬁhy cages quite separate from
those involved in seeking full time employment. _
These observations should not be taken to imply that the
main critéria\afegin-some=ways ill-conceived, simply thot,
as in the application of most criteria,‘.they dre_mosb

effective when applied with discrimination.
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FINDINGS

~ Introduction

Prior to this point the theories and empirical data discﬁssed'
have originated in oiher research, From this point the focus
is upon. data  and ideas‘originating in'the=presént.investigat~ :
ion, It was pdinted out earlier (See.P&rt-I, dectibn.qﬁﬁ;}
-that the study‘objectives'form a_convehient ﬁaj of grouping
"the arezs selected for investigation, but that they do not

necessarily constitute the analytical framework in that form.

The Findings

-Phe Tirst section looks at the adolescent and his wvecational
orientation, concentrating upon the individual's expressed
orientations, ideal aspirations and job-seoking / job entry
patterns. |

This is followed by a sectioﬁ concerned with extf&-familial
influences of potential importance during the school~to-work
transitions  Included here are peer associations, schoo%
subjects chosen / preferred, examination estimates and
performancese. The last aspects examined are part~time emp~
loynent and vocational puidance provision.

The third, and most crucial sectidn sets out the findings
‘relating to family influences. The triad of\social class,
'.parental occupaﬁions and adolescent orientation is considered
firsty leading nntufally 4o the examination of family struct--
ure. From here ewphasis shifts to the part played by rel-
atives, and the family's pattern of residence and geograph-
“ic mobility. |

" The areas of Findings mentioned above constitute the main
focus of the enguiry, which is to establish whether they
may offer useful indications of orientation of adolescents.

~ But the final section examines the usefulness of measured
interests as indicotors, considering them in the contexti

of‘Findings already mentioned.
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The Individual and Mlis Orientation

1.1 During the Fifth Year the adolescent's attention is drawm
increasingly towardé the prospect of leaving school and
ptarting work; +the transition, which has been developing
glowly, begins to accelerate, Probably, before entering
the Fifth Year,he experienced a rising awareness of the
kinds of activities environments and occupations which
seemed to attract him, but mostly in terms of likes and
dislikes rather than through boalanced considerations.

At some point these begin to crysiallise into firm orient-
atbions ﬂalthbugh not necessarily realistic ones) and through
progressive testing of his ideas against reality he hegins to
locate particular occupations which he feels he mi pht enter,
It is with aspects of this deveioping awareness that this

first section is concerned,

1.2 Consistent Vocational Orientation

Although earlier orientation'may not be realistic it EAY,
nevertheless, bhe consistent across a number of points within
a developmental phase, in terms of levels or specific titles
of.occupations or jobs. The value of attempting to determine
consistency in such terms lies not in whether it is realistic,
but in the contribution that vnderstanding of such sub-
processes males to the understanding of the developmental
phase or complete development periods. ' )

1¢3 Findings here show that a substantial number of this sample

did not develop orientations which, as expressed, enabled

once to state firmly that they were consistent,

Table 12
Consistent Vocational Orientation 29 (535)
Inconsistent Vocational Orientation 19 (38%)
Not Available 2 (4%
N = 50




Table 13

Chronology of Expressed Orientation - Comparison of Data*¥

A ~ Present Investigation

B - Ashton{1970)

Orientation Expressed..

“Orjentation Expressed..

E Pre 4th Year 10

(I = 50)

'More than a year ago 9

4th Yr - 1st Tern 5 12 months ago 4
~4th Yr - Christmas - 11 wonths ago -
4th Yr -~ Baster’ 4 10 months ago -
4th Yr — Summer Tern 4 9 months ago -

' 4th/5th Yr Vacation 1 8 months ago -
' | 7 months ago -

6 months ago 4

&th Yr - 1st Ternm 10 5 months ago 2
4 ﬁonths ago 5

‘Later ﬁhan this.. 16 3 months ago 3
2 months ago 1

1 month ago or less 2

(N = 36; 6 No Response)

‘ ﬁ*=Rééponses‘to the questiont=—

“"Tow long ago did you decide upon this job?"

(See also Fig. 8 )
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However, those identified as having consi stent vocational
orientation initiallyiexpressed their orientations during

~ the first term of the Fifth Year or earlier, which indicatea

that an appreciable number of respondenﬂs had begun the pro-
cesslof orientation quite early in their secondary schoolihg.
The patterns of theso expressions of orientation show clear |
peaks around the age of 14+ ard just after entry to the Fifth
Year, ' : ' ' '

" le4 A comparison of this data with that of a previous study by
Ashton(lQTO) indicates that, allowing for slight differences
in data analysis, the pattern of peaking may be a consistent
phenomenon (See Table 13 ). In faect the present sample exm
pressed their orientations as follows: = 20% expressed orient-—
ations prior to entering the Fourth Year, 28% during the
period from Fourth Year Entry to Fifth Year Entry and 52%
during the first term of the Fifth Year or 1ater;

1.5 In considefing the data, one is struck by the way in which
it tends to support expectatfons ahout a two tier system
which teachers and others might reasonably hold. In the 14+
period each of the sample (along with all pupils) would have
been required to make subject choices in preparation for trans-
Ter Eetween the Hligh Sdhool and the (sample) Upper‘School. This
would have brought to their motice the various common occupations.
During the‘first term of the Fifth Year the prospect of leaving

- school would have drawn their attention increasingly, and parents,
teachers and others would begin to emphasise it. One night
legitimately refer to these peaks as 'pressure points' for
they do appear to represent the outcomes of a variety of press—
ures to which most pupils are subject at these times. The
data discussed imzediotely followihg this also reflect these
presgsure points., (See Sections 1.6 and 1,7 relating chronology

of orientation to consistency of orientation and sibling

occupation).
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Tahle 14

- Chronolosy of Orientation and Sibling Occupation

Orientation .Dxpressed..;

Siblings ' Pre— . Post—

5th yr Intry - Bth yr Entry
Al1/Some Yorking 12 (24%) ‘ 6 (12%)
“Only/None Working 11 (22%) 21 . (4:2%)

Sip. at the .05 level (N = 50)

‘From the data emerged the fact that chronology of orientation

is related to whether siblings of respondents are working or
not; an aspect of influence upon orientation for which

no data seems to be available elsewheres (See Table 14)

The data shows that respondeﬁts having working siblings tend
to make earlier expressions of orientation. ¥hy this should
be cannot be explained on the basig of available information.
There is a second aspect to emerge from this data. There
appears to be a relationship between consistent orientation
and chronology of orientation, That is, those respondents
baving consistent orientation tend to express their orient-
ation before entering the Fifth Year rather than aftervards.
(See Table 15 ) PFrom these two sets of dato it is tempting

to hypothesise that respondents having working siblings tend
to have consistent orientation compared with other respondents.
In fact this hypothesis was tested and the results were incon-—
clusive (sipnificant at the .02 level only). Nevertheless,
the data does suggest that these aspects are worthy of further

research, and with larger samples some conclusions may emerge.
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Table 15

'Chronology of Orientetion and Consistency of Orientation

Orientation ' - Orientation Expressedses

Pre- Post -
~ 5th yr Entry  5th yr Entry

Consistent . 19 (38%) 11 {22%)
Inconsistent ' 4 ( 8%) 14 (28%)
Not Available 2 ( 4%)
Sig. at .02 level @ = 50)

In terms of theoretical frameworks this data might indic-
ate a developmental substage (See Part I section 4.4)
and it is vorth trying to set it in context at this point.
The exisfing frameworks are based upon the Aimerican exp—
erience and when Super(1953) says
"To the fourteen year old (choice) means‘something more
ihan.preference, because at that apo the need for real-~-
ism is minimised by the fact that preference does not
need to be acted upon until the remote futurese”
one can see a degree of discrepancy. lHere, the 'need to
act! is Certainly not in the remote future although many
adolescents may feel no immediate sense of urgency at the
age of fourteen. Dut Gesell et al.(1956) actuvally ident-
jfied o pattern of development (see Fig. 9 ) not too

disgimilar from the findings of this invostigation. The

peak in number of vocational choices at around the age of
fourteen seems to correspond-roughly with the present
sample's early expression of consistent orientation which
sugpests that, whatever the actual processes at work, this

period is one of great activity. Crites(1969), in a survey

,of'existing data, refers to...




 fable 16

. Ideal Aspirationg Expressed Ly Respondents

International Airline Pilot
Radiographer

Draughtsman or Professional Footballer
Royal Navy '
Professional Sportsman

Lahoratory Assistant

European Car Sales lanager
Engineer

Foothaller

Hetalwork Teacher or Factory Engiheer
Répresentative_— I like travelling
GoPa0s Telecommunications

Graphic Designer

Design Teacher or Infant Teqchef
HWorlk with Languages

Job invelving travelling abroﬁd
Secretary '
Receptionist on a cruise ship'
Teaching Art

Sinéer |

Air Hostess

Some kind of Artwork
Something;irtistic

Hursery Nurse

Receptionist

Infant Teacher

Yanny

Telephonist

~Legal Ixecutive

Social VWork

Hotel Receptionist

Housecraft or Needleworl Teacher
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. ".ean early period of crystallisation of,choice.;during
vhich goals are definite and become Pirmly estaﬁlished,
but this certainty gives way to indecision and lack of
goal directedness at..approximately age 15."

The data from the present investigation appears to fit reas-—

onably well with that offered from other sources and may,

thefefore, be generally applicable in other kinds of‘schodls.
The first pressure point was identifed here-as associated with -
thé {ransition beﬁween the loﬁér and upper‘tiers of which. the
sample school is an upper tier school (that is, around the
beginning of the Fourth Year). This period occursas o kind

of transition in other kinds of secondary schools anu is norm-
ally marked hy & requirement that pupils choose subjects to
pursue over the succeeding two years (as indeed is the case

in the sample school also). The second pressure point,

- whilst it must be dependent upon the nature of the particular

school system, 1is.alsc paralleled in other kinds of schools

in that, at the commencement of the Fifth Year, all schools

begin to exert pregsures upon pupils to give more attention to

the approaching school-to-worl transition and the related

examinations.

Ydeal Aspirations

Part of the developnment of the individual in vocational terms
is orientation towards, or preferences for, ideal aspirations.
That is to say, adolescents may have feelingé about and thoughts

sbout occupations they see as ideal, The investigation

includes an attempt to identify respondents! ideal aspirat-

ions in ovder to see how far from *renlistic! ithey are, The
normality of these 'ideal' aspirations is surprising. It is

noteworthy that the more unusual ones appear to be based upon

- the value of what one might call talent or special aptitude.

{(e.gs professional sportsmnn; ginger etc.) but most seenm to fall
well within the range of normal aspirations for the population

at this age. An important qualification to conclusions poss—
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ibly to be drawn from this data is that of the 50 respond-
ents bnly 22 expressed ideal aspirations. Did they have no
jdeal aspirations? Did ideal aspirations mean expressed
orientations to them? Were they unable, unwilling.to
express ideal aspirations in conventional terms? This area
of iﬁdividual perceptions,. as related to vocational orientw
ation jag little researched‘yet is clearly important.

Job=seeling Behaviour

" The limitations of the adolescent's occupational and joh

 anw1edge are considerable. - For the most part he must rely

-upon others within and outside of the family for inform-
ation, The data resulting from this investipation's
attempt to identify these sources in detail is unsatis—
factory because a relatively large proportion of the sample

were orientated towards 6th Form entry,' teachers thus being

~ the main source, Nonetheless, Super's(1957) ohservation

that personal contacts are the main source of knowledge
tends to be supported. (See Table 17 ). w-wont s

Table 17

Per cent Sample using Various Sources of Job Inform&tion

Source % Sample

Persgonal Contacts

Family

Relatives 2 -
Friends“.

Careers Officers/Teachers . 14

Printed latter

Newspoapers _ 10
Leaflets etcs ' 4

" Not Available ' _ 56

(N = 50)



Table 18

Responses to the OQuestion 'What is your opinion of tlie

Careers Information available to you in school?! (%)

V.Favourable Favourable Neutral Unfavourable Ve.Unfuvourahle

8 30 36 2 =

(N = 503 Non-respondents = 183 Unclassifiahle = 2)

 Table 19

esponses to the Quegtion 'What is your opinion of the

Careers Advice offered to you in school?' (%)

“V.Pavourable Fhvouraﬁle Neutral Unfavourable V,Unfavourable

12 26 22 © 8

(N =.50; Non-respondents 14)

Table 20

3

Regponses to the Oucastion "Do you feel that the school really

prepared you for goinpg into work?! (%)

.

.t

Definite Yes Qualified yes Don't Know Befirite Xo

34 6 10 42

(N = 50; Non-respondents = 4)
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1.12 In identifying sources of information one ishlocating
| possiﬁle gsources of help, but usually not locating datno about

the nature of that help. If it is more than nominal it ey
be very important in influencing an individual's orientation
processes. Accordingly, cértqin questions were put to
respondents in an effort to elicit data cohcerning the help
tha} was offered/received from school and parents. .The
first groupfof data considered here are l. opinions of the
Careers information within the_sqhool; 2. oyinions of the
Careers advice offered within the school and 3. opinions of
whether the school really prepared'respondents for entry
into work. (Sec Tables 18,’ 19 and 20 )

1413 Responses to the first of these gquestions showed that
respondents perceived the information available in school
not unfavourably - (neutral = 30%; favourable = 38%
and unfavourable = 2%), The responses to the second
question showed a similar pattern in that 383 were
favourable, 227% neutral and 12% unfavourable. The
last of the three guestions, however, showed a clearly
unfavourable response generally. only 34% gave unequivoc—
ally favourable responses concerning the.general help . by
the school as a preparation for entering work, and 42%
offered an unequivocally unfavourable response.

1.14 These results seem to indicate that adolescents are very
capable of distinguishing between the kinds of help offered
by the school clearly. Judging by both the response rates
and the distribution of responses, +the last gquestion touched
upon a highly gensitive area of perception. The feelings
underlying the unfavourable view of the school's preparatory
activities may be accurate. IHowever, they.could be due to
the nearness of occupational ‘choice and entry ceusing resvondents
to focus upon current help, forgetting previous help., JAltern-
atively, +they may be responding to previous implications

(by toachers and others) that occupational entry is difficult




Table 21

~ Responses to_the Question tho vou feel that vour. pareats

have helped you to decide about your carecr?' (%)

Parents DID help - 34
Parents DID NOT help 60
Not Clasgsifiable ]
' - 100

Tahle 22

Vocational Orientation: Distribution of Parents! Pogitive

and Negative Statemonts

-~

Positive Negative: Positive & Nepative
Statenents lMade Statement s Made Statements lade
None Some None Seme None Both

o4 19 . 19 26 . 13 14




1.15

1.16

1.17

73

excesgively importent, mayhe even trauwsmatic, and see the

apparently low level of obvious preparation as inadequates

These kinds of reacticns to help, in the context of leaving

‘school, may be normal but we have no firm data by which to

j‘lldgen .

The “second group of data concerns l. opinions of parental help

and 2. respondents’ peréeptions of the nature of parental state-~
ments in thig context., The first set of bpinioﬁs_showed the
m&jofity of the sanple as seeing parents as not helpful. |
(60% favourable and 34% ﬁnfavourdble).- Perh&ps.thia is
understandable if responses to the second area are? accﬁrate.
That is to sdy, adcording to resﬁonden@s' perceptions, the
statenents made by parents concerning jobs, occupations, voc~
ational activities ete. could indicate parental confusion,
vocational ignorance or possibly apathy;(See Tables 21 and 22 )
The overall picture gained here is that parents are perceived
as not particularly invelved or helpful, and that the state-
ments they are reported to have made indicate no eclear pattern
of attitudes, Ilmowledge or concern.

Whatever influences are at work, real or perceived, the cul-
mination of the adolescent's orientation processes ié, typically,
the crystallisation of ideas into decisions. These may lead
directly t6 choice between entering work and remaining in

full time education, or they may lead to choices within these
alternatives. Frequently, considerations other than pers—
onal orientation intervene (esg. family finances, lack of
examination certificates etc.}. However, the majority of
youngsters cloose to leave school and enter work or courses

of study at local colleges of furthef education.

The first aspect of job—seeking behaviour io emerge from

thig investimation is that the local employment situvation
affected it. In leov employment areas there is, what con only
be described as, a scramble to obtain jobs. But in the area
within which thie investipgetion was conducted, there is little

unemployment and hence no scramble for jobs. lore specifically,
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.geveral respondénts were offered, and declined, johs in

firms local to the school. Because of the local situation

they preferred, and were able to, wait for offersi.they

considered more suitable or desirable. Five respondents

declined offers of jobs which were within their range and

of not particularly low status; - and in one case a boy

‘declined two such offers, sﬁbéequently accepting another.

As oublined earlier (See Part II  section 2.6) there is a

. fairly well established job—seeking patiern for pupils of

this schools A small number seek jobs in the January ef the
Pifth Year (often including low ability pupils not entered

for public examinations) and this number increases until,
by the middle of the suwmmer term-.'most have accepted offers.

At this time in the szummer term the C.S.E.esaminations are

‘tailing off and the G.C.E, Ordinary level examinations build—

‘ing.upe The remaining Fifth Year pupils, who intend to

leave school, usually find jobs during the sunmer wvucation.
The examination results are available during the latter part
of August when there is a resurgence of job—secking by those
whose results uré mora or less than they were exbecting. The
pattern of examination results for individvals may widen or
reduge their occupational possibilities, Data obtained from
this investigation showed o clear re-orientation of this kind.
(Seoe Tables 23 & 24)

*

Table 23

Pattern of Job / Collere Acceptances = Position at End of Anril

UHonth Jobs(%) College Places(%)
January 4 -
February 4 -
Harch 8 2
April 6 2
22 4
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Table 24

Pattern of Job-secking and Re~orientation

Posn. at end Posn. ab end ‘Net %

of May (%) of Sept. (%) Increase
i : L +ve -ve
College Places 6 . 18 12 -
Still Seeking 10 T - -
Opted for 6th Form (42 24 - 18
Not Available 4 4 - -
100 100

(W = 50)

It.is manifest that the typical rosurgehce of job—geeking
occurred during the summer vacation, and this is almost
certainly the outcome of re-orientation due to unexpected
exanination results.

Overview of "The Individual and Mis Orientation'

Data so far presented has shown the extent of the sample's
consistency of vocational orientations, the fact that it
seems to be connected with chronology of expressed oricntat~
ion, and some evidence that, in turn, this\éhronology nay
be related to whether respondents' siblings are .workers or
note A brief look at the ideal aspirations of this sample
shows that it is unacceptable to regard 'ideal' aspiration
as necessarily related to {or equivalent to) 'fantasy'! asp—
irations. = Indeed, 1in most cases ideal aspiration cammot be
equated with any obvious lack of reality whatsoever.
Iﬁ.attempting to get behind tho simpnle statement of orientat~—
ional events, attention was paid to respondents! pérceptions
of parental and school help. -. Generally the picture that em-

erged shows that the respondents are, at best, equivecal
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“about it, and at worst (the case of whether school prepared

them for entering work) viewved it unfavourably. hen att—
ention is turned to opinions of parental help most respondents .
responded unfavburably, and even an analysis of the statements
made by parents could not offer any evidence to guery this.

In considering sources of job information and job—seeking beh—~
aviour, the former data supported previous regearchers! find—'
ihgs partially in that personal contact was found Lo he an jmp-
ortant source of information. Data on job~seeking behaviour
confirmed the (previously) obgerved pattern for the schooland
the area in which it is located. One is left with the con-
clusion that parents, although they may be supportive and
helpful in many ways, do not appear to help in obvious ways,
and their c¢hildren's perceptions that they  are not‘particularly
helpful may be perféctly accurate in terms of direct information

ahout jobs, occumations and careers.
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Peers and the School

.The findings so far have dealt with fhe individual almost ex— '

clusively, yet he cannot be isolated from his fellows. Ile

cannot orientate himself adequ&teiy without frequent and cont-

jnuous roference to others, and to a wide range of intra— and

extra—familial experiences and encounters. In looking at
adolescent vocational orientation one must account for some
of thesze at leasts peer agsociations and school experiences
offer two such sources of influence. '
Hargreaves(1967) saysess
"e.the higher.the (academic) stream the greater the
degree of conformity to middle class values. Moreover,
there were indications that high stream boys tend to
come from homes more orientated towards middle class
values.  That the values acguired in the home and
the values held by the peer group reinforce each olher
secms a reasonable conclusion." ‘
Research hy Kondel & Lesser(1969) previouwly mentioned
(See Part I section 7.2) actwally tends to suppert this
conclusion and Lawton{1964) feported data which adds to

. that support. Clearly one nmust look at the adolegeent's

experience of school in more than one way in order to get
at fhe different influences exerted upon vocational orient-—
ation.‘ - 7 -
Willmott{1966) shows how peer association paﬂ%erns change
with age during adolescence, moving from association with
a crowd (around age 14-15) to spending time mostly with

one friend of the opposite sex (around age 19-20) This
might lead one to expect b degree of crowd association both
within and outside of the school, and further that outside

of the school the adolescent mayreasonahly be exvected to

associate with peers . already employed, anong others.

i
The data obtoined in this area shows fairly clear preferences

in one or two aspects. (Table 25 )




Table 25 -

Distribution of Nespondents! Peer Associates

Nos of Inside School Outside School Outside School
Claimed (Pupil Peers)  (Worker Peers)

Agsociates "Boys Girls ALL Boys Girls ALL Boys Girls ALL

Nil - - - 6 4 10 9 11 20
) ~ 4 7 10 170 10 21 31 7 12 19
5-8 7 16 23 4 2 6 2 4
Over 8 T 1 8 - - - 1 3
Not Avail. 2 - 2 1 2 3 4 -

(N = 50)

Table 206

Relationship between Consistent Vocational Orientation and

Working Peer Associates

Having “lorking Yeer Having No Vorking Peer Consist...
.Associates Associotes Orientats
28 ‘ 11

20 16

(Significant at .20 level)
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2.4 There seems to be qulte a clear preference for group aizess
Within school the boys in the samplo showed an even spread |
across the group sizes whereas the girls tended to prefer

& maximum group size of eiéht. There is & marked shift
towards the lower group size (1 — 4 members) outside of
school where associates are scholar—peers, and this is even
more makked where nssociates are working peers, especially
in the case of.the girls., There is still an apparent tend-
ency for boys! associations to be spread across the proup
size range in comparison with girls'.

2.6 The figures obtalned seggest that, during the period of this
investigation, the sample tended to msséciate with peers
whose current experiences were similar to their own. That
is to say, the respondents' peer associates tended also to
be pupils widergoing the similar experience of school. (It

. should be noted that of the 50 respohdents 20 clafmed NO-
association with working peers.) If this is an accurate
analysis them one would expect to find the pattern continuing
after school leaving. Torking adolescents might be expected
to associate 1&rgely_with working peers rather than scholar-peers.
This hypothesis would accommedate the increasing association
of the adolescent with older friends after entering work, for
their experience would also be more similar to the individual's
current experiences than would those of scholar—peers.

2,6 In fact W]Ilmott's(loso) findings indicate that pealking of
peer assoc1at:on occurs between 16 and 18 Nlth boys, and
Dunphy(1963) indicates that a similar pottern is common to
both sexes (See Fige. 83 )» If their findings are correct, and

.if the present analysis is correct, then it is probable that
working peers are mot a significant influence upon school
leavers' vocational orientations typically. Following on
from this, application of the critericen of consistent voc~
ational orientation to the data from the present investipgation

shoved no strong relationship with-working pcer association.

(See Table 26 )
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However, it should be pointed out that the model used here
is a somewhat simplistic one and there may well be typical
putterﬁs of relationships between thesc variables in terms
or specific and/or niner aspecté of vocational development.
One question arising from analysis of this data §a whethér
there might be a reinforcing.element of influence where a
respondent has both working peer associates and worlking
siblings. TFrom the data it is clear that twice as many
respondents having no working siblings also have no working
peer associates, compared with those who do have working
siblings. I¢ is also the case that this pattern is re-
peated for those in the 1 = 4 group size category. The
pattern is echoed in the case of the 5 ~ 8 group size cat-
egory inside school, where respondents having no working

siblings overwhelmingly outnumber those who have working

siblings,.(See Table 27 )

Table 27

Relationship_ hetveen Incidence of Forking Peer_Asmsociates_and

Working Siblings of Resnondents

Peer Peers Iaside School Worlcing Peers
Associates . Sibs Non-vke Sibs  Wke.Sibs Non-wke Sibs

Nl - - /21 - 14/21
1-4 8/17 o/17 6/19 13/19
5~ 8 3/23 20/28 2/3 1/3
Over 8 6/8 2/8 /3 2/8
Bot Avail. 1/2 1/2 2/4 2/4
(N = 50)

It appears that there is no definite and clear tendency

for respondents lLaving worlking siblings to associate more

with working peers than other respondents in the sample.



Table 28

Reasons for Subject Choice (NFER Study)

Ability &)

Reasons Thver e e LALL st
Likes/Interest 19 76 86 81, %

lelp in Future Job = - 81 7 83 81 NS
Wanted subjects could ' .

pass at CSB / GCB 44 51 60 53 ¥%

Good at subjects 44 40 51 46  *

Wfould help in Home and Ifobbies 54 43 35 44  Kxx
VWanted variety of subjects to

leave Careers open 4] 37 39 39 NS
‘Would help understand world. 38 29 27 31 ¥
. Didn't like other options a4 31 25 80 NS
Didn't want to waste three ‘.

years! work : 28 - 32 26 29 NS
High exam marks in subject in

3rd Year 14 20 31 23 K3
Wanted to do new subjects 36 20 11 | 22 *E%
No good at other options 22 11 8 13 ¥x%
Parents wanted me to do subject 18 12 12 14 NS
Liked_tedbhers who taught _

sub jects 24 8 8 13 ¥¥%%

Teachers advised ﬁe 11 10 13 12 NS
Wanted some casy subjects 18 8 .8 10 *%x
Not able to take subjects :

really wanted 11 4 4 T RE%

Couldn't think what else to do 15 6 4 9 %Xxx

(Based upon table by Reid et al. 1974)

Key:~ * = Sig. above .05 level; *¥% = Sig. above .01 level;

*% - Sig. above 001 level; KS = Not significant
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liswever, there does seem to be a tendency for those having
non—-working siblings to cluster in the groups size 1 - 4 and -

5 -« 8, consgidering peer associations inside school, and

outside of school with working peers. Bearing in mind the

previous data concerning peer associations (from vhich it was
sugpasted that adolescents tend to gravitate towards peers
shéring currently =imilar ekperienées - see section 2;5) young—
sters having contact with worker peers of approximately their.
ovn age may well feel that their experiences are too dissimilar
and move towards the wider group (5 - 8 size} inside school.
However, this is speculative and there is no referent data
available for compari son. ) _

In m&ny'ways jt.is arguable that inforwal school influences .

are stronger than the formal oncs embedded in the formal struct-

ures. However, in our gociety formal gqualifications have

. come to represent certain things to those:outside the school

and the reverberations of their ekpectaticns are felt within it.
It was menﬁioned earlier (See section 1,5) that the adol=
escent's attention is dravn to some of the more tangible
aspects of leaving school, and inevitably teachers, parents
and Careers Officers will point out that for many occupations
entry is goined through possession of specified examination

certificates gainedlat CeS.E, and/or G.C.E. Ordinary levels.

" Thias fact - is reflected in the rapid narrowing down of the range

of subjects studied to examination level after Third Year
subject choices have bheen made.
As Reid et al.(1974) point out:
"eovery little is kmown abeut the pupil?s perception
of the subject choice situation and its vocational
jmplications, Children clearly differ widely in the
ways in which they make a choice and in the factors
influencing them"
But as a result of thoir study they did begin to elarify some
of the facets of Third Year choice (See Table 28 ) and concluded

thateoe
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"Despite the emphasis which pupils gave to vocational
relevance, however, it was apparent in this, as in
other studies, +that many did not malte curricular
decisions with any definite career or training plans

in mind.,"

2411 Jackson & Marsden(1966) also refer to the matter of subject

2,12

choice: _ .
"Ag early as the second year important decisions were
being made by teachers or by children as to the range
.of subjects they would study...The others seemed
ready to take decisions and look aflter themselves.
They'd go and talk to the teachers., They knew
" what they were doing. I darentt ask and I didn't
seem to lmow what was going ond®
The latter part of this passage captures the sense of press—
ure that must lie behind much of the data reported from
studies in schools, and which most pupils must experience
to some degree. ,
In examining the data from this investigation, .concerning
school subjects studied by respondents, it was found con-

venient to group them as fellows:

Hathematics
English Language

languages, <« Fremch; Spanish; Germanj; Latin

Humanities -~ History; Geography; European Studiesj
Religious Education; Community'studieé

Sciences = Biology; Physiecs; Chemistry; Ingineering
Science; Pnvironmental Science; Home Science

Art/Design - Art; Needlework; Metalwork; Voodwork;
Ceramics; Silversmithing; Technical Graphics;

Housecraft

Others | = lMusic; Commercial Subjects
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{411 respondents take Physical Education which is nonwexamined)¥

2.13 The distribution of subjects studied by respondcnts_is shown

below but Mathematics and English are omitted for they are
compulsory studies, (Table 29 )

Table 29

Distribution of Subjeds Studied by Resnondent s {shown by sex)

No. of  HNumanities Languages Art/Design Science QOthers

subjects

studied B G B G B G B G B G
NIL - 4 17 14 2 5 2 2 23 17
1 9 11 5 9 10 13 12 20 - 9
2 9 8 2 10 9 9 5 -
3 5 4 - 2 1 - - - e -
4 - - - - - - - e = -

This does not offer much in the way of clear trends except to

show the 'popularity' of some subjects*¥,

llowever, within these groupings another aspect is hidden -

preferences for types of subjecis rather than for groups.

If these groupings are broken down and .reconstituted another

way such preferences can be seen fairly clearly. The new

groupings are: )

Sciences -~ DBiology; Physies; Chemistry

Technologices -~ Environmental Sciencej Engineéring Sciencej
Home Science '

Hondicraft(Boys) ~ Metalwork; ‘oodwork; Silversmithing

¥ These groupings of subjects reflect, alwmost exactly, the
Faculty groupings within the scheool,

*%*  T{ pust be borne in mind that in most cases a pupil is un-
"~ likely to have been allocated his first choice in every
case,. Thus some subjects studied will be second, poss—
ibly third cheiccs, and may even have been imposed upon
respondents for administrative, logiastical or other
reasons.
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Practical (Girls) Housecraft; Needlework; Commercial

éubjects'
Humanities - Higtory; Geography; European Studies;

Religious Education; Community Studies

Others ' -  Music

Table 30

Preferences for Typés of School Subjects

Sei.  Technol. Art/Design Pract./Handi. Human. Others

Boys 11 : 9 14 13 23
Girls 20 -5 14 | 12 20 2

(o]

Between 505 and 90% of the sa.mpl.e in the survey 'Enquiry 1‘
(1968) expressed a liking for Housecraft (87% Girls) and

" for Engineering/Metalwork (765 Boys). From the present

data (See Table 30 ) that tendency seems to be confirmed,

~and it is perhaps noteworthy that there seems ta be a

quite pronounced bias towards what one might call the ‘man—
ipulative! subjects. These occur within the Art/Design
and Practical/ﬂandicraft categories where one is required
to manipulate materials of various kinds in order to produce
objects.. This could be due to the explicit emphasis upon
Design Education in this (and other) Leicestershire school.
If so it means that a general educational policy not only
results in enhanced performance in the 'policy subjects!
but ‘has the further, perhaps critical, implic&tibn thet
such policies may be hidden determinants of the vocational
directions in which youngsters may move.

Again, referring to 'Enquiry 1, the data shows a high
proportion of girls taking sciences, but only 44% express—

|
Art/Design ~ Artj; Ceramics; Technical Graphics
ing a liking for thems The vocational interests data
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from the present investigation shows a high pfoportion of
girls rejecting 8cientific interests (See_section 5.6},

In view of this, the high proportion of girls ghown in this
investipation to be taking Sciences (See Table 30 ) may
indicate certain alternative.reaéons. Tither o number of
‘girlé opted for sciences ﬁerceiving then to be, and expect-
ing fhem to be inﬁeresting and/or hecouse they understood
then to be instrumentally useful. The first possibility
raises the question of the ezxact relationship between scient=
ific-studies and scientific interest (as defined in various
interest measures) and the latter raises the question of .

) the accuracy of the subject chooser's perceptions at the

time of choice and b) the ways in which subject:perceptions

-.are built up and/or imposeds Unfortunately neither present
| findings nor those from other sources are sufficient to permit

,~¥fa1id conclusions about these matters,

In considering subjects studied in school {and particularly

in relation to vocational oriéntation and choice) it is

clear that Mathematics and Enpglish are considered to be css-
ential by teachers and employers alike. (Evidence of this
lies in the fact that they are compulsory studies and they are
the. subjects most commonly required by'émployers Iooking'for |
qualified school leavers.) It is clear from the data prov—
ided by 'BEnquiry 1' that Mathematics is wnpopular with both

sexes and, boys tend to dislike English also. " Despite being

‘very definite in their feelings towards these subjects, the

youngsters in the ‘IEnquiry 1' sample did not confuse their
thoughts and feclings. (See Table 81.)

One has the impression from listening and talking to. teachers
(and others dealing with adolescents) that they are largely

at the mercy of their developing emotions. Dven allowing for
the fact that some of these emotional responses may reflect
'received opinions'y, many must be able to diseriminate betwoen
their feelings and judgements. The evidence from the the pres-—

ent investipgation appears to bear this out. It was mentioned



Table 31

Adolescents? percentibns of school subijects studied a8

Interesting and Useful ('Enquiry 1' - 1968)

“Interesting Subjects

Useful Subjects

Hathematicg English

Mathematics Erplish

.'49%

Boys 53% 93% 90%
Girls 44% 0% 92% 94%
Table 32

Third Year Subject Options perceived as still Veocationally

Envirqnmént&l_Sci
Engineering Sci
ﬁoodwork

Technical Graphics
Metalwork

Traditional Sci

LE N N ]

(AR XX ]

[ X N E B NN NN

Technical Graphics

- Uousecralt

Ceramics

Needleworlk

History

Traditional) Sci
Art
Commerce

Languapres

~ Useful
Boys Girls

Geography . Bnvironmental Sci .
Art . Engineering Sci .
Languages: eee Husic .

T ee

aeses

cs b

LENKE BN RN N

(0ne Dot = One Respondent)
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' above that respondents were obliged to choose their subjects

for further study at the end of their Third Year (See

section 2.9). lany Careers Officers believe that this is
the time at wh{ch they should interview pupils to try to
ensure adequate consideration of vocational implications

of choices. DBut various writers and researchers make it
clear that adolescents (frequently at this stage) often are
not in a position to know exactly where their vocational
interésts lie or even the extent of their capacities and
abilities. Tyler(1964) makes the related point that many
may even confuse their interests and abilities. '
In an attempt to clarify this area, data was obtained con—
cerning subject options. Again there was a different view
of, or feeling about subjects according to sex. The resp-
ondents were asked to list subject options made at the end of
their Third Year in terms of whether they were still thought
to:be vocationally useful, having been asked previously
whether théy had thought this before they chose them.

The outcome was that boys tended to think that the technical/
gcientific kinds of subjects were useful and the girls,
although tending to have a spread of responses across a range
of subjects, did show some tendency to mention the Arts,

_Traditional Sciences and Commerce.(See Table 32 )

2,19 To return to the findings from 'Enquiry 1'..

"Subjects are also very liable to be found boring when
pupils fail to see their relevance to their lives. They
are most readily seen as relevant when they are of ob~
vious use in a job or as a means of obtaining a good pos—
ition. For girls leavers (15 year olds) looking after

- & home and family is an occupation which viffhully all
-hope or expect to have at some stage of their lives and
-housecraft subjects were in fact outstandingly success—
ful. AThere'are clearly dangers, however, in taking
advantage of relevance in specifically vocational sub=—

Jects. !
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If this is true of fiftcen year—olds, how much more true i
it of fourteen year—olds when they are choosing subjects

as in the pregent sample?  The business of subject choice
is not very well researched except in terms of simple or
general relationships. The research that is done is

either by or for ezaminations boards or other organis—

‘ations with some interest of this kind. For oxample,

one finds writings/data on the direct relationship between’
exanmination performance and future performance (e.g !'The
Predictive Value of C.S.E.'1973) or between examination.
performance and occupational entry (e.g. 'Unqualified,
Untrained and Unemployed'=- RYEC Report 1874}, There are
occasional studies of estimated examination perfermance and
its relationship with actual performance (e.g. Sowell 1971)
but again these tend to be directed towards the needs of
examining boards. There is simply very little available
research into the ways in which pupils perceive éubjects and

activities upon which firm statements can be made with any

-degree of certainty or authority. There is also o lack of

 data relating values, attitudes and influences involved

in choice of subjects, Administrative, organisational
and logistical considerations are the real bases of dec-—
isions to oblige pupils to choose subjects at any given
ﬂime, and‘oniy pinimal aceount is taken of pupils' psycho-
social development. N

Estimates'of Examination Performance

At some time between the beginning of December and the
end of the Fifth Year, almost all secondary schools in-
volved in entering pupils for public examinations try to

compile lists of estimates of their pupils' performances

“in those examinations. This allows them to (a) finalise

examination entry forms (b) intensify examination prep-
arations in teaching terms, and (c) offer some kind of

guidance o pupils (usually through Careers Officers).



Table 33

Comparison of Estimated and Acfual Examination Grades — Girls

CeS.I ‘ 19! Level

Grade Estimated Actual - Grade Estimated  Actual
1 11 18 1 1 -
2 29 27 2 - ' -
3 43 36 3 3 6
4 31 37 4 8 4
5 13 ©o1 5 3 1

6 15 12 Pass

] Pail

Ungraded 6 "6 i 117

8 5

g 2 15
N = 133 N = 52

Toble 34

Comparison of Estimated and Actual Examination Grades — Doys

C.S.E. 10! Level
Grade Estimated Actual Grade Bstimated Actual
1 " 12 1 - -
2 27 27 2 1 -
3 29 a5 3 - 3
4 42 59 4 2
5 22 9 5 3 3
4] 11 2 Pass
. Fail
Ungraded 4 11 7 G 5
‘ 4
1 10

N = 132 N = 27




Table 85

Comparison of Estimated and Actual Exanination Grades - ALL

N = 344

CeSaBe 20! Level
Grade Estimated Actumal Grade Estimated Actual
1 22 2B 1 - -
2 56 54 2 1 -
3 72 71 3 3 9
4 73 96 4 9 6
5 35 20 5 6 4
6 26 14 Yass
: ‘Fail
Ungraded 10 17 T 17 14
8 13 7
9 3 25
R = 265 N=179
Table 36
L
- Summary of Estimated / Actual Grade Comparisons .
Estimates & Actual :Grades exactly correspond 36,.8%
Correspontience £ One Grade . 40.98%
Correspondence % Two Grades 19.1%




Table 837

Levels of Accuracy of Examination Grade Estimates

Estimates

" Respondents %

Overestimates of 2 Grades in one or more
subjects

Underestimates of 2 Grades in ~one or more
subjects

Misestimates in 2 or more subjects {(+ or =)

Hisestimates in 6/7 subjects**

ALL estimates correct within  One Grade
Less than 4 out of 6/7 subjects correctly
estimated#* )

4 or more out of 6/7 subjects correctly

estimated®¥

(*% Maximum number of subjects taken = T7)

66

22

18

30

70
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It is uncommon for teachers to communicate specific details

of these estimates to pupils. The dangers inherent in
utilising them for guidance purposes (touched upon in the
Introduction — Part I section 1.3) are clear from the anal-—
ysis of the present data. Estimates of examination perfor—
mance were collected in January of the Fifth Year, and com—

pared with actual grades obtained when the results became

available in August. A first analysis of the data showed

an apparently high correspondence between estimates and
actual gr@des (See Tables 33 ~ 36 incl.). But when
analysed according to the set of six or seven Subjects

in which each respondent was examined this first pattorn
was found to produce :too-oplimistic a picture.

The second analysis showed that only 30% of estimates are

correct to within plus—or-minus one grade, and in 70% -

.of individual cases less than half the estimates are correcti-

(See Table 37 }» Careers Teachers and Careers Officers will

rightly asgert that such estimetes form but a part of the

total bases of guidance, but two other elements must be set

apainst this., The first is that there is an overvhe lming
emphasis upon academic achievement, by schools, and this
is reflected by employers and others in terms of constraints
upon occupﬁtional,entry. The second point ié the limited
amount of data about any adolescent pupil from sources other
than the school (or the pupil himself) and this creates a
tendency to invest 'firm' data with an importance perhaps

wnwvarranted. _
Two cases taken from the sample will throw into relief the

uncertain nature of estimates as bases for guidance.(Ses

Tables 58 and 39 ), In the first case only three estimates

- @re within one grade of actual performance, and during a

vocationnl guidance interview with the pgirl, Carole, during-
Harch of the Fifth Year, a teacher said

", oteachers report high effort; high results to be

expected; potential for three 'A' levels."



Table a8

Case Study 1 - Carole

Subjeet Egtimated Grade Actual Grade Level

Art 2 1 CSEX%*

English 4 6 Q0! Level
Hathematics 3 4 '0"Levél
Prench 4 6 'Y Level
Ge ography 4 3 0! Level
Physics 6 4 '0' Level
Latin 6 S '0t Level

(** Grade 1 CSE is equivalent to an '0' Level pass)

Table 39

Cage Study 2 = John

Sub ject Estimated Grade Actual Grade  Level
Hetalwork. 4 o2 CSE
Tech, Graphics 3 a2 CsB
English 6/17 8 10! Level
Mathematics - 8/1 9 0t Level
French 9 9 0t Level
Geography 9 0! Level
Physics ' 6 9 '0t Lovel
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regardless of whether the actual examination results OR the
estimates were correct reflections of the youngster's ability,
the diserepancy between expectation and reality can so easily
lead to inappropriate advice in guidance.
In the second case, that of John, a vocational guidahce
interview reporti says .
",.intends to be an engineering draughtsman,"
In this case the crucial subjecits for any boy who can finda
firm willing to employ him as a trainee draughtsman (and
there are few who will take = boy at 16+ for this purpose)
are Mathematics, Physics and English, In the case study

details the misestimates are gross in two of those subjecs

“(ie.e. botween 2 and 3 grades in error), and there is a

question arising out of this data. which, although it is

inappropriate to pursue here, is worthy of note. TFor any

.youngster to perform so badly in an examination, when there

are no particularly unusual circumstances, he or she mst
have been coping inadeqﬁately.for e considerable time prev-
iously, yet this information did not appear in any records
within the school, Thus guidance in this case was very prob-
ably based upon misestimates of a gross extent and might
easily have led:. to a most wnfortunate worlt entry.

Inevitably, analysis of this date leads one to specnlate

“ahout teachers! abilities to accurately estimate grades,

and many would raise the question of experience in teaching
and/or ex&mination grade—estimating, Accordingly ( and as
8 result of the data presented above) an enqufry vas made
into the expérience of the teachers involved in estimating
grades for this sample. It was, of necessity, a fairly
simple enguiry. Three years of continuous teaching of
gsecondary school exanmination clasges was taken as indicating
sufficient experience to make reascnahle estinates. It was
felt that after three yecars, a teacher would have passed:
through the main phase of job adjustment,: gained substantial
experience of tcaching and probably gained insight into the
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dangers inherent in grade esﬁimating. - So teking those hdving

up to three years experience as 'Inexperienced' and thosevwith

more as 'Experienced’ an.dnalysis of their estimates was |
made., There was no clear or asignificant difference between
the accuracy of estimates made by the two groups. |

However, it is perfectly plausible that other elements may.

account for misestimates generally. Estimates may be to

some extent 'contaminated' by pupil-teacher relaticonships.

This may also be a determinant of perfbrmunce (See 'Pyg-

malion in the Classroom' by Rosenthal & Jecobson 1968).

In discussing teachers, Hargreaves(1967) observes thatees
"Because inferences (about o child) are selected from
limited aspects of the child's hehaviour and are inter-
preted in terms of teachers' role expectations, there
is & constant danger of misinterpretation...the teacher-
téndSLto categorige pupils on the basis of stream, and
inférences he makes from the child's behaviour and the
exteni to which it conforms_with his role expectatiqns
of the pupil.” ‘ '

Although respondents in the present sample are not streamed

there is everyireason to believe that these ohservations are

equally true of teachers in this school.

Part Time Jobs and Guidance Provision

Whilst the school provides experience and guidance in various

academic bnd other ways, it cannot adequately simulate the

world of work for most pupils in a realistic way. The very
fact of being inside the school almost precludes that., Yet
experience of the vorking world is desirable if it can be ob-
téined, and td this end the school provides industrial visita
and spealkers of various kinds from industry. But there isa
common and more valuable way of gaining such experience for

many youngsters — part-time jobs.

3¢2. The respondents in this investigation were asked for details

of their part—time occupations and a very distinct pattern




3.3

00

enerped. It suggests that thelgiﬁg of occupatiénal activity
engaged in may be related to the type of individual, The
criteria of analysis were, in this instance, developed as
a result of an initial examination of the data. They are set

out belovw.

Open Jobs taken to refer to jobs which approximatthhe'usual

full time jobs found in the'adult world of work,
in terms of having to make relationships with
adults or peers who_are likely to be strangers.
There would be a substantial adjustment period

usually in such jobs.

Closed Jobs taken to refer to jobs necessitating a minimum of

_difficulty in adjustment and / or making relation—
.sh{ps because one's fellov workers are lmown to
-.one for the most part. This would not approx-—
_-imate the normal kind of job entry situation.
The analysis according to these criteria showed clearly

that girls in tho sample tended‘to enter QOpen Jobs and boys
to enter Closed Jobs (See Table 40 )

Tahle 40

Kinds of Part Time Occunations entered by Respondents prior

~

to leaving School

Job Boys Girls
Closed 4 12
Open | 19 ' 5
N = 40

(Significant at the 001 level)
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The most commonly entered part—time occupations were newspaper

Y

rounds for boys (9/17 respondents) and retail jobs for girls
(14/23 respondents). :There are three main interprotations of
the data here which seem to be the most likely. The first
is that the difference between kinds of jobs entered relates
to some aspect of the local employment situation (e.g. that
boys find it difficult to get retail jobs in coﬁpetition
with girls). The second is that boys aveid occupntional
situations offering potentianl adjustiment difficulties until
either they are more ready to face them or wntil they have to
face them (i.e. entry to full time woriting).  The third a0in
alternative is that pgirls positively seek occupations which

offer such adjustment/relational situations. (It may be that

Musgrave's(IQST) theory would apply here, poarticularly the

concept of prior role rehearsal). An observation. by
Spittles(1973) may stem from a similar set of data, le
observed that girls particularly felt..

“..they were building a foundation for the 'real world'"
through their part-time jobs, Dut Spittle's findings were
vory different from those reported in the preseﬁt investigat-
ion concerning kinds of jobs entered. This may be due to
the fact that his investigation was conducted in an industricl
tbwn, vhereas an appreciable proportion of this sample live in
e rural area or a small market town. | This might also reflect
e differepce in attitudes according to the regions.in which
the two investipgations were carried out. This particular
topic is yet another.requiring invegtigation mere fully, for

existing data is very sparse,

Vocational Guidance Provicgion

In many schools vocational guidance {sometimes called -

‘Careers Guidance) is an isolated activity. That is,

it 'is frequently not integrated with o school's academic
and/or pastoral system. In the sample school it was in a
transitional stage baving been for some yeors almost a nomm

inal activity conducted during lunchtimes and breaks by int-
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erested teachers, It was unsystematic and largely organised
on.an ad hoc basis. Currently with this investipgation pro-
vigsion was as follows, 0f his 35 period week the Head of
Careers Guidance was allowed to devote 15 to Careers work;
his asaistant was allowved 7 periods for this purpose.
Timetahled leasons in Careers Education were permitted for
the "lowest ability group! only (which‘in fact consisted of
slowv learners, subnormal pupils, maladjusted pupils plus
some Asian immigrants whose Baglish was poor). Most inter—
viewing wat conducted by teachers during lunchtimeas and breaks,
and by Careers Officers during normal lesson times. On Tue s=
days two Careers Officers spent thé'whole day in school inter-
---viewing pupils, and on Fridays two other Careers Officers
spent the morning in the school intérviewing 6th Formers and
“~the higher ability Fifth Year pupils., Interviews were

_ arranred through teacher referrals or pupil self-referrals,

‘345 The data shows that by Christmas of the Fifth Year 68% of
respondents had been interviewed by Careers Officers and/or
Carcers Teachers and a further 28% h&d'requested guidance
interviews, This appears to indicate a general desire for
help with vocational problems and also, perhaps, that erient-
ation had reached a fairly advanced stage for many. (See
Table 41 )

-Table 41
Reéponden%s' Vocational Guidance Interviews prior to

Christmas of the Fifth Year

Intervieved by  Interviewed by DRequested Interviow with
Careers Teacher Careers O0fficer
Yes No Yes No C. Teacher C. Officer
3ga%  42% 30%* 4% 209, 6%

(i = 503 % = 10% respondents interviewed by both )~ .-
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It should be noted that although this data refers only to

the present sample, in terms of interviews conducted and

regquested the figures represent a random sample of all

‘Pifth Year interviews. No special arrangements were made

relating to'jnterviews for this sample.

It is a fact that the Careers_Teachers in the sample school
made every effort to provide easy access to information |
within the school, and the system was uncomplicated. This
.qomment also applies to provision of industrial visits

and talks. However, it is advisable for teachers oper—.
ating such information systems to'enqourage pupils to use
them through‘persondl contact as well as through advertising,
but as many pupils only availedsthemselves of printed inform—

ation there was some flawv in communications (See Table 42 )
Table 42

Respondents! Use of Vocational Information in School

~ Form of Information Respondents %
Industrial Talks 16
Printed Matter . T4
Industrial Visgits 12
Video Tape Recordings/Films 6 -
Audio Tap% Recordings _ -
(N = 50)

The reason for the discrepancies in numhers of respondents

using the different kinds of information may, of course

~be related to either ease of use or familiarity. This might

explain easily the peneral popularity of sitting in at indust-
rial tallks and reading printed mdtter, as opposed to the more

gophisticated or inconvenient methods.of finding out about thingse
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3.7 The general desire for help in vocational matters referred
to dbove (See section 3.5) would lead one te expect greater
use of all forms of information, but individuals do have
various kinds of resistance to utilising systems of all types.
In the case of audio tape and vjdeb tape recordings (and
films) using them was certainly more difficult. They were
not always available (although equally easy access was
provided when they were} so that lack of knowledge of
availability may have been the main cause of small numbers
utilising thems A compounding difficulty was that they
had to be used during lunchtimes and it could well be that
they often competed with more attractive pastimes, especially
<in -summer, Apart from these forms of information it should
be remembered that the normal pastoral system helped in this
area considerably through the medium of Form Tutors who
frequently referred pupils to information or even res:
trieved it for them in some instances,.

Overview of Secciiong & and 3

The adolescent in school is probably influenced as much by
informal as formal social experiences there, and it has been
indicated that certain group size preferences exist, certainly
for this sample. Tt has been suggested also that the present
rospondents exhibit peer association patterns which could be
explained reasonably by posﬁulating the common experience of
school as the basis of association as opposed-to experiences
which are not currently common between young worker and
scholar. This idea is further reinforced by the finding that
respondents having worlring siblings do not tend to associate
with working peers particularly. '

Outside of the academic aspects of school there was some
consideration:. of the use of vocational information by respond-
ents, and the kind of guidance available to thems The use of
vocational infermation was uneven (in terms of forms of inform—
ation) but generally they appeared to take advantage of the

help available, Examination of part time work showed a clear



95

pattern of preference according to sex but there was insuff-
icient déta to enable adequate explanation of this.

Data referring to choices of subjects .aiid thejpr-study
revealed once again patterns of preference broadly relaﬁed to
sox, whilst a comparigon of examination performance'estimates
and actual results showed some gerious flawsg, the more so

as estimates would he used in guidance. of the respondents.
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The Fhmilz

From comments ond observations made ot various points in the
preceding pages it may have become clear that the Family is
regarded here as a crucial source of influence upon the
edolescent's vocational orientation. However, it isen
area sparse in firmly established empirical data except at

a high'levei of generality.

The findings from the present investigation in this area.
are interesting and, 1in a number of instances, apparently
quite original, But much of their :value.  resides in the

jdeas which they have generated and which have been artic—

~ulated into a tentative theoretical framework (See Part IV

section 3).
Occupation and status are the central elements in this first

part, followed by.a section concerned with family sfructure

and sizes, Moving out from the respondents' imnediate

families, attention is turned to the influence of relatives
in terms of respondents' visits to them. Leoving the more
obvious relational aspects of the family, consideration is
then giveh to possible connections between vocatfon&l
orientation and residence/mobility patterns of respondents

and their parents,

Occupation and Status

Social c¢lpss is a much used term encompassing o cluster of
social and economic characteristics which, together, are
utilised to try to locate individuals! and groups' levels
in society. In the study of society it is considered,

by academics and others, o be a central concept but al-
though used extensively as a research tool it is very difi-
icult to translate the concept accurately into an applicable
form., It ig uncommon for resgearchers to explore the con-
plexities of the concept and its application in any depth,

for as worsley et al,(1970) point outess

"A11 they want is something that will worl,."
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In considering Social Class one should (ideally) tale into
account & range of elements such as kind of housing; area
of residence, family income, possessions etc, etc. and
each of these will to some extent reflect social status.

It is fairly clear that many research projects would be .1,
doubled in size and difficulty if they were to try to meas—
ure all such aspects, ’'So sociologisﬂs have looked for
vays of reducing the nunber of elements requiring meagure—
ment vhilst retdining an acceptable level of accuracy,. This
has resulted in the technique of ranking occupations to give
a measure referred to as Socio-ecomomic Status. This kind
of measure is frequehtly used as o single indicator of
social class, and one such measure (the Hall-Jones Scale)
is used in this investigation. '

Hany researchers have established the existence of relation-—
ships between socio~economic status and a nuwber of other
i&riables such as parental attitudes (Carter 1966) intellig-—
ence(SeweIl 1957) . education (Jackson & Maréden 1966) |
school subcultures (Hargreaves 1967) and so on.  Suff-
icient data is available to demonstrate quite conclusively
that social class (and hence socio~economic status) is a
central and ubiquitous correlate of many aspects of human
development and behaviour. Since the school-to—work trans-
jtion is a momentous rolo-transition for everyona, it seems
reasonable'to expect to find that it has a relationship with

socio-economic status,

One encounters statements like this, based in empirical data..

"Fathers! occupational status and income seemed to

govern to some extent the interests of sons,"

(Berdie 1943)
And Carter(196G) observed that sons tend to enter occupations
similar to those of their fathers (e.g. manual workers'! sons
tend to enter manual occupations). In his Liverpool study
Mays(1965) found that worlking class parents seemed to have

not only lower aspirational thresholds for their children,



Table 43

Distribution of Fathers'! Occupational Status (Hall—Jones)

s

Class . Fathers (%)
1 ) {:4)
2 6 (1)
3 B (16)
4 1 {e2)
5 12 (24)
6 g% (16)
7 '3 ( 6)
(N =50} '

(* In both groups a widow is the earning head of household)

Tahle 44

Comparison of Fathers' Occunational 3tatus and Respondents!

Status:of Orientation

‘Differences in Respondents! Status by
Fathers'! Class_

Class thhers Sapme 4-or -  Two Classes Not Class—
Class One Class + - ifiahle

1 2 - - - 2 -

2 6 - 1 - 4 1

3 1 1 - 4 2

4 11 1 5 - 1 4

5 12 6 3 - - 3

6 8 1 4 2 - 1

7 - - 3 - -
Totals 50 9 14 S 11 - 1%
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- but in some cases there were implied upper thresholds.

In ﬁpplying the concept of socio~economic status to the
data from this investigation it was hoped to identify clear

- status patterns between parents! 6ccupations and_respondents'

expressed orientations.(See Tables 43 and 44 )  The first
pattern looked for was concerned with the correspondence -

" between respondents' status of orientation and that of
fathers! oécupations. The data shows that of the 78% sample
of responses which are classifiable, 46% have status of or-
jentation withiﬁ plus—or-minus one class of their fathers'
status and 32% are within plus—or-minus two classes of
their fathers'! status. Since most fathers are employed in
classes 8 = 6§ inclusivey, finer analysis of the data shows
a sharper - pattern. (See Table 45 ) It is useful to
take three points in order b0 gain some indication of

_development of orientation¥§£3ﬁus, a8 follows:

(a2} Earlier and later Expressed Vocational Orientation
(b) Job / Course Entry*¥

Table 45

Development of Respondenta' Status of Orientation

Class ' Orientation Expressed.. Job/Course Entry

Farlier later

1 . - - - 1

2 3 - -

3 T 3

4 o

) 17 22 ' 24

6 1 - 3

7 | - - -
Not Enown 6 6 11

(See also Pig,10 )

*¥% Status of orientation is estimated on the basis of expressed
orientation.
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In this finer analysis (See Table 45 ) four respondents
expressed neither Barlier nor Later orientations NOR did
they offer. data about their joh/course.entry. Also there

- are 17 respondents whose Earlier,.DLater'end Job/Course entry

gtatis is entirely consistent. That is to say, 84% of the

. whole sample expressed orientations whose status level held

constant over a fairly extended period of ch&nge,' and

through various kinds of strong influences or pressures

in academic, vocational and personal terms.

The way in which the group's statuses appear 1o move toward

the mean; in this last analysis, should be viewed very

carefully. ~Although the sitatuses overall follow this trénd

the data does not show whether the respondents included in

a given class at the earlier point are the same individuals

included in that class at the later point and at the point of

‘ college/job entry. There is movement.bétween clasaes,

Thus Table45 shows simply & compaiison of distributions.

llowever, +the way in which sﬁ@tus of expressed orientations

tends to show a movement tovards the mean is clear. Such a

pattern could indicate a number of causes, some more obvions

than otherse..

(a) increasing reality adjustment of self concepi; _

(b) pressures from family and/or peers andfor others to con-
| form to éxpectatiOns;

(¢) wderstanding of local job availability becoming clearers

(d) effects of vocational guidance.

lfowever, without investigation in much greater depth it is

not possible to determine which, if any, of these are main

causes. ‘ -

At this point it seems appropriu{e to consider relationships

hetween respondents' vocational orientation status and orient-

ation consistency. It is reasonable to suppose that individ-

uals who have consistent vocational orientation might also have

consistent status of orientation. IF one accepts o variation
of plus~¢r-minus ¢ne class as representing consistent or stable .

status, then it can be concluded from the data here that, -
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although the analysis does not provide a relationship signif-
jcant above the .02 level, it is sufficiently close to warr-

ant furthcf investigation with a larger sample. (See Table 48 )

Table 468

- Consistent Vocational Orientation and Consistent Status of

Orientation

Orientation Same Clags + or.=— - + or = 2 or Not Class—

EEN as Father 1 class .more classes ifiable
Consistent 12% -20% 14% 12
Inconsistent 6% 6% 16% 10%
Totals 18% - 26% o 80% 299

(N = 50; 2 responses not available)

It has been shown in previous data that, by the time the
adolescent has reached the mid-point of the Fifth Year a
congiderable amount of orientation has occurred. From the
last data presented it is possible that there may be a
considerable degree of orientation in terms of astatus,

as well as in terms of preferences related to tasks,
interests and activities. It would be interesting to know
whether ﬁ&rticular respondents' awvareness of status levels
hasdeveloped within the sphere of family influence or
through external influences.

From the foregoing data there appears to be a net upward

movement in status as follows:

Class I & 2 JDownward
- Class 3,4.& 5 Upward
Class 6 & 7 Upward

However, these figures can not account for the 11 respond-
ents in the 'Not Known'! category (See Table 45 ). It is
less rather than more likely that they are orientated towards

the lower classes (i.e. 6 and 7) so that these might be



101

;onsidgred as legitimately placed with those in classes
'3y 4 and 5., Again it should be emphasised that these
..sfatus 'movements' represent a view of the whole sample rather
than status movements of individuals within it.
4.12 The data just discussed raises the question of social mob-
ility. Worsley et al.(1970) say
| Wihere there is a good deal of mobility, most of it
is in f&ct.very short range mobilityssssomething like
a third of the population move upwvards, if one gom—
pares the job they do with the one their father did...
Individual mobility in the lifetime of most people is
not verj impressive; it is usually restricted to one
move across a class line."
This would appear to offer some support to the present in-
vestigation's assnmption of plus—or-minus one class repres-

enting consistent or stable status of orientation for the

pampleein ooy iyl

4,13 The duta_pfesented so for has only dealt with relationships
between respondents and their fathers' status, but respond~
ents' mothers were also working or had worked in employment
occupations, There is a distinct scarcity of hard evidence
concern{ng relationships between mothers' and children's
occupations. A few studies touch upon it (o.g. Hargreaves
1967; 'Enguiry 1' 1968) but tend to consider mothers'! work
in relation to aspects of personality development, children's
behaviou; or school attainment as the main elements. As lus=—
grave (1965) comments, when mothers return to work after a
break (usually to bear children) one of the factors they
must face is that there may have been great changes in their
ebsences This may have consequences for their status in their
‘occupation of return's  Banks(1970) discusses the factvtbat
women who marry downwards across social class boundaries tend
to encourage striving and high achievement in their children,
and it seems from other research asg if parental influence

upon mobility occurs quite early on.



Table 47

- Comparison ¢f Occunatiosnal Status of Respohdenﬁs' Mothers

-and Fathers

Mother Works PoT.  Mother Works F.T. Fathers!

" Class Boys 'Girls ALL Boys Girls ALL Status

1 - - - - - - 2
& - - - - - - 6

3 2 2 4 1. - 1

4 1 3 4 2 2. 4 11

5 2 2 4 3 2 5 12

6 4 2 6 - 4 4 8

7 - 1 1 1 1 2

Table 48

Hothens!Qccupational Status and Respondents' Consgistency of

Orientation
Mothers Workinge. " Consistent Inconsistent
Orientation Orientation
4
Part -~ time 9 10
Full Tioe 12 4

Housewife* . 9 5

(*# = One response not available)
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4,14 It must be admitted that little of value has emerged from
‘the data here to indiciate any clear relationship between
" ehildrents gtatus of orieﬁtation and mobthert!s occupational
status. However, the analysis does reveal very clearly

the depressed status méan of mothers comparad with fathers,

_even allowing for the small sdmple involved, Perhaps this
is dﬁe to 'carecer break' as suggested, although it could
just as easily be the rosult of low status temperary jobs,

_ permanent menial jobs etc. etc. (See Table 47 ). '

4,15 Earlier!it was asserted that the family is a crucial in-
fluence upon vocational Qrientatién, and relationships
between fathérs' and respondents! gtatus were explored.
Hére, respondents' consistency of orientation was:
conmpared with mothers* occupations in terms of whether
they were part—time, full time or that of housewife.
(See Table 48 ). The results were not significant above
the .02 Iével, but it might be worthvhile exploring
further the differences between influences of working
and non—vorking mothers. One aspect of this which might
produce useful data is the quality and quantity of
vocational information which the mother, typically the
more expressive parent, brings to the children's vocat=
ional orientation,

4.16 The apparent stability of status of a suhstantial proport—
ion of thjs sample, the movement of the status mean for
the vhole group -do: suggest that the adolescent's sense of
status may be linked to his development of identity.

It would be of considerable interest to discover whether
gtatus stebilisation is a reliable indicator of the
attainment of a particular stage in development of

- jdentity and vocational orientation.
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Family Structure and Sibling Association

Several studies (notably that of Douglas et al.1968)

have demonstrated that size of family tends to be related
to school attainment, whilst others (e.g. Willmott & Young

1966) gstress the importance of kinship ties and relation-

" ships. Douglas et al, examined also the relationship

4.18

between family ordinal position and attainment, as did Haxwell

1953). Indeed, many investigotions have concentrated

updn theée aspects of family relationships but, as in

so many instances pfeviously mentioned, the area of

the relationship between sibling asseciation and vocationai

orientation i3 lacking in firm data, empirical or oﬁherwise.

Such data ag there is availahle is either largely impress-—

jonistic Qf of such a general nature as to be virtually

useless upon which to found conceptual or theoretical

frameworks.

Although the data which Douglas et al. produced relates

largely to attainment, it shows. the importance of -thé

family experiences as influences upon children, (See

Tables 49 and 50 ). The selected data comes from a sample

of chiidren taking their 11+ selection tests and these are

gome of the conclusions of the researchers:
"Phe first-born children in families of two or three
do better in the secondary selection examinations
than' would be expected from their measured ability
at eleven and the later born do worse. This is
found, to a greater extent,..in the manual working
classesesIt seems however, that the eldest children,
though they do not show any marked superierity in the
tests, receive a gtimulus which the younger children
lack and which spurs them on to do well in the second~
ary selection examinations., And it seems that this
stimulus is the presence of a younger child in the

family, rather than the fact of being the first-born,




Table 49

Attainment , Soéial Class and Ordinal Position of Grommar

~ School Pupils (Douglas et al,19683)

Test Score 2 and 3 Child Families .
R | |

11 ;ears Middle Class | Working Class

Eldest Youngest Eldest Youngest
(%) (%) (%) (%)

49 - 54 1740 549 5T 4,6

55 = 57 4044 . 40,2 33.6 16.7

58 — 60 85,0  53.1 5749 38.8

61 + 83,1  92.2 78,9 78.2

Takble 50

Attainment, Social Class and Sibling Stimumlug¥ of

- Grammar School Pupils {Douslac et al. 1968)

Test Score Middle Class Working Class

at Eldest of Only Eldest of Only
11 Years 2 or 8 (%) child (%) 2 or 3 (%)  Chila (%)

49 ~ 54 17.4 1.4 5.7 7.8
55 - 57 40,4 22,5 33,6 19,0
58 - 60 6540 51.3 | 5749 48,8
61 + 83,1 88.1 78,9 87.5

(%% Title derived from conculsions of Douglas et al.1968)
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since the only childreﬁ, in contragt to the first~-
‘born in larger fahilies, "get the number of prammar
gchool places that would be expected from their
eleven-year test scores, and no more."
Interestingly their data also suggests that & long-standing
belief of many people may be unfounded when they say
' "Lastly, +there is ne evidence at all to support the
view that in working class families the youngést child
has & better chance of going to a grammar school.®
4,19 The data from Douglas et al. provides a useful framework for
considering the analysis of data from the preaent investigatw
ion in these areas of enguiry. The data was esamined taking
~families of 2 or 3 children as Small Families and thoso of
4 or more children as large Families, and the following
patterns emerged. (See Tables 51 and 52 ).

_ The first conclusion is that Only children tend to have
congistent vocational erientation more commonly than others,
ekcept for“younger children. . This raises interesting quest=
jons about the relationship of attainment to consistent
vocational orientation in the context of the data just
examined (Dovglas et al. 1968) although the numbers in
the present investigation data preclude statistical analy-
éis of any accuracy.

~—~44,20 - The paucity of data in this area has already been alluded
to, 0 it is not possible to relate this data to that from
other studies. In investigating pre-~adolescent sibling
association, the difficulty of disentangling vocational
orientation from other elements of development dees not
intrude. Relationships between Ilome and School are for
these'youngsters much more clearly discernible. But once
vocational orientation begins in earnest, - all manner
of influences grow and strengthen and new ones develop
which cannot be located 'exclusively' in the llome or School,
the researcher's life becomes difficult, which may well

account for the lack of data here.



" Table 51

Congistent Vocational Orientation and Family Size

. Orientation Regpondents® Families

Large Small Only Child
Consistent 14/27 - 7/13 ' 8/10
Inconsistent 12/27 5/13 2/10

(2 responses not available)

Table 52

Congistent Vocational Orientation and Ordinai Position

Orientation ' Ordinql_?ositiog

Eldest  Youngest  Other’

Consi stent 6/15 10/16 5/9
Inconsistent. 9/15 5/16 3/9

(2 responses not available)
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4.2} In prloring the results from these areas, a somewh&t Tl
expected finding emerged suggesting that consistency'of
vocational orientation might he linked with whether resp-
ondents! siblings are working or not. The data gives no

clear cut relationship {significant at the .02 level),
but bearing in mind the previous data showing that chronolegy
" of expressed orientation is related to whether siblings are
working or not (Séé section 1.6} it seems'reasonable to
recommend that this be researched more thoroughly.
(See Table 53 ) '

PR

Table 53

Consistent Vocational Orientation and Sibling Occupation

_Siblings ' Orientation
Consistent Inconsistent
Boys . Girls - Boys Girls
Seme / A1l Yorking /11 5/7 8/11  2/7
None Wig/Only Child 7/12  10/20 5/12  9/20

(2 responses not available)

Consistent Vocational Orientation and Sibling Occupation

(Summary of Table)

Siblings Consistent Inconsistent
Some / All Working - 12/18 5/18
None Wkp/Only Child 17/32 14/32

(2 responses not available)




4.22 QRelatives
Moving away from the primary familial relationships now, to-

wards other family relationships, the question of whether
reiatives influente vocational orientation arises. lany
" researchers have highlighted the role ol the kinship group
in socialisation, outstandingly ¥illmott & Young and Klein
“4n.the 1950's and 1960's respectively. Normally a person
has twﬁ-family groups of importance — the immediate nuclear
group and the kinship group.  Fhere both groups have fre-
quent social comtact and develop a network of firm relat—
jonships the family is described as 'extended's Dut o phen—
'omenon of Testern.society in particular has been the attentu~ -
ation of such relational networks, often leading to frag-
-mentation of them, .Such a process results in & high prop—
ortion of nuclear famiiies, frequently isolated from their

“kinship networks socially and geopraphically.{See Tillmott

and Young 1957 : :
4,23 - An example of family nucleatien is given heres
‘ John & Agnes < ¥abel, husband & family live 1} miles away
{Parents 1939) Jessie, husband & family live 1 mile avay
John, wite & family live 1 mile awoy
Harry, wife & family live next door
; | Tom, wife & family live next-~door-but~one

John dies ~ Mabel & family same residence

1954 _ h onee
Agnes dies Jesgie & family sawme residence
1963 John & family same residence

Harry, Tom and families moved to USA
Yabelt's daughter living 18 miles away
¥abel & Fred — Frederick {son) lives 6 miles away married
(Parents 1963) Villian lives 8 miles away married
Eleanor married lives in Australia

Frank living in London unmarried

1974 - Mabel ~ Frederick(son) William and Bleanore sane
- & Fred dead residcences; Bleanor now widowed in Australia.

Frank married living 30 miles away.




Table 54

Frequency of Visits to Relatives and Congistent Vocational

Orientation

" Visits per To Aunis & Uncles To ‘Grandparents

Honth Consist. Inconsist. Consist. Inconsiste

less than 2 6 3 & 6 b

: 2.-4 3 l 3 1

BOYS 5 - 8 2 1 4 1

- (§=23) Over 8 3 3 o1 1
(One not available)

Less ﬁhan 2 3 8 5 o

2 - 4 8 - 7 3

GIRLS 5 =~ 8 1 3 3 -

(=27) Over 8 2 - 3
(One not available)

Leas than 2 O 1 11 10

. 2 -4 11 1 10 1 4

ALL 5 =28 3 4 7 1

=50) e s 5 4 1 4

(Two not available) “
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The three men and their sister last mentioned in that example
have very little and infrequent contacte The family has virt-
ually broken down completely into small muclear units.

4,24 This case study offers an excellent example of geographiéal
separation leading to social separation, and although

] Habel and Frederick were focuéed'on here, the other branches )
of that famiiy have suffered a similar process to a preater
or lesser degree. In a period of only 35 years the process
is completes But although geographical and social separation
wore strongly linked here, it negd'not necegsarily be the
case, os Yorsley et .al.(1970) point oute.. _
- w,,vhile there may be & shift towards a nuclear family

'becoming coterminnsg with the domestic unit, this need

rot be an ISOLATED nuclear fanmily, and need not imply

a reduction in interactional and recognised ties even

if these are now spread over a wider area."

4,25 If one assumes that more frequent contact between interested
family adults is likely to lead to more influence of adol~-
escent members' vocational orientation then clearly one would

expect to find evidence of it. An attempt to relate frequ-
ency of contact with relatives and respondents' consisgtency of
vocationmal orientation was made. Nome of the data clearly
relates thein with oie exception ~ respondents visiting Aunts
and Uneles in the frequency ranges.'Less than 2¢' oand '2 - 4!
visits per month.  Iowever, because of the smallness of the
nunmbers involved it is inconclusive data, and significant at
only the .02 level., But there is one outcome of interest here.
There is o markedly high number of respondents (in both visits
to Aunts end Uncles and to Grondporents) in the 'Less than &°
frequency range. To be more exact, 20'and 21 respectively
(Table 54 ). From this data and other sources it is likely
that certain respondents have 'favourite' relatives whom they
visit and this tends to distort the figures a little. It is
also clear that geographical separation is at the root of

much infrequent visiting (e.g.kinship group located in Ireland).
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Unfortunately the data from investigation of this area has
yielded very little with: which to increase knowledge or
understending of any rélationships'which may exist., DPuat
judgfng by the available literature the. investigation is

not unique in this.
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Regidence and Vocational Orientation

There is little evidence concerning parental geographic

mobility and its influence upon children's development,

~except in the case of (normally) itinerant pgroups such as

cypsiess Certainly there is nothing which adequately

_ tries to relate mobility of parents with adelescent vocation=-

al orientation. Summarising findings in this field generally,
Crites{196D) says
| ",.there are systematic differences between various
regions of a country, between rural and urban areas
and even between gsections of large cities. As o result
of interaction between the heritage which people bring
to an area and its physical and climatic features there-
__typically develops a subculture with customs, mores
and values which distinguish it from other subcultures
in different geographical regions."
During his day-to-day experience, the investigator noticed
behaviour such that, not infrquently, it was possible to
jdentify adolescents whose origins were outside of the reg-

ion in which they were residing. Bearing this in mind, aoand

" the research evidence previously citéd (See Part section 6.1

et seq.) it seems reasonable to expect intra~familial
communication / trensmission of attitudes, values etce
might be related to mobility patterns. As a result of
attempting to establish this only relationships at the .02
level of significance emerged. (See Tables 55 and 56)

It may be that the appreach used here is too simplistic,
and that with a more sophisticated approach and larger
sanples clear relationships might be identified.s On the
other hand, if the findings are the result of an adequate
approach, date suggests that the local population ig relative-
ly stable and this may be wuntypical of many areas so that

any results obtained might have limited usefulness,



Tahle BS5

‘Consigtent Vocational Orientation and Geographical Origins

of Respondents' Fathers

Orientation Father Born..
Inside County Outside County

Consi stent 6/9 - 5/9
Boys -
Inconsi stent 2/9 4/9
‘Consi stent 10/14 5/11 -
Girls :
Inconsistent 4/14 6/11

(Responses not available — 5 Boys and 2 Girls)
Table 56

" Consistent Vocational Orientation and Geographical Origins

ol Respondentst liothers

Orientation Hother DBorne.

Ingide County Outside County

Consi stent 5/9 5/8
Boys

Inconsistent - 8/9 _ 3/8

Consi stent 9/15 4/8
Girls '

Inconsistent 5/15 4/8

(Responses not available ~ 6 Boys and 4 Girls



Table 57

Consistent Vocational Orientation and Residence in County

from the ape of 11+

" Orientation Boys Girls . ALL
Consistent _ 3/4 1/3 af7
Inconsistent 1/4 2/3 8/1

Table 58

Congistent Vocational Orientation and Place of Residence

Population Size

Population
Orientation 0~3G689 4000 — 5999 6000 and Over

Consistent /2. 12/19 1/1
Boys Cir S y

Inconsistent 1/2 7719 -

Congistent 5/7 6/11 4/8"
Girls

Inconsistent 2/7 5/11 4/8

(¥ = 503 2 responses not available)
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‘4,28 BDut the pravious data did lead to an attempt to relate

4.29

4,30

length of residence in the area to vocational orientatioﬁ."
Separating out those respondents who had moved inte the
county at the age of 1l1+/=gp-examination of their consistency
of orientation was made. Once more no clear relotionship
could be established.(See Table 57 ) ‘

" It was suggested earlier that place of residence hight he

related to vocational orientation as it aeppears to be rel-
ated to & number of other variables. Yet again the data
revealed no clear relatidnship when analysed in terms of
population size of place of residence.{See Table 58 ).

Overview of this Section

In looking at the influence of the family upon vecational
orientation, tho first aspect to be dealt with was that

of statuse In comparison with fathers' status that of the

‘respondents as a group tends to move towards the mean as

the end of the Fifth Year approaches. However, within this
general trend there is a not;inconsiderable minority of the
sample whose status of orientation remained stables, Taking
the overall status movement, there ié a net upward trend.

In examining voéational orientation in relation to mothers!
occupational status there were no significant relationshipsz
to be found, but this area is felt + worthy of further
research. _

In considering family structure and sibling association it
wos found that 'Only' children tend to have consistent or-
jentation compared with other respondents, but family size
is nof, apparently, & crucial factor. An unexpected rel-
ationship between vocational oricntation consistency and
ﬁhether siblings are workers or not was suggested by the data,
although the relationship vas significant at only the .02
level. Since there are previously discussed findings pert-
aining to whether siblings work or not (Sce section 1.6)

it is felt that this area also might reward further invest~

igation, lMoving away from the nuclear family unit to con—
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sider the influences of relatives, <the only significant

relationship to be found, hetween frequency of visits and
respondents' consistent vecational orientation, was in the
numbers of respondents in the 'Less than 2' and 2 - 4!
frequency rangas of visits per month. In considering the
.influence of parental origins, length of residence and
population of place of residence, no date was forthcoming
to suggest any positive.relationships with the r93pondentsf
vocational orientations.

4.31 *So far as the investigator is aware there is no datu-availQ
able which ecentres upon the orientational status of school
leavers, in the terms'applied in this investigation.

Almost all of the data is concerned with status at job/course
_entry. _Researchers generally have shown little interest
in the growth of awareness of occupational status as an
- -element in the school-to—work transition. It is also
true that there is little if any data available which
specifically relates to mobility and residence as correlates
of wvocational orientation, and nothing that the investigator
could find seeking to clarify the kinds of value - and att—.
itude adjustments necessary upon moving from one part of the
country to another. Presumably the extent of highly mobile
groups is insufficient to atiract researchers to this field
in relation to vocational orientation. This section con-
cludes the report of findings dealing with influences upon
vocational orientation as the central concern, The méxt.
(and final) section reporting findings is cpncentrated upon

consideration of respondents' measured vocational interests.
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Vocational Intérests

Measurement of vocational interests is fairly common in
vocational guidance and is, in this country, normally the.
only 'objective' method used to gain some idea of an individ-
ual's orientation. Super(1957) proposed & number of defin=-

itiong of vocational interests which are accepted here.

"Expressed Interests =~ are expressions or professions of

specific interests; +they are preferences.

Manifest Interests —~ are expressed not in words but in

actions, through participation in activities.

Inventoried Interests — are estimates of interests

based upon response to a large number of questions con-
cerning likes and dislikes, or concerning the order of
preferences for groups of activities. The responses
yield a score for each of a number of occupations or types
of occupational activity.

Tested Interests - are interests manifaested under cone—-

trolled rather than life situations."

In the present investigation Inventoried Interests are termed
Vocational Interests, and Expressed Intefests are termed
Voéation&l Orientation, This is to avoid confusion for
the latter term is used to denote a ma jor analytical element.
There are & number of aspects in the interpretation of
interest scores with a high potential for error, the
most important being that meanings assigned to questions
by resPOﬁhents may not coincide with meaniﬁgs assipned to
questions by the interpreter and/or constructor of the
instrument. Fbr exanple, given an interest category
such as: |
"Scientific Interest — interest in knowing the how and
why of things, particularly in the realm of pure

scienqe“

" (A.P.U. Occupational Interests Guide)
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Such a definition is so loose as to allow a great deal of
latitude {even in the minds of interpreters) and thus

interpretational ambiguities may creep in. Interpret—

.ation becomes even more awkward when one considers that

peonle rarély think in terms of broad occupational

categories, so that an individuwal is likely to try to

make his ideas, feelingsetc, fit inte the framework
provided by the questionnaire. Again, an example from
the APU'Interests Guide makes the point:
"Practical Interests = constructive activities which
involve working with machines or making things with
your hands." |
But there is & qualifying statement which sayse.s
"Separate tesis of Practical activities are used in the
Hale and Female Versions.. In the Male version they
concern such things as woodwork, metalwork, working
with machinery.  Most of these are unsuitable for girls.
The Female version has activities related to sewing,
dregsmalking and so on. The essential feature is that

they involve making or doing things with your hands.?

There are twoe main points to be made here, The firsy is

that the Practical Interest category seems to be based upon
88X role stereotypes to some extent, but also scemsto
utilise tyo different meanings of the term 'practical act—
ivities'ts For most boys many of ihe practical &ciivities
included will not be carried from school into the home, and
for ﬁost girls they wills Thus one might expect to find a
higher correlation hetween boys' interests and their school
pubjects than for girls. Unfortunately this is a topic
wvhich will have to be explored elsevhere than this invest—
igation. The difficulties in interpreting interest scores
have been exemplified to some degree so that the Findings

which are reported here will be botter wnderstood. .
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Table 59O

"Respondents! Significantly High & Low Interest Scores

High Scores Low Scores
Interest -

. Category Boys Girls Boys Girla
Artistic 8 5 2 2
Clerical/Sales 6 3 2
Literary 4 9 5
Comput&tional 5 5 8
Outdoor 6 2 2
Practical 11 2 2 6
Social Service 2 10 5 1

6 12

Scientific 6 -~

(Responses not available —~.2 girls)

Category Definitions

Artistic - painting, sculpture and the visual arts in
all forms

Cler/Sales - doing clerical or secretarial work and wlso
meeting and dealing with people in shops or
offices

Literary - the wse:of words.and manipulation of verbal
concepls : - i

Compﬁtatianal - the systematic recording and classifying
of information and performing mathematical
operations on data

Outdoor - vworking in the open air mainly with plants and
animals

Practical =~ constructive activities which involve working
witlh machines or making things with your hands

Social Service - helping people for their own sake. Those
~activities in which the relation with the per-
gon is the end and not the means

Scientific = interest in knowing the 'how and why"of things,
particularly in the realm of natural science
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Se4 Turning to the significant®** scores obtained by the present

sample, the results show a clear division between high scores
for boys and girls, and these are related to their fathers!

occupations. It is quite clear from the data (See Tables

59, 60 and 61 )} that the Occupational Inderests Guide

measures somcthing of significance, but whether it is those
interests as defined in its consiruction is something to be
considered in greater depth at another time, What does emerge
very clearly is a relationship between fathers' occupations
having a strong technical/practical element, and high scores
by boys (in Practical and Scientific categories) and girls
(Social Service and Clerical/Szles categories). The levels

of significance are:
Boys — sige at the ,002 level
CGirls — sige at the .01 1level

(These levels of significance are under the worst conditions

where respondents having Flat’profiles are omitted):

5.5 The danger in interpreting this data is that ene may try to

5.6

make a direct and causal relationship between fathers’
occupations and responderts' interests or, possibly respond-

,ehts' occupations., For example, it would be very tempting

“to interpret the data as evidence of rejectionzof fathers as

occupational role models by girls, or for boys' occupational
tradition. Thilst one or both of these may be truey "such
evidence as that produced here,.from this investig&tion,

is inadequate as o foundation for such assertions.

It is more constructive and useful to consider this data as

%% It should be noted that out of a possible score of 28
(for cach of eight categeries) only those of 21 or more
and 7 or less are considered to be both statistically

significant and reliable for guidance purposess



Table 60

Respondents! High Interest Scores and Fathers! Occupaticas =

BOYS

[

Fathers'! Occupations

- Signif, High Score Categories

‘Sales Representative
Engineering (Milling)
Lorry Driver

Sales Representative
Metalwork.Teacher

Hachine Operative

Engineering Inspector
Bricklayer

Workshop Technician
Lathe Operator
Weaver (¥)

VWork Study Engineer
Electrician

Shoe Machinist
Brewer's Deliveryman

Machine Operative

Stoclc Manager
Carpenter

Manager

Area Sales Manoger
Foreman (Cement Yard)

Draught sman

Teacher (*)

Scientific
Seientific
Scientific
Scientific

Scientific

: (+0utdoor)

Scientific** (+Practical)

Pr&cfical
Practical
Practical
Practical
Practical
ffactical
Practical’
Practical
Practical

Practical**

Artistic
Artistic
Artistic
Artistic
Artistie

Artistic

(+Artistic)
(+Computational)

(+Social Service)

(+ Art. and Outdoor)

(+Lit. and Cler/Sales)

~

(+Cler/Sales)
(+Literary)

(+0utdoor)

Social Service

(** = Flat Profile;

(*) = Hother wrking head of household)



Table 61

Respondents'! High Interest Scores and Fathers! Occupations =
GIRLS

Fathers! Occupations Signif. High Score Categories
Hechs ¥ng. Craftsman Artidtic (+0utdoor)

Dir. of Soc. Services Artistic (+Soc. Service)
Carpenter ' Artistic (+Practical)
Metal Pressworker Artistie

News Photographer/Driver  Artistic (+Literary)
“Shoe Machini st Soc. Service  (+Computational)
Joiner / Glazier Soc, Service (+Prac & Outdoor)
Farm Maintenance Vorker ‘Soc. Service

Engineering Foreman Soc. Service (Literary)
Factory lanager Soc,s Bervice

Excavator Hriver ‘Soc, Service

Brevery Distrib. lManager Soc. Service (+Outdoor)
College Lecturer Soc. Service (+Literary)
Professional Engineer Cler/Sales

Farmer Cleq/Sales

Farmer Cler/Sales (+0utdoor)

Shoe Machini st Cler/Sales

Coach Trimmer Cler/Sales

Eng. Service llanager Cler/Sales

Metalworker Computational (+Seoc. Service)
Electrician Computational

University Lecturer Computational**

Retail Manageress (%) Outdoor

Export MHanager . Outdoor¥**

Electrician Literary

(¥*¥ = Flat Profile; (¥) Mother working head of household}

Responses not available = 2 )
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a little more support for the idea that certain differences

tend to occur between males and females across o wide range
of variables which appear to reflect vocationanl development.
For example, in a review of research into sex differences
and interests, Super & Crites(1962) say..
7"..men tend to bé more interested in physical activity,
mechanical and scientific matiters, politics and sell-
ing. Interest in art, music, literature, -people,’
clerical work, teaching and social work is more
characteristic of women, It is worthy of note that
magsculinity and femininity are.scaled traits rather
thon dichotomies.s™ -
Turning to the idea that perhaps the respondents in the preé—
ent sample manifest occupational traditions in their orient-
ations, as compared with fathers' occupationg, the data

shows no evidence of this which could be talken as conclusive,

There is little exact correspondence botween fathers' and

children's occupations. lowever, one aspect which does’
emerge from e comparison of respondents' orientations and
their fathers' occupations (See_TaBles 62 and 63) is that
girls' expressed orientations are much more in terms of
activities or areas of work, whereas the boys tend to

be much more specific and use occupational titles to
express their orientations. Of course any relationships
between parents' and children's occupations may be due to
similarit; of values rather than direct influence from
parents' occupations per se.

Vocational Interests in relations to other Findings

In trying to relate vocational interests to aspects of
influence investigated in this enquiry, one is trying to

identify elenents which will indicate a source of, or

yeflection of interests. In looking at the findings concern-

ing Fanily influence there appear to be no mignificant

1links with socio-economic status, geographic mobility/




Table 62

Respondents! Expressed Vocational Orientations and their

Fathersa' Occupations — DBOYS

- Father!s Occupation .

Respondent's Orientation

Sales Representative

Teacher (*) |
Stock Manager
liachine Operative

_..Engineering Miller
Linotype Operator

---YLorry Driver

 Sales Represént&tive

“Engineering Inspector
Carpenter
Bricklayer(Self Employed)
Draught sman
Vorlshop Technician
lathe Operator
Yeaver (¥*)

Manager
Vork Study Enginecer
Teacher (iletalwork)

. Electrician _
Area Rép./Sales Manager
Foreman (Manual)
Factory Hachinist

. Drewer's Deliveryman

Mech. Eng. Apprentice

Mech. Eng; Apprentice
Administration (6th Form)
Garage Hechanic

Army (Medical Corps)
Electrician Apprentice
farine ¥ngineer / Royal Navy
Maths & Economics {6th Form)
Carpenter

Policeman

Not Available

Diology lab. Assistant
Mech. Eng. Apprentice
Piumber / Catering

Mech. Png. Apprentice

Mech. Eng. Apprentice

Mech, Eng. Apprentice
Professional Engineer
Electrician Apprentice
Retail Assistont
Telecommunications Apprentice
ot Available |

"Graphic Design / lood Block Designer

{ (*) = Uother working head of household)



Table 63

‘Respondenta! Expressed Vocational Orientatiens and their

Fathers"0ccupations - GIRLS

‘Father's Occupation

Respondent's Orientation

Mechanical Eng. Craftsman
Dir. Social Services
Professional Engineer
Mechine Operatlive
Electrician
Farmer (Self Employed)
Brewery Distrib. Lanager
Quality Control Inspector
Hetalworker
College Lecturer
Electrician
Corpenter
Export Hanager
University Lecturer
Joiner / Glazier
Farmer
Shoe Machinist
Farn Maintenance ‘Jork
Bank Accountant

- Engrinecering Foreman
Metal Pressworker
Service Manager
Factory Manager
Retail lManageress(¥)
Excavator Driver

*4 News Photographer/Driver

Coach Trimmer

Teaching

Art College/Design Work
0ffice Studies Course (FT)
Banking

Bank Clerk

0ffice Studies Course (FT)
llotel Receptionist
Teaching

Banking

Journalism / Nursing
Beautician

Computers / Languages

Office YWork

Personal Assist. / Legal Executive

Nursery Nurse

Receptionists' Course (FT)

"~ Teaching

Nursery Nurse
G.P.0. Telephonist
Social YWork

Art / Designiork
Danking / Legal Work
Social York

Secretary / Clerical Work
Dental Nurase

G.P.0. Telenhonist

Teaching

( (*) Hother working head of household)
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origins/residence, nor with frequéncj of visits to relatives.
Extending this, mno significant relationships could be egtw -
ablished between vocational interests and family ordinal _
position, or with the fact of whether respondents' siblings
were working or not. Compoarison of vocational intefests
with consistent vocational orientation proved to be. a task
requiring too sophisticated an analysis and béaring in mind.
the numbers involved it was unjustifiable. Since interests
measures are not constructed on the basis of high scores in
mutually exclusive categories, _many_respondents demonstrated
high scores in up to three categofies (See Tables 60 & 61 L
(Ten male resbondents and eleven female respondents had |
multiple high scores.) Because of these factors it is im-
possihle to drav conclusions from the data in this area and -

apply it to other findings.(See Table 64 )

Table 64

Consistent Vocational Orientation and High Interest Scores®¥

(rientation Art Q/Sales Lit Comp Out Pra S.S. Seci

BOYS -0 .o

Consistent 4 - - - - 4 1 3
Inconsistent 2 - - - - 5 -
GIRLS

Consistent 4 3 1 - 1 - 3 -
Inconsistent 1 3 - 2 - e 5 -

(** — Where a respondent scores high in more than one cat-~
egory the higher score is taken, which precludes the ex- )
trapolation of the data. These figures also exclude
Flat Profiles and 2 female responses are not available.)
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5.11 The numbers involved in the analysis of measured interest
,8cores are obviously too small to produce significant
results , but the question of diserepancies occurring'
between expressed vocational orientation and measured
vocational interests is interesting. It may be that’
_interest scores produce :. profiles due to value orientat~
ions, exposure'tO'certain ideals/occupations etc. just
prior to completing questionnaires. Or it may be that
orientations are expressions of interests over a period
during which they are undergoing critical change.  For
example, ' a boys asserts that he wishes to become a mechanic
during a period of about six months¥*,  Then for no appar—
ent. reason he changes his mind and enters a course for
Hotel Mdnagement and Catering. It is just possible that
the expressed orientation of 'mechanic! warded off prob-—
ing and quéstioﬁﬂzabout his vocational decisions ﬁhilst
in reality he was still very much involved in the process
of evelving interest and preference patterns. If such an
hypothesis is accurate then one would expect a‘changing
interests profile'during 'real’_crystallisatibn 6f interests
unless the two expressed orientations (i.e. mechanic and
catering) are based upon an internally consistent perception
and valuation of them both. In such a case it-woﬁld‘be the
ohserver creating the notion of incongruity between the
expressed, orientations, and the observer's lack of under-
standing of the individual's value system which was at fault.
5.12 In relating vocational interests te findings concerning the
influence of School again there is no definite pattern. The
most obvious approach is to search for some connection between
school subjects and vocatiomal interests which approximate
them. Thé avenue which appeared to offer some chance of
establishing such a connection was to compare the individud's

sub joct balance with corrsponding interest scores. et

*¥% One of the resyondents was the source of this actual

example.
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Three case studies of respondents were chosen to illustrate
the approach (See Table 65 ).  The generality of the out—
comes does not permit the establishing of a significant

relationship.
Table 63

Relationship between High Interest Scores and School

‘Subject Dalance =~ Three Case Studies

Relationship Subjects/No. High Interest Score Categories
(&) Positive Science x 3 Scientific

Human. x 1 and

Lang. x1 Outdoor
(b) Neutral /craft

Technol

X

x

. Artiatic
Degign x
x

O =

Jluman.

(c) Negative Science
Lang. Sclentlflc

b4
Design X
X
Humane X

= 0

.

The reasons why the relationships should be so non-signific—
ant can be many and varied, but some reasonable main altern-—

atives which spring to mind are:

"1, Interest categories cannot fully represent (if at:21%:)

"~ the kinds of attitudes, values and activities engaged
by some or all relevant subjects, for any given individ-
wale.
2, Intercsts hasically represent BEEEEEEEEEE for certain kinds

of activities etc. and in any given cnse a number of sub-

jects studied will he af best second choice or ithird choice
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made at the age of thirteen or fourteen and thus may not
represent true preferences or interests then or later.
8. In mony cases interests will develop fully only after

the person has left school.

5414 DBut arising from this idea is the notion that there may he
. & relationship between interest scores and examination
.performances, There are two main w&ys.to approsach the

testing of thiss The first is a gimple straightforward
comparisonof interests and grades obtained; the second
is a comparison of interests and examination subjects
passed. Since boys tend to study more of thé sub jects
which approximate interesgt categories, analysic for them
is easier, However, +the outcome of the analysis is that
for neither sex are interests related to grades, and for
boys there is no relationship between samination subjects
passed end interests as measurede [For girls this latter
analysis was found to he impossihle so no data is offered.

Bel5 This section dealing with voﬁational interests concludes

the report of Findings emerging from this invesbjgatidn.

In order to conmprehend clearly what the outcomes of the
investigation are, <there follows a Discussion of Findings
and recommendations for further research are offered.

One outcome of the investipation which was not foreseen or
planned is the construction of a rudimentary theoretical
frameworl, offering a distinctive perspective on vocational
orientation from that offered by existing frameworks. This

is set out at the end of the main body ofthe work.
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Discussion of Findings

The expression Consistent Vocational Orientation is encountered
again and again in this discussion for it is the main crit— '
erion of analysise As such it seems appropriate to begin by

discusging it.

- The fact that a respondent is identified as having consist-

ent vocational orientation means simply that there is a high
level of agreement between expressions of orientation at
different timese It does not necessarily imply realism of
orientations In considering - . adolescents' vocational

orientations’it becomes clear that they reach a stage of

. beginning to.stabilise their ideas about vocational futures

in the sense that abilities, interests, capacities, values

~etce all begin to find o place in their reckoning. - Their

ideas become less and less based upon just likes and dislikes.

“This stabilising stage will tend to be reflected by lengthier

consideration of particular ideas, roles, investmeni potential,
and consistent vocational orientation is intended to indicate
whether this stage has been reacheds Obviousiy‘one could

find individvals adhering to vocational ideas based almost
exclugively upon likes and dislikes, but the data for the
p?esent sample, from questionnaire and interview responses

does not indicate that any fall into this group.

The analysis shows that the sample split into an epproximate

_proportion of 60% to 40% in favour of those having consistent

orientation, which seems to indicate that there are consid—
ereble differences in the timeg at which stabilisation begins
in these tefms. )

Just as consistency becomes increasingly important in orient-
gtion, 8o, too, does reality-adjustment, one aspect of
wvhich is the extent of fantasy aspiration and the nature of
'ideal! aspirations. Since typically the Fantasy Stage

ends around the age of ten, one might expect ideal aspirat-

ions to be less fantastic than unrealistic in subsequent stagess

Upon examining ihe ideal aspirations exnressed by these resp~
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'beynnd the bounds of fulfillment for most respondents, should

:range one would accept normally as appropriate for-such

 Ref1ecting upon this data one might think that there is room

_usually unrealistic. The present data challenges that ass—
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ondents it is surpriging to find that they were by no means
they have decided to try to realise thems That is to say,

the occupational titles and activities named by resgvoandents

were not (in mest cases of those vho responded) outside the
youngsters,

for an examination of just hovw 'unrealistic! these ideal
aspirations are. Among those engaged in vocational guidance

it seems to have become axiomatic that ideal aspirations are

umption, but it has to be borne in mind that a substantial

proportion of the sample did not express ideal aspirations
so that these findings do not offer adequate grounds for
forming conclusions., However, a number'of questions arise
from this, Do ideal aspirations represent or reflect é‘
range of 6ccupations acceptable to parents rather than resp~
ondents' own ideas? Do they represent an articulation of
certain occupations whieh respondents have encountered but

do not fully understand or appreciate?  Vhere ideal aspir—

ations are expressed, are they simply spesponses to adult

expectations that children actually have 'jdeal' aspirations?

' Clearly there is a great deal of work to be done in clarify-

ing this area, At present there is (perhaps significantly)
L)
little firm documentation concerning this.
Hupan processes exhibit peaks of activity, and the vocational

oricntation process is no exception. The present data has

shown peak periods during -the final two years of secondary

schooling. The first is around the 4th/5th Year transition,

when pupils are required to select school subjects for furth-

~er study uatil the end of statutory schooling, This require-

ment is imposed by the school so that logistical problems can
be more easily dealt with. The second peak period is around

Christmas of the FPifth Year when, again, the school needs
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information about examination preparations, and when press-—
ure for youngsters to decide about their vocationmal fuburss
beginsg to become more apparent.

These tvo 'pressure points' hegin to bring the matter of

vocational considerations home to adolescents, In the

first case they are informed of the possible outcomes or con—

sequences of various kinds of subject clhioice at 144. In the

second the imminence of entry to work is highlighted, It is
not, therefore, too surprising that expressions of vocation-—
al orientation tend to cluster around these two poinias.

Dut the unfortunate aspect of this is that, fLor many adolesc=
ents, the requirement to make decisions is imposed by the
school with scant regard to individual rates of development
or, mnore importantly, individual psychological readinessf
ability to make them. This an area in which it is imperative

that sound research be undertaken, for decisionemaking in

" vocational terms is central to understanding fully the dyn-

amics of development, orientation,choice and guidance.

It isvthought by many teachers (by Careers Officers also)
that exposure-.to the world of work will, of itself, aid

the process of vocational reality-adjustment and orientation.
Such exposure can, and frequently does occur through adol-
escents! part—time jobe, ot weekends or during evenings.
However, learning from GXperienée is most effective if the
persoen inyolved is onen to, or prepared to learn from it.
From date gained here it seems that boys avoid exposure to
experiences vhich approximate the adjustment demards of eniry
to full time employment (where they would be expected to form
and sustain socinl relationships with strangers). Girls

do not avoid thise The present data indicates that girls
tend to seeck out such part-time jobs, but whether this is

a conscious sceking out i9 not possible to determine here.

As the samplg is drawm mostly from townships of less than

6,000 persons, it may be that these aspects of part—tinme
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employment reflect a pattern typical of, or peculiar to small
townships or rural areas or even this region of the country.

Alternatively it méy be that girls.were more readily cmployed
in the 'open' occupations than were boyss, Although offering

no evidence on this point, it is the investigator's view

that this is not so. A number of other boys within this

school manage, each year, to find an appreciable number of
'Open' jobs such as farming, market stall work etc. and a
number obtain retail jobs, which is precisely the area

most entered by girls. Although this data does not add
preatly to our understanding of the influence or usefulness
of part-time employment in vecational orientation, it does
raise a number of questions. For @ample, if this informat-
ion may be extrapolated for other schools, does it support

the evidence that girls are more orientated towards social

.and social service occupations than boys? Does it indicate

anything significant ahout the relative maturation processes
of boys and girls? Does it imply a greater degree of secw-
urity in girlé' home relations compared with boys'?

There are many such queétions to he asked here. Dut quite
apart from these, it is suggested that the categories of
tOpen Occupation! and 'Closed Occupation' are useful ones
for grouping full time occupations as well.

Buring the stage of development cbvered by this investigation,
the individual w#ll be exposed to the influence of peers
whose developing orientation processes will parallel his om.
That is, most normally developing adolescents will he.int~-
reasingly involved in projecting themselves into various
working roles, and into the adult world of worlk. In terms
of peer influence the findings from this investigation are
sparse, and it is true that not a great deal of additional

insight has resulted.from their analysis.
Within the school there appeared to be preferred ranges of

group size within which peer asgsociation mosily occurred.

Preference seems 1o vary according to .zex, 1o a certain
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extent, in that boys' range across all group sizes fairly

evenly whilst girls' centre upon the '2 -~ 4! and '6 - 8!

group size ranges. Of the sample, 20% claim to have mno

association with pupil-peers outside of school, whilst 40%

of the sample claim that they do not associate with working

peers. Mo regpondent assodiated exelugsively with working

peers outside of the school, and onlyla of the sample claimed
fhat their extra~mural associates were predominantly working
peers, From this data a picture emerges of respondents
associating mostly with pupil-peers, and this is viewed

by the investigator as probably indicating a preference

for associates éurrently engaged in similar experiences —
that is, as pupils attending school, whether this school

or neighbouring schools. The implication of this is that
for the majority of the sampley worker peer influence is
low, and this may in turn imply that little vocational [/
occupational information (vhich the respondents possessed)
originated with worker peers. -

Taking all of this together a number of questions become clear.
Are these group size prefercnces a function of the size of
the school (which in turn raises the question of relationship
with omount of opportunity for peer association)?  Given
different school settings, would preference be found to
shift emphasis towards worker peer'associations? Do thosge
pupils vho spend a part of their time (i.e. Fifth Year time)
involved {L work experience schemes prefer to associate more
with worker peers? If . research into peer influences

is to continue then it scems desirable to focus upon these

as well as other aspects. -
Within the classroom, peer association is formalised and
teacher-controlled, the focus of the association being

study of common subject matter under teachers' directions,

At 14+ the ycungster is asked to select certain subjects for

study to the level of examinations (in the majority of cases)



1.13

126

and at this point the idea of the pupil's vocational future

is introduced by teachers quite clearly. According to data

-gained here, respondents do not feel that vocational con—

siderations loom large in their subject choice, and this

confirms the findings of other studies. There was also a

wide range of opinion as to the subjeets still felt to be

vocationally useful at the Fifth Year stage. Boys tend to

emphdsise what might be termed techno~gcientific subjects

whilst girls' opinions show no such clustering, and are

wider ranging than boys', In considering the usefulness of,
and liking for Mathematics and Eﬁglish,. respondents dem~
onstrated théir ability to discriminate in these terns,
something nob reépgnised by too many teachers and other adulise.
However, many of the respondents studied subjects which were
not their first choices, for the 1dgistics of school would
not permit every pupil to study every first choice subjecte.

It is obvious that even if respondents made 'sensible!
considerations of vocational implications of subject choicé,
their normal development, and the process of crystallisatbn
of interests, would in any case alter subjects! relevance

for them, Their original positive imporfance ﬁight even
become o negative importance. Tor example, choosing to

study Physics at ape.l4 hecause of a current desire to be

ﬁ seientist may be regarded as a positive choice, If orient-—
ation thep changes towards, say, Eusic then physics becomes

jmportant in a negative way for its study precliudes the study

' of some other, perhaps more relevant subject.
1.14

High atteinment in school subjects may easily obtain a number
of examinatidn certificates for a youngster, which may in
turn ensure entry to a particularly desired occupation or
career., The adolescent's source of feedback concerning his
attoinment is his teachers, not only during the normal and
continuing class lessons, but particularly from the results

of the major examinations rehearsal during the Fifth Year ~
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the Hock Examinations. -It follows that inaccurate or mig-—
understéod 1feedback! from teachers may result in adherence
to unrealigtic or inappropriate orientafidns; -

The findings here sugrest that, although in geneval terms
the estimates of performance are accurate, in any given
case thé& may be inaccurate to o very marked extents  The

variability of these estimates raises questions about the

‘wisdom (indeced about the validity) of using them as a basis

for some aspects of vocational guidance as Careers Officers

‘and Careers Teachers frequently do. One could legitimtely

ask whether such estimates indicate as much {(or more) about

toachers' ahilities as about pupils's  whether they reflect

pupil-teacher relationships rather than performunce, in many
cases. 'Theée questions do need to be locked at very ¢losely
if.estimateé are to be used as bases for any aspect. of guid-
ance in future. _ : -
There is some evidence here that misestimates may have been
responsible for a number of respondents re-—orjentating them=
selves during the period when the examinmation results were )it
lishede ¢ is unlikely that all of these respondents, just
by coincidence, re-orientated themselves at this time.

(For example, out of 21 respondents asﬁiring to enter the

6th Form, 5 re-orientated themselves and entered a college

of further education.) It appears reasonable to a gsume that
discrepancies between expectations and actunl-examination

. .
performances led to this re—orientation at least in some cases.

~ And as this sample appeared to be perfectly normal, not giwen
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to untypical behaviour in this area of orjemtation, it also
seens roasonable to assume that guidance confirmed some in their
inaccurate expectations.

So far discussion has centred upon influences external to tho
individual's family, but the balance of findings seems to
suggest that the family is the most important influence.

The first set of data presented here was concerned with 86¢i o
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économic status, and the relationships between parental and
regpondents status in particular, ‘The graphs {S6é Fige 10 )

show that respondents! status of orieﬁtation at Eérlier and

Later points are more similar to each other than to their fathers',

One cannot readily analyse fathers! status and respondents?

status of orientation in very similar terms so the implications

of such patterns must be considered a little differently from
the ways chogen by other researchers, to some extent.
This is because.existiﬂg research in this avea tends to relate
fathers' status and children’s status. of job—enfry.-;

However, the respondents' status of orientation shows (a) a

movement towards the mean, over three points of reference,

(b) 2 net upward trend which suggests (c) some awareness of
status of occupations. - It also may indicate an implicit -

and positive movement‘tow@rds tgafe'! occupational status, both

Jin terms of job security and, possibly, in terms of not trans—

" gressing upper and lover thresholds of status acceptable to

their social groups or familiéss The former may arise from |
the peneral atmosphere of uncertainty, even precariousness,.
engendered by teachers and others in discussions of the trans—

ition from school to work; +this may lead to a general desire | |
for security., It:may equally arise from respondents' ideas
npl corresponding with those of their parents, and inadequate
parental communication with their children, resulting again
in a tendency to avoid anything suggesting a'risk', Ilowever,
even though there is a tendency for status of oréentation to
move towards the mean, in terms of plus—or-minus one status
clags nearly half of the sample‘<46%) were stable in their
status, o

Clearly parental influence upon children is nost important,
but sibling influence may also be significant. In this
instance data has emerged to sugpest that 'Only' children and

yowgest children may develop consistent vocational orientatien
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data suggesting that the fact of having er not having workér'
siblings is positively related to chronology of expressed
orientation of respondents which, in turn, is related to
consistency of vocational orientation, It seems clear

that there is 2 need to pursue this question further in order

to ascertain whether this data.ean be supported generally.

to chronology of expressed orientation produced mo clear

patterns, neither did a further analysis to relate the

fact of having worker siblings to social class. = The fact

|

\

|

|

\

i

" Extending this analysis, on attenpt to relate social class }
|

|

of having siblings in further and @ighor education does not
geen to exert any identifiable infTluence upon vocational or=—
ientation of respondents..

In terms of vocational orientation the inflﬁence of relatives
is unresearched, but an attempt to identify it hers, using
frequency of visits to relatives as the criterion showed that
they influence congistency of orientation to seme extent.

In the frequency ranges 'Less than 2 visits per month' and

12 - 4 visits per month' (to Aunts and Uncles) consisbent
vocational orientation.is related to the upper freQuency
range and jnconsistent vocational orientation to the lower
range. In the case of wvisits to Grandparents the relation-
éhip was significant at only the .02 level which, although
not acceptable here, suggests‘that further investigution
night be justifieds .
Geograph{cal—dispersion of a family will afféct opportunit—
jes for visiting, but may also imply the devclopment of
differing attitudes, values etc. within the kinship networl.
Data relating to parento} peographical origins was signific—
ently related to consistent vocational oriemtation at ohly
the .02 level, Tthen consistent vocational oriemtation is
compared with place of residence {in terms of population size)

and with length of residence within the county in which the

school is situvated, no significant relationships are found.
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It appears that this cluster of variables is not significant
as an influence upon vocational orientation comsistency,..
Discussion now turns away from the influences affecting an
adolescent's vocational orientation, towards measured vocational
interests. No significant relationships were found hetween
measured interests and consistent vocational oricntetion,

either by sex or for the whole sample, The only significant

.relationship to be established between the range of wvariables

studied, and vocational interests, is with fathers'! occup—
ations, Where fathers' occupationsg are practical or tech—
nical in nature, boys tend to score high in the Practical

and Scientific interest categories, and girls to score low.

" It is also the case that girls with fathers in such occupate

l.24

ions tend to score high in the Clerical/Sales and Social

Service interest categories and boys to ‘score low. Al~

though no suppesitions or assumptions can be firmly nade,

~one might expect {0 find that mothers! current or previous

occupations contributed to childrents interest development.
From data offered here it seems that either doughters reject

some aspects of those fathers' occupations mentioned or

there is some other element which strongly influences girlse
in particular. This area is evidently in need of investig—
ation for the development of orientation encompsses sex-role
identificatioh of necessity, and it may be that certain
values aktached to sex-role have a bearing upon this rel-
ationship between interest scores and fathers! occupations.
Having discussed both fhe influences upon orientation and the
neasurement of vocational interests, attention is now
directed towards respondents! perceptions of the help and

guidance available to them and offered, by school (in-

. eluding Careers Officers) and parents. IF the respondents!

perceptions as reported, are true reflections of their ex-—
periences, then quite often they must feel '-mhelped, wuncert-

ain of themselves and under varying degrees of stress. From
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' lthe observer's viewpoint the help ' offered Ly the school is
.not insignificaht, and it is almost impossible to accept that
most ﬁurents do not try to help and guide their children, how—
ever ineptly and whether successful or not. But the respond-
ents are clearly equivocal in their questionnaire responses
about help and guidance. ' _ '

" It may be that (reference the polarisation of views concerning.
'help from the school) for many,.a géneral resi stance to
'being hélped' arises and they perceive it then as not being
offered. Alternatively, it may be that some are more re-

" ceptive to, and perceptive of, help and guidance or simply
ﬁhqt these are frequently not forthcoming at the times when
needs are greatest or receptiveness high. Obviously & wmuch
more specific and intensive study is needed befofe valid

conclusions can be reached about such matters.



Summary of Discussion of Findings

The . central objective of this investigation was to identify
indicators of adolescent vocational orientation, and to
compare them with measured vocational interests in terms

of their usefulness to the practitioner in guidance. From

" the areas researched, no such indicators have been identified.
‘However, it must also be reported that vocational interests
offer indications of orientation at such a high level of gener—
ality that their usefulness is limited to either _

(a) a kind of insurance or reagsurance that the pract-
jtioner has located the client's broad arcas of
—interest or _

(B) an initiator of guidance discussion because the pract-
itioner has failed to locate the client's broad areas
of interest. ' |

However, in establishing this result the investigation has
produced daﬂa and ideas of wider interest.

Data relating to chronology of orientation links this invest-
igation with the major theoretical frameworlks directly. It
sugpests that there are sub-stages or miqro;stages of part-
icular importance. Hlere it has been found that pressures
éxerted by the system! appear to determine roughly when
decisions are made by the adolescent. thilst theoretical
frameworks offer explanations of individual development,

they do not account for particular contextual constraints

and pressures upon that development. Related to this ob-
gervation is the question of the distinction between

tFantasy Aspiration' and 'Ideal Aspiration' which, according
to data from this investigation, is not simply a semantic
oNe,

Considering further this area of sub-stages and orientation,

it is possible {according to the present investigation)

that sibling association, peer association and contact with
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relatives may very‘welilcontribute appreciably to & specifiec
sub-stage (or sub-stages) of orientation, and in particular
the sub-stage typically represented by the Fifth Year at school.
The concepfs of ‘antkipatory sociclisation' and 'prior role
rehearsal' (Husgrave 1967) have béen largely ignored by res—
| earchers and writers in this country concerned with %ocational
-development. But data relating to part—-time jobs entered
by this sample seems to suggest that they may be a vehicle
by which boys and girls attempt to engage in these hehaviours.
It my also be that the findings related to association with
worler siblihgs (referred to above) are an aspect of this
movement towards trying out perceived aspects of work and
employment socialisations The failure of parents and others
t0 recognise or be sensitive to this behaviour m&y;be what
lies dt'the root of the youngsters' somewhat equivocal view of
the help offered by adults. Certainly data relating to status
of orientafion suggests thot many adélescenﬁs nay bé_more
awvare of aspects of the working world than might be suspected,
hovever unclear or implict this awareness. The status 'move—
ment' of this somple seems to indicnte this also. |
However, the contribution of the investigation to the sum d
knowledge 38y in most areas, not great. But contributions
to thought in this field are more significant. Findings have
raised gquestions of importance, and have resulted in the form-
ulotion of a tentative thoeretical framework. Consideration
of the findings discussed, combined with the writings of others
have enabled the identification of specific gaps in existing
Imowledge in this fielde 48 a result of identifying these
gaps, not unnaturally certain recommendations for eliminating
gome.of the more important ones have been made. These are
set out below in two parta; the first is to do with'reCOmm—
endations for research followed by others concerning vocational

guidance practice which was where this investigation began.
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Recomnendations Arising from this Investisation

T = Research

Within the broad area encompassing vocational development

and the transition from school to worlk, the emphasis should

 shift from the establishment of relationships between var—

“iables to a detailed explication of those already established.

For instance, it has been established that sons of manual
workers tend to enter manual occupations and jobs. Hany
would sinply refer to parental tronsmission of attitudes

and values eté. to 'éxplain' thelphenoménon. But once such
a relationship is estaElished, the important guestions are
HOW are these transmitted, exactly how do parenis inculc-—~
ate,_. impose or pass on these things? Are children's asp—

jrations substantially reflections of parents'! unfulfilled

- aspirations? o what extent do parental aspirations and

attitudes accommodate their children's individuality? Do
these elements of family sociclisation mould the decision-
making and coping behaviours of children? The shift tovards
explication in such fields is long overdue. '

The choice of example (a) was not random, Given that the

thesis is accepted then the shift in emphasis should be towards

study of the relationship between family socialisation and

. adolescents' vocational orientations.

These are the two major'recommendations sugge sted, but there
are others, The area of adolescent values and their develop—
ment appears to offer some potential for advancing our under-—
standing of orientation but is so far poorly researched; in—

deed thisAparticular field is probably one of the moest poorly

- studied arecg of human behaviour and development in relation

to the commonality of trangition phenomena.
To be more specific, the following questions arise directly

from the oubtcomes of this investigation and all would bear

further researching.
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le In detail, what are the various substapes of &doléscent
vocational development with special reference to the
British context? '

24 What is the typical patterning of, and function of,

~ Ideal Agpirations in vocational developmen£ and orientat-—
ion?

3, What are the wain factors influencing perceptions of help
offered by school and interested adults? {(Construct Theory
would offer a useful dpproach here)

4, What are parents® perceptions pf-heiping and guiding their
children, and how do they perceive their own competence
in this?

5. Do some adelescents seek out vocational 'anticipatory
socialisation' in general terms  through part time
employment when, typieally, a particular sﬁage of devel-
opment has been reached? | '

6. Is type and level of peer association (and social contact
generally) related to vocational orientation?

T+ To what extent is awareness of socio—economic status dev—

| ' eloped as a result of familial or_extra-famiijal contacta?

8. 1a'the movenent of prospective school leavers! status
in & particular direction,typically, and if so what are
the main causal influences?

9. That kinds of attitude/value ad justments are typical of
adolegcents moving to 2 nev community of résidence and

gehool? How do these offect vocational orientation?

But in addition to these arising directly out of the investw

ipation Findings, other questions suggested themselves through

considering possible inplications of Findings.

a., What:. relationship between Consistency of Orientation and
Realism of Orientation exists?

be What is the relationship between job visibility and vocation—
al values? ‘

¢s Do school subjects engape specific velues and attibudes of
the individual typically?

de Are there particular school subjects which enpgage basic values:
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which are also engaged by specific occupations, jobs and
careers?

‘6. How do families cope with end transmit vocational information?

Having outlined a series of areas requiring further resecarch
. through which to inform guidance practice, the followingx
- recommend&tions are directed towards Careers O0fficers and
Carcers Teachers and concern their vocational guidance

practice,

IT —~ Practice

(a) The most imporitant recommendation to arise in the light of

~these Findings is that a great deal more attention nceds to
be paid to aspects of socialisation of the client,. whilst

. recognising the difficulties inherent in gaining information
of this nature, one cennot but be struck by the extent to
which vecational guidance is based upon the school's view
of a given individual. '
It is largely of academic interest to the practitioner to
know that sons of manual workers tend to enter manrmal jobs
except, perhaps, that such lmowledge may create certain
expectations in the practitionmer. The same observation
isctrue of any such empirically established relationship of
such a hith level of general applicability. Thus the pract—
itioner should either attempt to devise methods of eliciting
data about family supportivencess, guidance, attitudes etc.
or should collaborate with researchers in extending explic—
ation of such relationships through design of practical instru-
ments for measuring such variables;

(b) If it is occepted that intra~family socialisation is an imp—
ortant aspect of vocational orientdtion, and in particular
that parental iniluences in orientation are immortant, then
the proctitioner should devote more time to encouraging
parents to understand the implications of their childrents
vocational orientation and development, particularly during

the school=to=work transition.



(c) Another area of recommendation is that practltzoners should be

healthzly ‘sceptical of school records of all kinds. Those
%o vhich the investigator had access were extraordlnarily
~uninformative in some ways. DBefore one can begin to acbept'
the remarks, marks and observations recorded, one neceds to
 know whether they are arrived at by use of common definitions
and considerations, by specific observations, and whether
marks are standardised across subjects. The dominant attite—
udes within the school, the kinds of aspirations of school
staff fof pupils, the kinds of policies towards external
individuals or bodies may all effect the ways in which rec—
ords are kept. The only ways to counteract such influences
are ' ' _
1. Get to lmow the pupils; 2.get to know the gtaff; 3 retain
& degrece of scepticism towards recorded :nformat1on '
- Early in the analys:q of the data from this investigation, the
investigator formed the opinion that the Family wovld prove
to be the most important influence within the frameworl of
areas examined. As the enalysis proceeded this opinion'
became stronger. Certain aspeects of the data bégan to sugg—
est explanations for linking and connecting findings, and
these were explored through further reading, some of which
wvas peripheral to the main investigation., The focus of this
activity was the relationship between adolescent vocational
orientation and family socialisation. As before, the amount
of empiri;al data availabhle was very low, and even theory and
speculation concerning this relationship was unusually barren.
As a result the investigator constructed a relatively crude
but useful framework, within vhich to begin to explore the .
possibilities of the relationship., Insofor as it is con-
cerned with relating orientation and family sccialisation in
more specific terms it is wnusual in comparison with existing

framewsrls. The final section is given over. to the frameworl,




Family Socialisation and Adolescent Vocational Orientation:

Towards a Theoretical Framework
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Fomily Socialisation and Adolescent Vocational Orientation:

Toﬁards o Theoretical Frameworl

An examination of the ma jor theories of vocational development,
orientation and choice will reveal that, with the exception of
Roe's Theory of Vocational Choice(1957) there has not been a
serious and sustained attempt to relate family socialisation-
- processes to these areas of study. Even Roe's work has
clear limitations in that (a) it confines the ‘relationship
between early childhood experiences and vocational choice to
the Person/Non-person dimension and (b) attempts to support
the relationship without substant%al reference to the child's |
intervening étages of development and experience (See Ilershen—
son 1968).' All of the other major fr#meworks are either psyh-
ologically based (Holland 1959; Super 1957), psychoanalytic—
ally based { Bordin et al. 1963} or sociowcconoirically based
(Blau et al., 1956). DBritish frameworks (the above are all
American in origin) have not achieved major importance in |
international terms as yet, and those which are currently
utilised are sociologically-based (Keil et al. 1966;

Roberts 1966). NONE of the British or American frameworlks
.‘adequately account for the part played by fumilj socialisg—
ation in the processes of adolescent vocational development,

orientation and choice. In addition to this, if one examines

the writing on family socialisation, from Parsons & Bales{1955)
to Rodpers(1973) it is patently obvious that vocational theor—
ies and c;nceptual frameworks have made N0 impact whatsoever
ﬁpon the study and understanding of that field. It is be~
cause of this situation that the present attempt to relate

the two fields has arisen.

Sex RNole and Identification

Bezdek & Strodtbeck(1970) observe accurately that role ident=
ification involves the acquisition of values, and since
values to which an individual is exposed within his family
are a critical element in personality development dnd social
development, it is clear that sex-role identification is

an area of importance. The analysis of Parsons & Bales{1955)
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is accepted here, which is that the boy in a puclear family

internalises both parents as objects but must shift identif-

"jcation from mother (early stage) to father as sox role

" model, whereas the girl retains her initial sex role model

(mothér). She must ' _

| "..internalise the father as object...in his role as
jnetrumental leader of the family system, not in dual
role of sex model as well," |

The boy has {o internalise the father in his dual role

whilst shifting identification and is therefore in a sense

under more strain.
"Phe boys..tends to attempt to act out symbolic
representatives of the instrumental aspects of adult
magculine roles. Thesé are notably non~familial
in content."
Phus one can accept a very early differentiation between
sex roles but, as Parsons & Bales point out, many values
transnitted to childrén by parents are not based in s®X
differences but are shared values, Sex role.represents
a differentiated way of implementing shared values in &
socially accepted and acceptable feorm..
Clearly parents nay transmit to children of either sex
attitudes towards ome sex. For example both parents may
emphasige the 'breadwinner!' aspect of male role and the
traditional 'homemaker! aspect of female role. Insofar
as certain kinds of value are attached to these (and other
such) concepts, the child will associate them. Tlow—
ever, both parents will also transmit values such as

aesthetic and religious ones, and these will be related

- to sex role only insofar as there are modes. of implementing

or realising thenm which are sex-differentiated by the
outside world.
This raises the question of distinctions between ‘masculino’

and feminine' occupations. For the male the sex role and
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occupational role are fused in'vocatiopal.development and
choice.‘; Traditionally he is the 'provider! or 'Lreadwinner!
for his wife and children, and his fulfillment of the fused.
role takes place largely outside of the family home (trad-
itionally in occupations which are overwhelmingly or completely
'populated by men, mostly man@al workera).
But for the female things are not so clear cut, Tradition-—
"ally the female seﬁ role:hasx keen.fused with the 'occup-
ation' of homemaker and housewife, child~bearer and child—
rearer. ler occupaﬁional locus has been in the fomily
home. But women's emancipation during this century has
been altering matters so that there is, increasingly,
less fusion of sex role and occupational role and the result~
ing ambiguity increasingly allows them to choose occupations
far different, many of which are traditionally masculine. .
There is some data available in this area of role modelling
and identification.

"Identification with like sexed parents tends, in

boys, to be related to similarity of sons' to

fathers' vocational interests in the ninth grade, but

not in the twelvth; in college girls it tends to be

associated with having stopgap and feminine vocational

interests. Identification with opposite sexed par-

-~ ents tends, in college girls, to be associated with
occuéation/career interests, and in boys with reject—.
ion of masculine interests and lack of clear cut
vocational interests,.,!

(Super 1963)

Osipow(1968) in a survey of relevant data says:
"All results of these studies seem to imply the con-
clusion that identification with a parent or adult ia

important indirectly in the vocational cheice process.™
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Values, Parental Attitudes and Transmission of Vocational ..z

Data

 Quite apart from the transmission of social class values,

" the family transmits values which are peculiar to itself

~and these include Both peneral and specific values and
attitudes to work and working. For example, Schwarzweller
{1960) demonstrated that certain kinds of values appear to

be correlates of social groupings of working class and

middle class. Carter{1966) observes that

' "...thefe were working class parents who would not have
been content with ‘any old job'..{for their chfldren)..
these had no thought of their .children rising out of

the working class, but a strong desire that, within it,
they would be the first among equals,™

'Toomey(1967), Hays(1965) and many others have observed that
values and attitudes within the family are powverful influences
upon the éhildren. Whether the. .values expressed concerning
work and working are intrinsic or instrumental camnot be pre-
dicted, although it is asserted that the male tends to re~
gard his occupation instrumentally {Parsons & Bales 19553
Larson & Myerhoff 1965 etc.). Thus a strongly dominant
father (or & largely male: family) might very well determine
the basic values and attitudes traiismitted.

Transmisﬁjon of work values will occur within the family home.
During meals, and particularly the évening neal, the sub-
ject of work Irequently crops up. During such convcfsations
the dominant vocational values and attitudes will colour
views and oﬁintons_expressed, and will include topics such
as tosks, activities, social relations, working conditions,
general environment and rewvards ete. etece  The influence d
and trensmission of such matters will either be intentional

or unintentional ag for as the younger family members are

concernecd. An example of intentional transmiesion is when
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infdrmation, opinions etc. are volunteered by older fawmily

members, or when they very carefully answer younger

members' questions. Unintentional transmission occurs when

the younger members absorb what is going on incidentally,

or are attending to events without participating, Such ex-

" periences will largely form and inform ' <value and attitude
orientations to work and working, particularly when the =zource
is a role model. In time these values and attitudes will
become integrated into the youngsters' valuve system, at least
parﬂially, and in his orientation he will seek to locate
kinds of vocational activities which appear to him to offer
opportunities for their implementation (Super 1963),
Molland(1959) alludes to the individual seelting worling envir-

"onments which offer opporﬁuh&ties to utilise, or which reflect,

hig characteristic modes of coping with problems presented by
the tofal environment during his development. Insofar as
preferences reflect values and attitudes this analysis is
applicable to Super's and Holland's theories.

As observed above, initial discrimination/orientation vor-
ationally is along masculine-feminine lineg, but it i= also
constrained to an appreciable degree by the 'visibility' of
occupationse Any one family will have little or no accur—
ate information and Imowledse of most occupations (Carter 1966)
and most vacancies are identified by the job—seeker through
personal dontects (Super 1957). A number of adolescents will
follov a family tradition(Caplow 1964; Veness 1962 etc.)

and others may follow neighbourhood tradition as, for example
in a town vhere one or two firms dominate employment.

Thus the extent of family knowledge of occupations will tend
to determine the extent of occupational visibility for the
youngster,

Part of that visibility will depend upon tlhe attitudes and/or
apsirations of parents. In general terms most parents would

probably agree upon a number of primary attributes in occup-
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ations desired. for their children.(See Table 66 )
Table 66

Occupational attributes desired by parents for their childrén

. Desired Attribute ‘ : Favourable Response
1. A job he liles | 346
2. A job where he pains satisfaction
through using his abilities . 12%
3. Good prospects ' , g 10%
4. Honey | ' 45
L. Security . 26%

(Extract from table by Toomey 1967) -

- Family Atmosphere and Interactive Style

Each family generates a unique atmosphere and transmission
of values is a part of it. ‘But & most important element in
this is parent—child interaction. Larson & liyerhoff{1965)
propose a framework setting out some of the dimensions of the

ways in which parents induce adolescents to conform. (See Table GT:)

Table 67

Some Dimensions of Adolescent Socialisation in the family

Dimension Hode of Inducing Conformity

. -Pergonal
. o :
Parental Authority Source Positional
Expressive
tal Goal
Parental Goals Instrumental

Enotional

Parental Techniques
Iq Rational

(Derived from larson & liyerhoff 1665)
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The parent’s source of authority is basically through his
relationship with the child by virtue of position permitting

enforcement of wishes OR through & kind of charismatic 'lead-
ership's Parental goals may be considered in terms of
texpressive'! or 'instrumental' as, for example, in the
~attempts of a parent to transmit the realities of the world

. of work which may conflict with his desire to transmit
altruist; - complete-honesty etc, The third dimension

refers to techniques employed by parents in their interactions
with £heir children. In a study of adolescent perceptions

of mothers and fathers, MeiSSnef(1965) found that nothers
were indeed éeen in more ' expressive=role' terms than

fathers.(Table €8 )

Table 068

Adolescents! Perceptions of Mothers and Futhers (Meissner 1965)

Fathers Perceived ag.. Hothers Perceived ases
tolder and more indifferent more friendly

more old-fashioned nore nervous

less understanding ‘more understanding
more reasonable more recasonable

This data offers some support for the typology proposed by
Larson & Myerhoff of fathers interacting with children in

the Position~Instrumental-lational mode and mothers in the
Personal-Expressive-Emotional mode.  Obviously both parents
‘m&y combine elements from each mode.(See also Kerchhoff 1972}.
The ways in which interactions with parents affect convers—
ations etc. concerning work and working are important to the
adolescent's vocational orientation. In discussing Paul's
work Carter{1966) briefly describes various 'recognisable’

faihers':
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",ofamilies in which the father's work is never di scussod
" representing the 'Silent Atiitude’. |
Then there is the"ResentfuI Attitude' in which silence
. about werk is only broken when father has had o bad day,
and children therefore build up a picture of an unhappy,
unfair world of work. The *Participating Attitude!
is that in which a father is keen on his job and arouses
equal enthusiasm in his son."

Clearly parent—child interactive style has considerable imp-—

ortance for adelescent orientation, particularly if the

parent concerned is the child's role models It seems
reasonable to agsume that, vhere a sibling is a sex role
model or occampational role model, there will be an unusually

‘strong influence exerted by that sibling. Kerclhoff(1872)

addresses himself to the arca of sibling association and in-

. fluence but admits the lack of empirical evidencé hecause
Meelittle explicit study of their (sibling infmences) |
effects has been dones.”

so that the findings of the present investigation (that

chronology of orientation is related to whether siblings are

workers or not) adre the more valunble.

Family Coping Behaviour

Just es families have unique interactive styles and atmos-
pheres, so, too there is recason to suppose that they dev—
elop characteristic ways of coping with crises and other
events of importance to the family.
tIngofar as the family exists as a systen of careers,
& marked shift in one career in the system affects
other careers. With respect to each carecr in the
system, the sequence of role changes can be orderly
as opposed to haphazard from an observer's point of
view, ond anticipated as opposed to unanticipated
from the family member's perspective, In part, the

orderliness of the development of the career system
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depends upon the anticipations of family members with
respect to future role changes within each career."
(Farber 1965)
Tarher discusces the ways in which families may anticipate
and deal with what he calls 'predzcaments‘ which
"rofers to a situation characterised by the presence
of a perplexing problem."
Crises and other events present such predicaments and the ways
in which the family copes.with them is important in the ddol-
escent's transition from school to work, for it represents
exactly what Farber describes as é prediecament., It s
(a) an approaching event which (b) requires certain fumplicit
or explicit decisions about (¢) changes in role and relative
status within the family. The ?articular operation of cop=-
ing behaviour will depend upon (1) the wnique interactive

style and family atmosphere and (2) the nature of the event.,

- For example, an impending marriage, a proposed job change,

the transition from school to work will each call the:

coping behaviour into operation in different wvays. How—::
ever, it is suggested here:that there are four basic aspects
of coping behaviour within the faﬁily, which directly

affect any transitional event or crisis:

(a) anticipation; “(b) Accommodation (c) support and

{d) guidance.

It is clepr that to a greater or lesser extent all families
anticipate a transition, accommodate it in terms of the role

relational structure, offer support to the.member engaged

~in the transition and offer guidance in various ways bo ease

the transition. These will be crucial elements in the feel-

ings with which an odolescent approaches his transition from

~school to work, from pupil to young worker. Of necessity

these feelings will reflect in his attitude to decisions, *¥

%% Necently there has been a rapid spread of the use of dee~
jsion—malking simulations in secondary scheols, particul-

arly in the Carecers field. 'Whilst thesec bave their uses,
they cannot simulate the individual emotional climate of
decision—nmalting for any given person,
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"Phe more subbtle aspects of (status passage)..preparation
include forewarning you that certain things wi11 soon
“happen, that you will experience certain exPerienceé..
and when you do certain predecessors will stand ready.
withrinterpretatiohs of such predicted events..."
{Straunss 1959) |
The extent of the family's anticipation, accommodation,
support and guidance will determine the ways and extent
of warning' and ‘interpretation’ of events for most adol-
escentsi- . Indeed, more recently Gecas(1974) reports that
' 1Findings...suggest that children vho are raised in
family éettings characterised by affection and support
from parents will develop higher evaluations of them-
selves as competent and worthy individusls.:s{and that)
esparental support was found to be‘coﬁsisténtly related
to the adolescent's self-evaluation, while parental
contrbl was notee" |
Certain social groups tend to adopt particular kinds of inter-
active style, values and attitudes, and it is reasomable to
assume that family coping belaviours also have a tendency to
be found similarly among social groups. In particular one
finds different behaviour patterns between working class and
middle class groups (See Klein 1957; Willmott 1066; Bern—
stein 1059 — 61; Toomey 1967 Mortimer 1974 etc.)
wiiddle class parents! emphasis on self-control and
inigiative is tantamount to.recognition of the signif~
icance of these gualities in middle.class occupations.
Their emphasis on the subjective aspects of ckildren's
development reflects theipsychoiogical gsengitivity that
is encouraged in both their occupations and in higher
education. Their encouragement of pride of achievement,
".growth,' and satisfaction from interpefsonal relatiohs
affects commitment to an ideal of self-fulfillment. X

contrast the working class parents' greater emphasis on
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obedience and.conformity reflects both their,occupational_
experience and a lower level of faith in self direction
and initiative., Their émphasis on the external rather
than the internal qualities of the child is probably
(in part) due to a weaker commitment to a set of
achjevement values more comnonly foond in middle class
families." |
(Kerckhoff 1972)

This writer also makes the observation that:
"The class related difference in child-rearing pract-
ices can be expected to lead to different degrees of
clarity of self-image for the same reasons they lead to
different le#els of moral development and different
levels of achievement motivation,”

In a review of the literature relevant to class differences

- and pharent—-child relationships, Gecas{1974) commentsa..

", .middle class parents are usually reported as being
more supportive and affectionate toward their children,
vhile (working class) parents place greater stress on

obedience and rely more heavily on physical punishmente*

BEvidence cited earlier in the present work (See Part.I..

sections 5.10 et seq.) shows a number of social class-rel—

‘ated variables which may affect the individual's developament

so that the evidence just presented tends to follow o patiern
in terms.of social groupings. This evidence and examples
given provide a crude but useful framework relating fomily

socialisation and adolescent vocational orientation which,

“to recapitulate, is the central focus of this investigation.

A convenient way of summarising this framework is by the

statement of a number of propositions.

Proposition 1.

Sex-role identification involves the acquisition of some

‘sex~-biased values but also the acquisition of sex—differen-

tioted wayé of implementing or realising values shared by

-
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the zexes,.

Pronosition 2

Occupations are perceived in 'masculine' and 'feminine! terns,
particularly in the early years, and it is along this diméne
sion that the adolescent initially distinguishes among jobs,

occupations and careers.

Proposition 3 -

Traditionally, female sex-role has been largely synonymous
with wndifferentiated occupational role. As legal provisions
encourage social pressure to erode this traditional position
and perception, +the process of female sex-role differentiation

will accelerate and resemble more and more that of the male,

Proposgition 4

Values and attitudes toward vork and working are largely formed
through conversations and discussions within the family,

These are substantially affected by the 'visibility! of jobs
occupations and careers which the family's lmowledge end

awvareness and aspirations permit the adolescent member.

Proposition 5

A

Occupatighal 'vigibility' and vocational attituder and values
will be essential in determining (largely) the sector of the

occupational range which the adolescent considers.

Proposition 6

Each family generates a ﬁnique family atmosphere within which
the family's influence is at a maximua, and it is composed
mainiy of threce elements:

(a) Values / ittitudesj (b)Parental Aspirations; (c¢) Interactive

Style.
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Proposition 7

For the adolescent the most important element in the family
atmosphere is his interaction with parents, who will tend to
_have identifiable interactive styles. An Interactive Style
is composed of three main elements:

- (a) Parental Authority Source; (b) Parental Goals;

{c) Tarental Techniques '

to which the adolescent will evince complementary responses,

Proposition 8

Each family develops characteristic way {or ways) ef resp-
ohding {0 crises or other events of importance to its
members., The main dimensions of this Mode of Coping are:
() Anticipation; (b) Accommodation;  (¢) Support;

(d) Guicance |

Proposition 9

The Mode of Coping will tend to correlate with social class.
fiddle class families will tend to be more anticipating, more
accommodating, more supportive and more guiding when their
dhildren face the school-to-work transition., This is & funct-~
ion of the family's lmowledge, awareness and competence rather
than the quality of relationships between family memberse

Proposition 10

Adolescent perceptions of help with problems during the
transition may appear to he contradictory. The yomgster
receiving help as & normal response to his needs mdy not per-
ceive an increase in its intensity. The adolescent actually
recéiving little or no help will also perceive parents as

unhelpful.
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Conclusion
e )

This framework offers a béginning for the more detailed study
" of the effects of family socialisation upon adolescent vocat=
ional orientation. whilst it is a crude construction it does
jdentify some ley elements in need of clarification and in-

. vestigation. - Illaystead{1970) discussed certain 'contexts of
awareness® within which the adolescent maltes decisions about
his vocational actions and future. Perhaps the family and
its atmosphere should be considered as such a context. Cert-
ainly it has a tendency to create moods, feelings and react—
ions to problems presented to the youngster by the transition,
the results of which possibly have far reaching effects in the

years immediately following entry into worke.
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Addendum *A?

In examining the school records there was very littla inform
ation which could be described as very usefut to this invest-.
igation, or even to the teachers in the schools They showed

. the usual** data relating to name, adrees, age, parental
occupaﬂions etce etc; ‘plus grades cbtained in internal school
examinations (in one or two cases estimates for public examinat-
ions) but little else, Other comments were almost wholly
to do with adverse attitudes or handicaps or disadvantapoes o
various kinds. lany entries were completely out of date and
rarely commendatory or laudatory. Others were undated so that,
_shor; of spending a considerable time ascertaining their valid—
-ity -and currency, they were useless. (This could also be the

" result for a teacher newly entering the school.)

~-The table below (Table 69 ) gives details for this sample. Of
the semple=:31 (62%) had these latter comments on their records
which is to say that 62% of £his sample had comments relating
to adverse sttitudes etc. Since few entries of any kind appear
to be deleted from the records there is some lack of certainty
as to the currehcy of such comments for they were entered mostly

during the period'Bnd of 4tk Year — beginning of 5th Year,

‘ Table G9

School Record Tntries excluding those categorised as 'Usual!**

Attitules to Family bhack-

school/teachers/ ground/social

lessons etc. Health  problens Other
Boys 6 1 4 7
Girls 6 4 2
ALL 12 5 6 8
(¥ = 31)
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According to this dota 62% of this sample had aspects of their
background or bohaviour which might affect their acadenic
performance, and if one is to judge by the nature of the
comments found on records generally within this school,
problems of all kinds were seen primarily as affecting worl,
that is in terms of effectss. Few of the adversities or
handieapé werc serious, and thdr.distribution does not

show a relationship with any other variable studied in this
investigaﬁion.

Hovever, a somevhat disturbing aépect of these records was
the high incidence of entries such as 'Isol&fe' and 'Not
alvays reliable' made about specific pupils bat with

(a) no qu&lifying/explanatory conmments and (b} with neither
previous nor succeeding comments, This means that, unless
he is to completely ignore previous comments, é new teacher
talking over a Tutor Group would inherit such comments about
his pupil charges. Should such descriptions be communicated
to the Carcers Officer or read by the school Careers Staff,
they may help to form ideas and impressions about pupils
‘which subsequently colour or directly affeet the guidance
givens Insofar as this-is 80, school records must remain

suspect as sources of reliable information about pupils.
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Addendun 'B!

Modeg of Decision—making

During contact with, and di scussion with, these respondents,

the investigator became aware of certain cﬁaradteriébic nodes

'of decision~making heing used hy them. Unfortunately this

. areoa was not originally defined as one to be studied within

the controlled investigation so that the.data is impressionistice
Nevertheléss it is worthy of furthér‘research and has a ‘face
validity'e | :

"Basically four modes of decision-making were identified:

1. Direcdional I—the individual has & strong inclination or
(3051t1ve) motivation towards particular vocational

goals;

2, Directional IT — the individual strongly rejects some elom~
ent of his present.situation and his decision
tends to bhe baszed wpon avoidance of, or

- escape from, his gituation;

3. Adjustive -~ because of lack of any clear preference for,

. or orientation towards, a particular vocat-
ational goal, he makes a decision to allev-
jate 'discomfort' produced by unintentiond
pressures.of others {e.g. being the only one
in the class who has not found a vocational

goa.l) .

4. Neutral ~ the individual is pressured by parents and/or
other adults to aspire to specific vocational
goals (e.gs 'go to university', ‘'get an app-
.renticeship' etes.)s Uis decision, although
apparently simildr to that of the 'Adjustive!
type;‘ is largely the result of intentional

pressures, others' aspirations for him.
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This classification bears some resemblance to that of Marcia.”
(1973) .as outlined earlier (See Part I section 5.5). They
also tend to agree with the modes identified by Miss Tanya
Arroba** (of the University of Leeds Vocational Guidance
Research Unit) as outlined in her preliminary report of
findings relating to decisfon—making styles. However,

Miss Arrobais.analysis and classification are the result of
controlled research and far more sophisicated than those

' employed here.

¥% Conference convened at the Department of Employment, London,
whose subject was 'Rescarch in Guidance & Coungelling!'.

Convenor:— C.R.A+Cs Rescarch and Development Unit (1974)
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Addendum 'Cf

Abstract from responges to Supplementary Ouvestionnajre 03

The findl section of Questionnaire 33, sent to those who left .
.school or entered college, enquired about'job satisfactions
The response rate was much lower than previously (Boys 6542% -
and Girls 44.4%) ‘but as it was a postal questionnaire this

ves to be expected. (See Table 70 ) | |

Table 70

Respondents! Reported Job Satisfaction

Satisfaction

_Verﬁ Fairly Averagpge Fairly Very

Hig Itigh . Low Low
Boys | 7 5 1 1 -
(N = 15)
Girls 3 4 1 - 1
(N = 12)
ALL 10 9 2 1 1
N = 27) ,

(1 girl's response not available; 2 girls' and 1 boys'
responses unclassifiable)

From this data it appears that there may be some relutionship
between 1level of jobh satisfaction and response, That is,

out of the total of 27 responszes, only two rate their lovel
of job matisfaction lower than Average. Upon further analysis
of this data there was a pattern suggested relating consistent

vocational orientation of boys with job satisfaction (See Table 7§ )
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Table 71

Consistent Vocational Orientation and level of Job Satisfaction

Satisfaction

Very Fairly Average Tairly Ve”y

High Tigh Low Yo
Consistent 6 4 - - -
Boys _- . .
‘ Inconsistent I 1 1 1
Consistent 2 3 1 - 1
- Girls . '
Inconsistent 1 - - -
AL Consistent 8 7 1 - 1

Inconsistent 2 2 1 ‘ 1 C -

(0f the 1 boys' and 2 girls!' weclassifiable responses all
are inconsistent category) ‘ .

The number of girls' responses precludes any meaningful anal-
ysis in these terms, but as there was a total of only

14 boys having consistent vocational orientation. (out of a

" 'sample of 23) it is striking to find that 10 of them claim

fairly high or very high job satisfactions Unfortunately the
numbers are too small for a neaningful stat1st1ca1 analys1s
but do suggest the need for further 1nvest1gat10n. The se
findings with regard to job satisfaction did not appear to

be related to any other data.

Note: Resnonses to Questionnaire Q3 from those who entered the
6th Form did not provide data showing any pattern of

significance at all.
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Copy of LEITER sent to parents at the commencement of the study

Dear Parent

I intend to carry out a small investigation into the things
which influence the job-choice of school leavers, and would
very much like your son/daughter to complete a questionnaire
concerning this. Would you be prepared to give your perm—
ission for me to ask him/her.plcase? The University of
Loughborough is- supervising the investigation and it is hoped
that the results will enable us to offer better careers guid—
ance in the future. It will be impossible for anyone to id-
entify the answers of a particular person (except for the
Head of the Careers Department) and I will gladly provide
more information should you wish me to. I should be very
grateful if you would give your permission.

-

Yours sincerely etc.

(Please tear off this slip and return it)

My / Lirs**-o-coouoooo.tnotn.oo.-n..o

I agree / do not agree*¥ to give permission for you to ask
my son / daughter** to complete the questionnaire as a part
*

of your investigation.

DatlCessevancsesvene Signed.......--.....

(Parent/Guurdian**)

*% Delete as applicable



Copy of MAIN QUESTIONNAIRE Q1

Age: . Date of Birth: ' Tutor ' Codé:

All information provided'by you will be treated in the strictest
confidence. Please answer all wuestions to the best of your.
SECTION 1

The first section concerns you and your family. Allowance has
-been made for you t6 give details of all your family's jobs.
Starting with the oldest and working down te the youngest IN
ORDER (including yourself) give the details asked fors, here
you have a brother cross out 'sister' and where you have a sister
crosg out 'brother's lark yourself with the word ME.

- Family Describe the kind of work Full or |Univ?

they do and positions they | Part time] Coll?
hold

Father

Mother

Brother/Siater
Brother/Sister
Brother/Sister
Brother/Sister
Brother/Sister
Erother/Sisfer

Wl cal o -

91

[aa]

Add any Further Details:

Place of birth.. How long have you
lived in Leics?

Fatﬁer _ ' ' Father
Mother _ ‘Mother
You . _ YouU




Please show how often you vieit your relatives ON AVERAGE.

Yhere you have only an Aunt cross out 'Uncle' and where you

" have only an Uncle cross out 'Aunt'.

Relative per week | per iuonth | per year | Town or Village

where they live

Aunt/Uncle

Aunt/Uncle

Aunt]Uncle

.Aunthncle

Wi o] o e

. Cousins not
living with
their parent

Cousin No.l

Cousin No.2

Grandfather 1|

Grandmother 1

Grandfather 2 \

Grandmother 2

S b et i

This section concerns you and your friends. DPlease use ticks
vherever possgible, '

" 1a
2.
3e
4,

Se
6.
Ts
8.

9.

Are your friends inside the school mainly from &L 5M 5K?
How many friends do you usually go about with inside school?
How many of these do you usually go about with oulside school?
Altopgether, how many friends do you usually go about with
outside school? |

Hov many of your friends are working?

What kinds of work do they do? .

How many of your friends are temporarily unemployed?

How many of them have not managed to get a job since leaving
school? |

ow many of therm have changed jobs since leaving school?




1.

L

3
-'.‘4-

5

B

Te

SECTION 3 .

evat 4 e

Thig section concerns your various activities.

Please list those activities in which you are involved inside

school duringilunchtfmes and after schoel hours.

Please list those activities unconnected with school which
are NOT PART TIME JOBS.

Do you have a p&rt—timerjobs at present? YES NO
What is it?

How long have you had this job?

Do_you receive payment for it?  ¥YES NO

‘Please give details of other part-time jobs you have had,
--beginning with the last one and working backwards to the

first one you had.

. Pleasge provide details of any work you do rogularly with

1.

a member of your family or a relative. Say with whom you

work and whether you are paid.

SECTION 4

- ——

Please give details of the subjects you are étduying.
0 = 0! levels C = C8B; ? = Don't Know; X = non-exam.

Subject |Examination| Teacher [Subjeet |Examination]| Teacher
0jCcyi?iX oici?2(Xx

Maths, 4

English 5

1 , 6

2 ' 7

3

2.

Which of these subjects do you think will help you get into
an occupation or job that you want?




S

6 .

(S

8,

O,

10,

Did you think that these would help you BEFORE you chose .
them? Y&3 XNo HAD NO IDEA

If the answer is NO then why did you choose them?

\

What made you choose the rest of the subjects?

Keeping in mind your abilities, talents, examination.
chances, what KIND of work do you want to do?

Can wyou list the names of amy jobs that will enable you to
do this work?

Bearing in mind how you are doing in your school work, your
knowledge of jobs and work, do you think that you will
actually enter this kind of job? YES NO

Are there certain KINDS of jobs that you think your parents

would like you to enter? YES N0

If the ansver is YES vwhat are they?

Are there certain KINDRS of jobs that you think your parents
would NOT like you to enter? YES NO
If the answer is YES what are they?

Do you feel that your parents have helped you to decide

11.
about your career? YES NO
12, Assuming that your parents had no objections, that you had
~ the ability, that you got the examination passes that you
need, and there was nothing to stop you, which SINGLE
occupation or job would you choose?
SECTION 5 :

+ . .
About your choice of career,

1.
-2
e

4.
5.

G

Have you been interviewed by a Careers Teacher? YES NO
a Careers 0fficer? YES NO

Have you requesied an interview with a Careers Teacher? YES NO
a Careers Officer? YES NO

Have you visited any industrial or other organisations in
connection with your idecas about a career? YES NO

Ilave you asked for such a visit? YES NO
What happened?

If you did ask what do you think would happen?



7. Have you attended any talks on careers given in the school
by visiting speakers during a Careers Convention YES NO
at any other time YES NO

84 Is carcers informﬁtion easily available to you? - YES NO
92 Have you used the information at any time? YRS NO

10, Which of the following have you used? (Picase tick)

a. leaflets

b. books/booklets
c. tape recordings
d. videotape/films

11, In what particular connection did you use the information?

12,4 If you haven't used the careers information WHY NOT?

13, What is your opinion of the careers information available
* to you'in school?

14. What is your opinion of the careers advice offered to you
" -—in school? '

15. Do you feel that the school has REALLY prepared you for going
into work? YES NO

16, Do you have the promise of a job or college place etc. for
when you leave school? YES NO

17. If the answer is YES please give deotails.
18, Is it RBALLY what you want? YES NO

19, If it is not what you really want will you still take it?

20, If the ansver is YBS then please give your reasons

21, What kind of job do you think you ACTUALLY enter?

22, What made you decide to aim for the job or kind of job that
you have in mind?

23, How long ago did you decide upon this job? (Please tick)

8. during this term? e¢. about last Christmas?

b. during the summer holiday? f. when you first came to this

¢e during last summer term? school?

de around last Easter? ge before you came to this school?

24, Describe any you jobs you have thought of doing includingany
that veu now think are fantastic




You are welcome to add any strong opinions or comments concern-—
ing the school in pgeneral, your difficulties in deciding about
your career and the help you received in trying to sort out

your career. Please usc the other side of the sheet if you
need to. ‘Thanlt you for your co-operation and help.



Copy of SUPPLEMENTARY QUESTIONNAIRE Q2

You were kind enough to fill in a questionnaire just before

Christmas and we should like you to complete that information
Feel free to

by just answering the few guestions below.

express extra comments, opinions etec. about school or careers

help on the back of the sheet,

IF you intend to leave school in summer for gdod please

answer Section A, .

IF you intend to stay on into the 6th Porm please answer

Section B

IF you do not know what you intend to do please answer Section C,

—Section A

1. Have you been offered a job/college place yet?

YES NO

2. Do you have to pass certain subjects before taking the
_“jobfcollege place? If YES then give details.

3« How did you find out about the job/college place?

4. Give details of OTIER applications

| Job/college place

Month when applied

Interviewed?

Jan | Feb | Mar | Apr

Yes

No

X

down put an X in the ‘end column opposite to it.)

(Note: If you were offered a job/college place ‘and turned it

Section B

l. ¥hy are you going to stay on into the 6th Form?

2. What subjects do you intend to study (say whether 1 or 2 years)

3e Which of these were you advised to take by staff?

4e What is your intention at the end of the 6th Form course?

Se What will you do if for some reason you camnot stay on?

6. Have you been teld that you need to get a certain number d&

passes or grades?

YBS NO



Section G

Since you do not know whether you are staying on or leaving,
can you say why thie is, and what you intend to do eventually?
Write anything you think will help to explain your position
and continue on the back of the sheet if you wish,



Copy of SUDPLEMENTARY QUESTIONNAIRE 03 (for those who left school)

Dear

Before you left school you helped me by giving me some inform-~
ation about your jobh plans. Before I finish the study that I
have been making, I should very much like to know how you are
getting on in work. 1 should be very grateful if you would
ansver this final get of questions.

Thank you very much for helping me out with the information over
the last year, and I.wish you well in whatever you do.

Yours sincerely etc.

(Please tear off this slip and return it)

Nane ¢

i.'What job did you ACTUALLY take when you left school?
2. What job'do you have now?

3. If you have had other jobs in between please give details.

e . length of time
he. length of time
Ce length of time

4, Please indicate how satisfied you are with your present job:

Satisgfaction
(please tick box)

Very High Fairly lligh Average Fairly Low Very Low

0 0 O [ o

Thanks again.



Copy of SUPPLEMENTARY QUESTIONNAIRL Q3 - complcted by those who
stayed on into 6thForm

Name ¢

Ye Which subjects did you intend to take BEFORE you got your
10" level or C.S.E., Results (Please indicate '0'/CSE)

2. What subjects are you ACTUALLY takking now? (please indicate
level 'o'/cun/w)

3. If you complete these courses do you intend to go to:

o Colhege.of Bducation

be University

cs Polytechnic

de. Art College

¢e Technical College**

f. Other colleges etc.

ge into a job

4. If you:go into a job which one will it be?
5, If you go on to another education course which ene will it be?

6. After you have finished studying at college or umiversity

what do you hope to do?

4

(** The local college of further education was imow as the
Techn:cal College)



| YOUTH EMPLOYMENT SERVICE

APPLICATION FOR CAREERS ADVICE

In confidence Leave thas
margin blank

SUITIATIC et st eneessesesmeesensceree CHTISHATL TIATTIES. oot ree e e e
Address... . reveereeereresseneemniaseroaeimss. LEL NOuiiiiiviiiierresiareesee e
Agenow..... Date of b1rth creeeee Date of leaving school...iienens

Name of pa,rent or guardian, ..,
Name of your present or last school R
What other schools, if any, have you been to {from the age of 11 only)?

[SSTUROOUTRPURURUPRUN | ye) o 1< SOUUROVRIUUIVTUNS 1 J-Y- - SOV
[rOME 48 to age
Lfromage....oe. tOAZC e

What sub]ects have you taken ot do you propose to take in GCE (SCE for
Scottish Applicants) or any other public examination? Give the levels, the dates,
and the results by grades if you know thern {continue on page 4 if necessary)

Which of all your school subjects do you like most? ...
Which are your strongest school subjects? ...,
Do you think you are really weak in any of your subjects, compared with others
in the form?  If 50 WhIch? .o e

example, as a prefect, or captain of a team, or in the cadet force).

What clubs, societies or youth organisations have you belonged to, at school
OF €lSEWRETE? Lo

Have you ever won any school scholarships, prizes or competitions? If so,
What and When? b b
Go through the following list underlining once the items in which you are
interested and twice those in which you are particularly interested, Put an X
through anything you are definitely inciined to avoid. Leave the rest unmarked,

Lightmusic : sericusmusic : lightreading : sexiousreading : writing : debating : dramatics
crosswords @ competitiens : drawing : painting : photography : model-making :
radio coustruction ! electrical jobs @ mechanical jobs : house repairs : handicrafts :
cooking : needlework ! tidying-up : collecting things : animals : gardening : walking :
cycling : camping : motoring : swimming : playing games : watching games : cinemas :
dancing : parties : children : church work : current affairs,

\
|
|
|
|
|
|
|
|
|
|
|
|
|
|
|
|
|
|
|
|
|
|
|
|
|
|
|
|
|
|
|
|
Give details of any positions of responsibility you have held at school (for
|
|
|
|
|
|
|

What other activities are you specially interested in? ....covcevconiimnrcnnncriinns




What sorts of ambitions have you? If you had a completely free choice of work,
what would you go for? Answer each of the questions befow by putting a circle
round the “L’" or *“?" or “D” in front of it.

I, = I think I would like it,
? = I’'m not sure whether I would like it.
D = I think T would dislike it.

Do you think you would like . . .

1L2
2 L2
3L?
4L?
5L 7
6L?
7L 7
8L ?
9L ?
10L?
1L?
12 L2
13 L ?
14L°?
15 L ?
16 L ?
17 L ?
18 L ?
19 L7
20 L ?
21 L ?
22 L 2
23 L ?
24 L?
25 L ?

D
D
D
D
D
D
D
D
D
D
D
D
D
D
D
D
D
D
D
D
D
D
D
D

D

a job in which you had to be good at arithmetic?

a job in which you had to be good at more advanced mathematics?
a job in which you had to be good at science? |

a job in which you had to be good at English?

a job of a literary or artistic kind?

a job in which you had to be good at modern languages?

a job in which you had to be good at technical drawings?

a job in which you had to be clever at doing things with your hands?
a job in which you had to produce and develop new ideas?

a job of an outdoor kind?

a job with animals?

a job of a police or Services kind?

a job in which you went to sea?

a job in which you had to sell things?

a job in which you sometimes had to interview enquirers?

a job looking after the health or welfare of others?

a job in which you had to teach or train others?

a job in which you had to arrange and supervise the work of others?
a job in which you had to plan your own work and get on with it?
a job in which you were left by yourself a lot?

a job which kept you moving about, living away from home?
ajobin which your appearance and dress were of particular importance?
a job requiring full-time study at a university or elsewhere?

a job requiring part-time (including evening) study for examinations?
a job abroad?

Now look through your answers and write down the numbers of the 3 you
consider most important, including dislikes as well as likes.

Are there any other points, not mentioned in these questions, that seem to you
to be important?

..........................................................................................................................................

Leave this
margin blank



Have you ever had a spare-time job during the holidays or at any other time?
I so, what?

Have you read any books or other literature on careers, or heard any talks
on the subject?  If so, what?

What caveers have you seriously considered? List them below, leaving blank
the space on the right.

Is your choice of an occupation likely to be restricted in any way (i) by your
health, or (i} by your home circumstances? 1f so, in what way?

Your parents are invited to add comments or questions below, when you have
completed the questicnnaire,

If you yourself want more space to outline your problem or to discuss it, use
the page overleaf headed EXTRA NOTES.

To-day’s date......ccocoervvceencricrennsenr, YOUT SIENALTUTE coveree et eeaceresateces

3
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Investigate ways of extracting chemicals from seaweed.........ccocveiiiienninin, A
Find homes for children who have lost their parents ....ccoccoiviiiiinnnrininnnnn, B
Milk cows and clean out their shed ......ocovvviiiiiiiiiiiniic e A
Write a summary or précis of a novel .......... reeeeerereesi e e bbb s B
Dismantle and repair the gears on a bicycle .................... eeeeaeree et A
Draw and paint coats of arms.......cocovvvirivinniiniiiiiniienc earrrrearersseears B
Compute 2 course for putting a satellite into orbit .......cccccovvvviiiiiiieniiinienns, A
Do research on improving the quality of plastic materials .......c..c.ccceiiiniiinnn, B
Serve meals in 2 restaurant.....cccoeeeeiieniiiiiennneieiinnneneres Ceenesranerienesas cerveas A
Take care of deaf children ......cccooooviveiiieeininiiiininiininnen. rerreteierern e B
Paint patterns and designs on cups and SAUCEIS ........oocevviievvnunirrneneennriniinens A
Grow flowers in a greenhouse ......c.coeviiimiiicriiiiiiiiiirn i ereee e B
Calculate amounts of materials needed to construct a building .................i... A
Dismantle the gearbox of a car and replace worn parts ..........coevvcenninninnn. . B
Invent chemicals for destroying INSECt PESS .........eererserrrrrerenrerenressecsessenns A
Make hotel reservations for a travel agency . .....cccooviiimiiieiriniieniissionn B
Teach games to handicapped children ...... eetereenebierera et rarans beraesareeserinens A
Select poetry for a Magazine el T et B
Look after flowers and bushes in a park ......cccoccovvniiiiiiiiiiniii A
Use statistical figures to forecast election results ...........ooooociiniiiniennnns, B
Repair a faulty motor cycle engine .......ocvueeeeeee. reeeerreenreeeeaeratrreseniaens e A
Help with experiments to improve radio equipment ..........cocciiieeninicnnnnne. B
Write about the different styles of novelists ...........covvvviiiiiiiiiinn, veveeree A
Take down letters in shorthand..........cccnviii B
Select ornaments and paintings for a house..........cooeviimnienniiiiiiiiiesieneenenns A
Take care of someone who s fll............... P PRV B
Bend and joln pipes to make 2 heating system .........coeeeviiviininicrienenieerainnen A
Work with a horse to drag timber from a forest ......... etssearrerar e rtessrere B




I5.
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18,
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21.

26.

27.

18,
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Study X-ray pictures of patients to see what diseases they have.......... verreesnan A
Read the complete works of an author you like........cvvvvvnveeniinnnenn, . B
Keep a register of customers’ orders in a store............ecvveueeereenrenn. vreervaines A
Make colour designs for curtain material............... rerrerr e e B
Teach physically handicapped children to play sports ....ccovvvninnnennn. evaaans e A
Construct graphs showing profits over a year .............. rererera veeeerennn B
Buy cows and sheep at agricultural shows .........ccccceuninnnanie. rerieas eeves e A
Invent new fertilisers to increase plant production ............... BN v B
Choose furniture and colour schemes for offices ...... e rerervanes A
- Write the life story of a famous man or woman................. veereenins O -
Check columns of figures to see that they add up correctly ... v A
Take shorthand notes of commlttee discussions .........ivieieniiinniinnnen. Crrerens . B
Build a staircase out of wood .....ivinviniiiennnnne. b ereteereeee e et it rreens e A
Run a concert party to entertain old age pensioners..........cecrveee trerveeeresisenss B
Investigate ways of sending pictures by radio waves ............ccocccunennnn. e A
Choose colour schemes for houses .............. eererrees s crreieasss B
Translate old books into modern English...........ccooeviiiiiecannnnn. cerrerrinreiennens A
Solve algebra problems ........ veeeennriins crerenes erenaes rrersesteenaersraras e reras . B
Prepare a catalogue of goods for a mail order firm ...... rrienrerrene errerairrens A
Instali gas fires and refrigerators ...... prreesaienins brreeraeeraainee reennerieneas vecsereen B
Take children to a circus or pantomime .............. veerrnes verrarnerirreaan Y
Watch over sheep at lambing time ........ prrerseiaeas ereenes tremrieressresssuisesissees B
Paint abstract colour designs .............. eeees O cerasrrereanens crrveerenns A
“Use share prices to calculate most profitable investments ........ SPOOPPRRRRR -
Read a book review ..........c..cuueeeiiee. veneaa RPN v A
Straighten a buckled bicycle wheel ........... N AN veeeens B
Sell programmes at a concert or Show ..c...cviiiiiiiiiiiiiininnn i A
Plant turnips or cabbages ........... PP UPURTRR -



29,
30.
3l
32,
“ 33.
34,
35.
36.
37.
38.

39.

41,
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‘Make sketches of new clothes for magazines .................... erreiveneaes
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Help boys and girls leaving schooi to find jobs .............. vrrrresenarnerenennrees A
Collect and study specimens of pond life..........cooivniiiinninin

o

WIIE @ POBM  vvvririeiiiiiiiniiiirnies i iiirveerersstsnssaestsesenssnesssnsensrererseses A
Dig ditches to drain marshy ground .........ccoeeeernrecnen. veeretrressararsssrrrenraserees B

Engrave glass ............ G PP vevanes
Maintain and repairash:ps engmes ............ reriees eevenaes

Use a radio teiescope £0 track SAEllites .....ccerrerirveerienrrrreenssereresereassesennes
Examine business accounts to see that they are correct .......c.cvveeeenviensierianss

o> WP

Wash and dress hospital patients ........coceervirnennnn, PO
Be a waiter in an hotel ..... eveererr e

w >

Cut and stack hay .....cooeeniieivincriinnennnns veveuiere JOTTETP

= >

Adjust the brakes on motor €ars ..........coccvverienecnnen, cerrene
Calculate customs charges on ships’ cargoes ............ccceeeie.

Sort letters in a post office.....cceeriinnnriiiiniinniiciinine,
Test new drugs and chemicals in @ 1abOFatory..........cccvvrierrurrrnresirvereseersvcrnne

Write criticisms of plays ......... RO e . crereearraessannenas A
Take crippled children to the seaside .............. verrennan B ST -

Calculate average weekly wages and food prices .......c.cccoiiniiniiniiireninnennns A
Dig weeds and plant flowers to make a rock garden.......... PPN -

Study methods of hardening metals by heat treatment..‘.......... ..... veeerrreenninens A
Tune up racing car engines........ccooeeviiieerinnieiiiinninneiinan. revaenieeiens U -

Direct people to stands at an exhibition ........................ e edsanareesesenees A
Read a book of quotations from great authors ........... O SUPN POPI -

- Care for people who are mentally ill ......ccooiriiiiiiiii e A
B

Clean and touch up valuable paintings ....................... B U

Brush down horses and trim their manes and tails ....... evainees cereerrerrarersinns A
Make aircrafc propeller blades ...ccooccciriiriiniinciicioiiiiiiiiis i rriscsaieiee.. B




43,

45,

46.

47,

48.

49.

50.

1R

52

53.

54.

55.

56.
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Rewrite a film script for broadcasting on radio .....covvvvveniiiiivvinrnviiininnnn A
Test water supplies and check for pollution ... B

Choose wool colours for weaving rUgs......coovviiirminirnieinernrninsiimiimsinnsnn
Type letters recorded on a dictaphone.........cooviiiiniiiinecininiee s

™ >

Collect figures on accident rates for insurance companies ...........cocerveniianieee
Help immigrants to settle down in this country........ccoviiriiriiiinininiinan,

Cut up plants and study them under a mICroscope .....coccccvveeerrirrrinrnirsnnnnns
Look after horses at a stable .....c.cviririmiiririiiniii .

Take part in discussions on new bOoKS........covvvenimiversnineerrrercriressonnssinons
Make tile MOSAICS .ovvvviiiiiriiiiiiin it e b e ar e

w > w > w'> W > w >

Check forms to see that they are filled in correctly ........cccccvviivernnniiniinnininns
Keep a cash record of goods bought and sold.....coociiiiiiiiiiiniiiiniiniinn

Train disabled people for new jobs ....ccccccivvriiiiviiiiiimiicr e
Make wooden ladders ........

Draw film cartoons of animals ...
Test new olls to see if they cut down friction.......cciiviniiiicinn i,

Calcuiate iNCOME £AX ON WAZES «.oovvineeeeriiserstinrreriarrersrsrssarrreesserasssnsssnnans
Write a poem describing a great disaster .......coccviiiicininirirenniinnn.

®>r wr

Weld steel girders for building bridges .......ccccooviiiiiiiiiriiiiniiiiiiniiincinninn
Keep a diary of appointments for an employer ...........ccoeinivinivniiiiinicenne.

w >

Feed milk from a bottle to new-born calves .....ccovevirvviiirivinnrinnnnn
Teach rug weaving to crippled children ......cc.c.ooiivvveiivrnniiicn

o>

Keep records and draw graphs of business sales............cciiiemiininirinnnninna.
Design jewellery .....oooviiviiiiniiiii i e

W >

Install electric Wirlng In 2 ROUSE ....cvevviveivvreriericrieesaes i serescesneessnreensees A
WILE AN €553Y voiiiiiiiiiiiiniiiiirenii e een et seseser s e as s rrasasnsss B

Feed Pig50‘01‘ ---- .""'.l'“"".'.-‘"‘I'O‘OCI'll‘ll.."l“"ll"llIlll!l..ll..!". llllll Nrdgopapprone A
Sell stamps in a post office .....coviviiiiiiiiiiiiiri e, B



57.

58.

59.

60.
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62.

63.

65.

66.

67.

68,

69.

70.

Draw Cartoons ....u.cuiiiiiiniiiiiii e st e s

“Test food for the presence of harmful bacteria ....cccooviiiiininiiiininreiinnnii.

- Use a telescope to study the MOON’s SUFfACe .......cevvviriiiiirmmsmiiinnnieriininnnne

A.P.U. GUIDE MALE. Page5

Use lenses and prisms to sgudy light waves.........covveviviiinnnmennrninn o A
Help and guide juvenile delinquents........c.cccccieirneiiiniincnniiiniinnes .. B

FEOO COWS crivinrieiiiirnreeiiseesreriecsransnssessossaenrssesorsnsssssssasstonsstonnssasssonsesssns M\
B

Attend drama festiVals . oovueiiiieiirietiivrrrirrirrr et ri e rrareeerarssnratiresasnrers
A\l
Make WOOden DOOKEASES . v ivviiiiriiesiiiirrisienisssesesnensssstnrssanretessssassasnsasnses

o 3>

Write programs for @ COMPULET .....oviieviriiivinnriiiieniiseentrmimsmn s issses
Use a microscope to see how things are formed ........coovreirriiiiiiivniiiiiinnen,

w >

Serve customers in a clothes shOp........cooiiiiviiiniiiiinir e e
Serve meals to hospital patients........cooveeviiiiiiiiiiinii s

w= >

Paint a 1andscape .......coviiiiiiiiiiiii e
Raise chickens or ducks on a farm...cocviivieiiiiirirriiiisreinie e caresrsnsverrersaresas

o= T

Calculate the stresses in steel SErUGLUTES cvvvivvrieerirernrriiecerereensrnrnsessnsensacsars
Saw and plane wood for making chairs........c.ccoerveeviiiiiniiniisiiicnseriiicrnnnes

w X

w >

Issue passports to travellers ........coveoviiiiiiiiiiiien e

Clean and tidy rooms for invalids .......ccovriiviiiiiiiiniiese s nasnnee
Write a novel ............

w >

Herd sheep over hill COUNEEY c...ecviiveiriiiiiee it eestiae e s s vrreecenrsbanassssans
Make up tables of figures on Imports and eXports.........ooveveiiiiinnreisirennicnnnes

o >

Service aeroplane engines ........cccivrriiiviriiniiiiniii e s

o >

Form a poetry reading ZroUP ..uueevcireesiiniiiieniersirsieiiressssseeeeriorencssssonsareones
Sell tickets to passengers at an AIrPOTL......cvviiiiierrririisiiriiernisiiinesererssesniees

o X

Paint @ pOrtrait ......oiiiiiiiie e st e e e e ra e
Write letters dictated by a blind person .........oocciiiiiiiiiiiniiniiinn i

w >

Bulld a tool shed ....coovviiciiiiiiniiiiii st sessssnsssrsninnnes A
Plough a field and plant crops........ceieiiiininiieiiiiiininmiiinninneseennnnnnnes B

..
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“Collect rare books and first editions...... arrrentrrraeannns Ceeeerarrnes
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Study early forms of life through fossil remains .............. cerirrareanasersesaisrereees A
Visit book exhibitions ........ veeeresrerarerrie ey e tererete e aaasaas veresienenes B

Make lists of goods to be stored in @ ShOp ....oovvvvrnriiiiiiiiiinnniriinnirienninns A
Design colourful wrapping paper ...... eererttreerenes teerettirieisirireenssssssisssrsersaess B

Do voluntary work in a refugee camp .. ....cccceiiviiienininiinniiniinnenineenenn A
Work out problems using tables of logarithms .................... rererereverssrenersees B

Plant trees on hill ground ................... S OUUPUTPRRRPRPPY . Y
Study the causes and cures of tree diseases........cc..c.cceviiiiiinrnnnsiviiinninninnns B

Design greetings cards.......ceurrieeniiiiiiiennn e e sssesaenes

w >

Operate a calculating machine ...,
File correspondence .......cc..ccvvmiviiinnnnniniirinian, e PO cervereanes

w >

Machine steel bars to make car axles .............. R e reneererirnransaraas A
Advise young people about choosing suitable jobs............. PO PPSRR -

Visit a medical research laboratory ................ PP PPPPISRPTON .
Design a cover for arecord .......covvrunennen, eererans crrrearnas eerenavseresarrsrssneerse B

Choose new books for a library..........ccouuenn. crereereeeesan, irereerreneesrnrersernenens A
Draw graphs ......cocccovveenieennrennnne rertrerere PO POUUP -

Operate a telephone switchboard ...............ccceeee D, verrernnnens A
Mend a broken light switch ........ et trev e eaas terereneessienresessensersaseraess B

Teach deaf children to lip read ........... e reerrenansetrrnee e rerassnssnsossiones A
Breed and care for rabbits ..... ererrtiieaeni PP RSO -

Design and paint stage scenery ..................... e ertreeeeteeartneseresenreenssanrenennes A
Do calculations converting pounds into dotlars .......... PP PPN -

Write an essay on a film you have seen ........coocooieiinniini. Y
Lay a wooden floor in a new house ...........ccoevviiinnnen PP PP -

Take bookings for seats at a show.................. ST rerreteaiiee rrareeseaaa
Cut corn with a scythe ..... e eee e ————— OSSP UPPPIO

w >
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Help poor families to find better housing ........cooeeriiiiiniiiiiiinienninnen. e A
Investigate the causes of a disease ........ccceriiieiiiiiiiiiinin vrene B
Make speeches ...........c........ peeerenn [ rereeenas pererrrrnesenrenssanersiins A
Plant flowers and look after them............... e veseremserrsrssrirseesess B
Design posters for festivals............cccceoiveiiiin. et e e Y
Make wooden cupboards...........ccereveenirunnan. Cereeerreearantraeaens cerereersseranscasees B
Study the properties of radio-active materials ............ rvrnnras ceevvveriensscsrnns A
Work out navigation courses for aircraft.................. PPN treesreeessiescssinsees B
Teach blind people to read Braille.............. e veeeaens verreriresraenarernsees A
Issue stationery from an office store................. P ORISR -
Cut and trim hedges ...........oiiiviiiiain, Ceerreerieaeenes cvererarerreerninersreenees A
Do sketches with penand ink ..........cocoeninni. ereereaines rarseeaas PPN -
Sharpen a set of wood-working tools ................... crereererrrnrrnsenaesnssarrassees A
Count and record the takings in a bank ........ eerrieieans eererereatiesesseenesarenres B
Guide people on bus tours .........ovvieeiiieiininnne. eererees Crrreertseenaaaa coreenn A
Make chemical analyses of new toothpastes..........cccovvvivmiiiniiiiiiiiiiecansiieennns B
Read new manuscripts for a publisher ....... reenrereriaanes rrerrernterasnnpesasnssnarsees A
Read books to blind people ..... rreraestnae reerarareraeas S U ORUPPR - |
Calculate interest on bank accounts ................ eerresriaes vrerereeniessaans e A
Shear sheep .....ocvvve berereri e iaae O PUU PR -
Try to find a substitute for petrol............... berrerererane, rerririeeeeraerensaeeenaees A
Make tables and chairs........... R et B OPPRPORURPRRRRRUN - |
‘Serve coffee in a snack bar .......ooeiiinnin ereertitesaetere s rsaettasanraeaaas R
Read poetry ....... PP cereerreresi i eerreneenenn S, SRR -
Take old people on bus trips ........cc.coeeeeeeiin, Cerrrireeaneeree, Cevernrernensnranaaens A
Paint patterns for wallpaper ........c.....cciiineens P PR, veerernvenee B
Help on a farm at harvest time .............cceeil, R PR e A
Build a garage ........ corrnien bee b e er et et et ar sttt aee st s aaes cerreans .. B
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Write articles for 2 magazing .........cocoviiiiinniicniiinnnnnninenensrennn A
Study bacteria under a MICrosSCOPE ....vvvieiviiiiiiiieinn s eiiirieeen, B

Paint a mural .....omvicinnnen e e s e A
Type business reports .........oooceiiieiniiiiiiiina.. ferrsriereres i eanaste R -

Solve arithmetic problems .......cccoocvvecirniinninccniininer et e e A
Organise holidays for poor families.....c.iiniiiin . w.. B

Do research on the diseases of fish ...cvcviveiniiivnrieiinens rrentreneans ereeenes veenes A
FEET ROTSES tvvvrrrriieiirriisiierasnrarsrassearsanrarenennss Cirrrerees rverernens veerverreenes B

wrlte a Playlllil“.|lll“‘..llIIl.I.llllIl'Il.0.0'llll.ll-lll!.ll'llll..ll-ll-.l'!ll“kl' ------ (RN A
Design carpet Patterns ....cviviv e s veevsiranesees B

Type letters coovvvrvmniseiirenininiie e, errreren O PPN A
Teach MathemMaties c.oviveiriiriieerieeieriniiiasisisisarnsiesersenererssssssnseansers ereererns B

Look after children in an orphanage ........ccoeveviiiiiiiiniinniciiniinnen rreeeas A
Make gates out of iron L R RN RN R N AN NN N R N R S R RN B

Draw and paint Maps.......cciiiiiniiiiiiniii e eerena A
Combine drugs to make medicines ..........ovevvviuiiiiireniiimc i, ... B

Study accounting and auditing ..ec.viviiiiniiininii, PP erreas A
Write short storles ......cooouvvieiiiniinmiiiiiiinniii i i . B

Build work benches oo e eeereees A
Manage an hotel .....ccooiiiiiiiiniiii e eveenees B

Feed ch‘ckens Abddgas e Bt dd b p el a s AP ANt NN E LB LN IR [N RN NN EY] IR R R R T RN R LN RS A
Help ex-prisoners to find jobs ....cccovvicriiiniiiiinniiniiniis virersasraiees B

Solve mathematical puzzles ..........covvuviiiins TP trrerres e A
Design unlforms ....coovieiiiiniimiiiini o e e vevers B

Build roof frames for BOUSES . .ocviuiieiiiiie ittt ie et sieeeesessrstesnreansssnenns erenns A
B

Edit 2 MAagazine ..iuviceiiiiiiiiiiii s e aaae cvanrenaa

P!ant potatoes “..ll!ll""‘!...?"."It.lClt"“ll'll'..‘.lll‘I!llll...!‘l;.t;:ill. ----- RN RN RN RN A
Address envelopes .......ciiiviniiiiiiiiiin e e ceeserenss B

SBN 340 11829 6, Second impression 1969, Copyright @ 1969 S, J. Closs, Applied Psychology Unit, University of Edinburgh

University of London Press Ltd, St Paul’s House, Warwick Lane, London EC4
Printed In Great Britain by Chigwell Press Ltd, Buckhurst Hili, Essex




A.P.U, OCCUPATIONAL INTERESTS GUIDE
INTERMEDIATE VERSION—-FEMALE

I. Study X-ray pictures of patients to see what diseases they have...........c......0s A

Teach games to handicapped children ........c...ccoeiiriiiiiiiiii N B
. ! [ # p
-2. Raise chickens or ducks on a farm.........occciieirviniiiciveccivisnnen R SO A
Rewrite a film script for broadcasting on radio .........cccuuuiiins resririeeenarerarenas B
3. Make cushion COVErs........ccieriiitriiiiiniriininnieireerrrerinse beebrreetresstrranseraeres A
Design colourful wrapping paper ...........ccovveeviiiiveiiiiicniiimc e, B
4, Use statistical figures to forecast election results ...........oovrveeeeriireriereeseennns A
Study methods of hardening metals by heat treatment.............. vevrerarnreseeasins B
5. Meet and receive patients in a dentist’s waiting-room ........ccooiriiieininiiininine. A
- Take children to a circus or pantomime ..........coovriveeierivneesinenniceresecsneseanns B
6. Paint patterns and designs on cups and SAUCErs .........cccvieriirereiiimninieninnsnnnes A
Grow flowers In a greenhouse ..........cocociiueiiiiniiiiiiiiinnieneenne. .. B
7. Soive algebra problems ........... PP PTORR eenee A
Make dressing-gowns ......... reertearsiienteietan e na et st raan st anrieasnnn voreeee B
8. Test water supplies and check for pollution ..........ccccviiveriireniieecrineeeennn A
Take shorthand notes of committee discussions ...........c.oecvvieciiinnnnn, veeres B
9. Teach physically handicapped children to play SPorts ..........ccceereerivecrieeenne A
Write your opinion of films for a local paper e B
[0, Breed PIZEONS .ovueerereriseeresiirsreseseessnssssessssressssasensosertoseseneosesensoseseee A
Use share prices to calculate most proﬁtable investments ........... ST B
1. Polish furniture......cooveevvinininiiieneennnes e eeeese e se e ss o] A
Try to invent a long-lasting electric light bulb ........ccocovvvvnrrimnieviniriiiicnns B
12, Write an essay ......cccecveeeeriernvernoreeensensnens Frrreririieserierear s e b e as A
Take bookings for seats at a show............ U B
13. Arrange window displays of new fashions ......... heeerereaeeinaee e e eeserareasesrans A
Find homes for children who have lost their parents ..........c.occounnnnnn vereeene B
I4. Make leather handbags.................. e s et s e et e et esesavaeeras ereeesarnerin A
Dig weeds and plant flowers to make a rock garden........ eerrseernieniiraerans ... B
' Page |
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28.
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Do research on improving the quality of plastic materials ...................ooeeneis A
Write about the different styles of novelists ......... O PPN vreveenns. B
Keep a diary of appointments for an employer .........c..oceuneennn.. verrsereaniinne A
Choose furniture and colour schemes for offices .......coovvivieennnne. vreveeensnnenes B
Help immigrants to settle down in this country........cccccoinninn, beereeerrairenenena, A
Check columns of figures to see that they add up correctly ..... rerrreeenrerrra B
Feed cows ......... Cereeestaireriserasennres cereennien rerreseriines rerier e, A
Invent new fertilisers to increase plant production ....... evrerrarrrnnes cesernnneens B
Design posters for festivals...........cooiiviiiiiiminiiiiiiin R .
Select poetry for 2 Magazine ........c.coeivrieiemmmiiniiniinnneiiineeiniea s veeenns B
Collect figures on accident rates for insurance companies ............cccccceeereen.. A
Issue stationery from an office store................. et et abas eene B
Bake scones and cakes ....................... POt e A
Run a concert party to entertain old age pensioners.................. ererisiasanaeesss B
Test food for the presence of harmful bacteria ......... ceerieneennraaans ceeerennennns A
Make colour designs for curtain matertal........ S PPN . B
Write a poem describing a great disaster ..........cccoveermineviniiniinnnns rrerareraan. A
Calculate income tax on wages ........ beetreeereiederne e reesaaateran e rereseriranans B
Operate a telephone switchboard .............. eeeraaaaas A A
Cut and stitch leather to make gloves ............coocvviiiiiirriinoinnnnn.. ceerenes veees B
Teach deaf children to lip read ..........covciiiiiiiiiiiiiiiiniiniinnene. AN IR
Brush down horses and trim their manes and tails .................cofiiiinne, .. B
Select paintings and sculpture for an art gallery ............ / ......... A
Construct graphs showing profits over a year ........cccoevvviiiiinnnnn. veerserarieees B
Werite the life story of a famous man or woman.............ccceeeeennee vorvnerieseenans A
Make coffee tables............ccoceeririeneninns vrresersereaiinieeneies breerervarrnanrianans . B

Make lists of goods to be stored in a shop .....ccocccviiiiiiiiiiiiiiiiinninen A
Buy cows and sheep at agricultural shows .........c.ccoovimiiimiiiiiniiiniinnnnes veeense B




29.
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Advise young people about choosing suitable jobs........cccoerriiiiinniiiiin,

- Test new oils to see if they cut down frictlon....ocecviviniiiiiiiiniiinnniiienne.

s
-

Train gun dogs for RUNLIRE ..occeerriiprericinin it ns

A
B
Write criticisms of plays ...cceveriiiiiiiimnii e A
B
Paint patterns for wallpaper .........cccovviiiiniiiiiinciinni e, veeee A
Make CUEtAINS  ....oiiviiiiiiiiiiiiir e s ee e e eees B
Investigate ways of sending plctures by radio waves ......ocoovieiiiiiiniiiiniiinninnn,

A
Compute a course for putting a satellite in orbit ......ccccooeviinriiiinniiiinsninenn. B
e
A
B

Do voluntary work in a refugee camp ......cooiiiiiiiiiiiiiin e
Manage a large department SEOre ........oveviiiiiiiiniivnneri e eeessiiseeninicesnnaes

Look after horses at a stable ................... reeraeeitenas rereessrreraerearrearserarsaneon M
Design jewetlery .............. OO U -

Make a wooden bookcase ...
Solve trigonometry problems..........cc.oiciiinninnn

o~ 4

Show people to their seats in a cinema or theatre..........ccooooerviniiiinnnnn e A
Investigate ways of extracting chemicals from seaweed.................. tearrireriennes B

Read the complete works of an author you like.......cc.cocveevriviiiiiiininiecns A
Help poor families to find better housing ..... creeess RPN -

Operate a calculating machine ..........ccoooerriiiiiininn
Cut and trim hedges ........coovviiiiiieiiiiniiii s e e e e

w >

Study early forms of life through fossil remains ........c.c...ciciiiiimmnnicinnanienen
Weave rugs ..... rrerreane reeeeerirernee e

o >

Check forms to see that they are filled in correctly ........oooociniiiniiniiiirienninn A
Write an essay on 2 film you have s€en ........ccoiiriiicinerinirininiinnnniinnssnee, B

Look after children in an orphanage. ........... PO .
Design covers for records .......cciviiiiiiiiniiiienniieiinnienersiirs s enteeenrnessassesesss B

Pick berries in a fruit garden ..........cconeune PP .Y
Crochet a Jacket .....occoiiiiiiiiiiiiiiine it rrse e es s rresseess B




43,

45,
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50.

51,

52.

53.

54.

55.

56.
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Describe a great ceremony over the radio ........c........ S3usssesssssntrnsasnansss ornee A

Study the properties of radio-active materlals ................. e vereenie B
Draw cartoons ................... veeererreinsersarenra et s ranrr et raee beesserrerennes o A
Guide People on bus tours Ill‘l'llll..l.lll. ..... SRR AFI NS Rl d v tbaRt b bengdessanstdnoas b B
Examine business accounts to see that they are correct ........... rearireresrerenenss A
Take crippled children to the seaside ..........cccccivciinnnnininnnn e, ceree B
Collect and study specimens of pond life................... sreesesiassiannasisavennasssueny A
Milk cows and clean out thefr shed ............ P ... B
Write aplay .....coovvvieniiiinnnniaiin, S D U R A
Design uniforms ......cccvniiiiriniiniiinnnen, veresrrertresiesseeeriitseessesnansnress B
Keep a register of customers’ orders In a store................. e A
Keep a cash record of goods bought and sold........ccccoriiriiiiiimiiiinnniicnnnrnienna B
Train disabied people for new jobs .........ooovmiriiiiiniiinin e A
Operate a knitting machine .............ccoviiiiiiiiiiiiini e e B
Design greetings cards........... b rererreseeeetee ettt res st e e aareneasrrans A
Visit a medical research laboratory .......cccconviiiiiiiiin B
Calculate the weekly takings in a shop....cocccceeeieiicesiiiiiiiniinnnnns N e A
Write a summary or précis of anovel ... veern B
Make jams and jellies .....ccivieriiiiiiiiiii vee A
Sell tickets to passengers at an alrPort.........cceiivireariiiiessesiennnrirnasiieeees B
Feed milk from a bottle to new-born calves .......ooocviiiviiniiii A
Clean and tidy a room for an invalid..............covriiiiiiiiicninenninnnn seeriesenes B
Keep records and draw graphs of business sales.................. eeeraeenaas seesarerens A
Carve wood or stone for ornament ..........oovveviiiiiiiiinniienn. ear reressesiaaeine B
Weave twigs to make baskets ................. SO A
Write articles for a newspaper ....c.oiviiiiiniiinniinnn serersrensiiieariiestinasraie B
Look after sheep and 1ambs ......oovvvuvieriminniiiiiii e A

Make hotel reservations for a travel agency ................ ereeertisrestbnsrens vereees B




s7.
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Use a microscope to see how things are formed .........ccoeiiviiiiiiiinninnans evnens A
Help boys and girls leaving school to find jobs ............ cernnrenene ssersessanse veerees B
Plant flowers and ook after them ....vuiieeeriinieininicensinceenienennnneenenseeeenes A
Read new manuscripts for a publisher .............. RO teasssrsanaas veveans B
Make dresses .....ccooviiiiiiiiiiiinininiin s, N Teererereerencenane A
Make sketches of new clothes for magazines .............cccvvneeean. . .. B
Work out problems in geometry ........ccovveeriieniiill it ieneeenns A
Help with experiments to improve radio equipment ..............coovvennn. R B
Serve customers In 2 clothes ShOP..........cceceevieenriivereerseernerererresseessresesones A
Take care of deaf children ..... beereereressiiessentanressesearnrensed eeeeeseeeesbeenenenes B
Paint abstract colour designs ...........c.viiiinviiiimiiiii e A
Pick apples and pears in a fruit garden.........ccocovevviiinrinniniiciinicineeeans B
Make up tables of figures on imports and exports...........cccccevens Creeeeasirnsents A
Upholster or repair furniture............cuievinimvrmmminiiii s B
Test new drugs and chemicals in 2 [aboratory.......ceceeruerecereecinurericnensiennan. A
Adyvise customers in a household goods showroom ............ SN toees B
Take care of someone who is fll........coooiiiiiiiininiiinn . A
Edit and publish a magazine .........c.....miiriiiinin B
Dig weeds out of a garden ............. F S OP ORIt A
Do calculations converting pounds into dollars ................ rererernnreeeeestane .. B
Make shopping bags .......cooovvvviniriniiiiiiii e A
invent chemicals for destroying Insect pests .........coovieiiiiiiiiiiiiinniniininn, B
Take part in discussions on New BOOKS.......c.cuiviiiiiininniiiiiieiiiiiieniiine, A
Take down letters In shorthand............ccovviiininiinnicinne. eesrerssreisererranasaes B
Choose colour schemes for hoUSes .........cccevviiviiiiiiinniiiini s, A
Organise holidays for poor families .........ccccocieiiiiiiiiiiiiiiiiiiiii s B
Operate a sewing Maching ......cooiriiiiiiiiiieinr e A

Look after small animals at 2 ZOO ...cccvvvveierereinnnns Ceseserererensarnanarareseansarnases B




71,

73.

74.

75,

76.

77.

78,

79.

80,

8l.

82.

83.

84,
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Use a radio telescope to track satellites ............ errerrereaas verreeeenenes A
Read poetry ....cccceciiiiiiiiiiiinimmiii s verereensessrnnsiiseniins B

Type letters recorded on a dictaphone............i5eeveeiiiirnrernnnnnreneeieeennn A
B

Design and paint stage scenery ............ euea e T S

Care for people who are mentally ill .......... R cesrsernterenie vriveenrenpnnnne A
Count and record the takings in a bank ..... O SR ererenes B -
Look after dogs at kennels ........ccuveveirviriiirineinnnnen. wesresiisesssensenantanssreenses A
Cut up plants and study them under a microscope ........ RO PPOPPPION -
Design houses for NewW tOWNS.........uiiiininiiiiiiiiii s A
Visit book @XNIbILIONS ......eevveevrrreroresiivessssressersrieeesssensessesses cererraraeisaien B
Work out problems using tables of logarithms .......... SO PSPPI LA
Type business reports ...... ferereeterreeieereerarenaeaseretaianraees RTITOP ereerineens B
Knit a sweater ........... PN rrereessassrstaearars cerrseees A
Teach rug weaving to crippled children ................. eerereretreiniaaissrnenrraieeens B
Use a telescope to study the moon's surface .............ccvveennnes Y &
Clean and touch up valuable paintings .............. et aneaaaes Ceerrtrenareeroses B
Form a poetry reading group .................... cetesrerenria e rvereranns ceveeeenne A
Calculate customs duty on imported BOOMS . viinriiniiiiiiiei e veveeeanns B
Sell programmes at a concert or show PP evererararaneaenes A
Iron shirts or blouses .........c.cceiiiiiiienririniciiiienennin, P PPRPTRRN B
Write letters dictated by a blind person .............oo.ocoiiiiiciiiiiinccrinneens e A
Watch over sheep at lambing time .......occeevvieiiiiiiiiiiien i, eieeesens vierns B
Palnt portraits .........ccceevivireiniiimmrecini verreeireriernn corvsnneneneennes A
Calculate interest on bank acCounts ..........ccceevveeniiiiiinens crreieeeens v cenne B
Write an article for a magazine ............ Cbaeeereeeetnraiese st e et erses Y .
Spring clean a house.........ccccvvevnveniiicannnnn. rrereeeranarreeaettnannaan vereeseereans . B
Sell stamps in a post office ..oveveninieiiiiinnnnn. rrreeerniasesses e san s rassasesnanaes A
Use a lawn mower to cut grass .........ccceeeeecen, Creetnnreereaetseearantessessanrraraaas B8
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Help and guide delinquent girls..........ccciiiiiiiinniniiiiiinniiciininnin 0 A
Study the causes and cures of tree diseases..........coevieieiriinmmiaiiennnniiinesenses B

WVEILE SHOIE SEOPIES ..y iricinireraiiriceriecseonscsasssveenonntarassrnraossncrsssrsnssnsssanenaee M
Fed OIS BS  ooreiiiiriiiiiiiiiiterirrieenstsscerntarserarsrsssnnsnsssssrsresnenasssssnensssnereess B

Do sketches with pen and ink ...............
Take up the hem of a skirt .c..cvvviiiniiiiiiiiiiniiiitir

Use lenses and prisms to study light waves.........cccoiviiriiiiiniiiiidiinneiiiccenann

Teach blind persons to read Braille ............o.cceiiiiinnniin.
Manage an hotel ..ot

Breed and care for rabbits ... ................L
Draw film cartoons of animals ............. erveeane

=y o>

Make blouses and SKIPLS ....ooiveviiiiiiiiiiiiiirariirrsseetancnesarssssssserstnssisnnsssesens
Draw graphs ccoiiiiniiiiinimiiai i st s a e e st s es s renaares

m >

Be a waltress in an hotel ......ooriiiniiniininniiins
Make chemical analyses of new toothpastes..........ocoiiiiiiniiieniiniiiiinnnn.,

w >

Choose new books for a library.......... bereereeseerevenetaranansnsnnsnsnsesesivneeneeninees
Serve meals 1o hospital patients..........ccoooiiiiiinii

w >

Calculate average weekly wages and food prices .........coovvveiiiivinieneceneennn A
Feed hens and collect their eggs ......oooeiieiinininan, tererrerentr s iairanes B

Study bacteria under a MiCroscope .........cocceeeiiiiriiiiiine i vrveeer A
Operate a hand weaving J0oM ....coieiiiiiiiinieiirir s

B
Sort letters in a post office ...t A
Write words for songs........ e berreersetaesaeans rereerreeearetrnredenrisariesrenirerenss B

> ;>

Read books to blind people ..................c..... cerertnnisersaresesnnrnessrnncinasaraeass A
B -

Design Carpet Patterns.....cccuuuiieeirnereicricnianrmerurasiene ettt sassns e

Plant potatoes - ........... e ertesheesaseesresteesteeassreeenssahe s st s bensbeenesaraen crevrreees A
Make 3 WOOEN SEOO! +oonveierirriieieerseeiiresssssssssserssensssssnsnsesssnrsreseennssssnsse B
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99. Edit a Magazine ......cccorvenniiieiiiiiiiiniiensssisnessesssssaessess A
Investigate the causes of a disease ..... reerenrneraereaanies . treeerseaseans reeeens B

100. Paint a landscape.......cocouvrmeiiiiiniriiiiiinnii, rerereerererraeeaaes venanns A
Serve meals In 2 Festaurant ...ocvvvviiveiiiisiierinianriisrensaassnns eeresesessnnssnssnsass D

10]. Study accounting and auditing ........cccoiovniiiiineiiiiieniie, eveerees vornns A
Wash and dress hospital patients.............. reerernieens errerasranas crrerereinssiienes B

102. Do research on the diseases of fish ..........c..ocviviiiiiinnniinnidin i, A
B

Help to gather hay on a farm .........ccoovviiiiinniiivinceniinnnininnnn. erreenan
p .

103, WWIIt@ @ POBIM ..ovvviiriierineeerenrrnensrrrnsssernrrssereenssernsssnsssnennnerres ceerrrrnans A
Draw and paint coats of arms ........iciiiiiiiinini veersreerees B

104, Issue passports to travellers ...........coooviviiiiiinnriiiiininiin, cerrreeenns A
Solve mathematical puzzles ..........ccovieeiiniiniiiininiiiinnnans ereiienenen, cerresnss B

105. Help ex-prisoners to find jobs .................. . IO cees A
' Darn socks ..o eranen rerrreseetisnsnreiiann venns B

[06. Make tile mosaics ...icciveeviiciiiniiiiiiinninniinnns veeeenns rermee et eses A
Combine drugs to make medicines............ verarrrrenniraine crrrreseens errrerrenearenns B

‘

107. Solve arithmetic problems .......cccocvvnniiivnnnnee. berresserrerinsaantrenseneriiesenars A
Attend a drama festival .........c.oovvriiniiiiinnn i e, B
108. Make 2 pair of slippers .............. eeererrereee et eeeras reeeeenreernes TR A
Type letters ...c.oovvveinnnnnne. R besieair e eaaaae reerrneeeneeneennae vieeens B

[09. Help on a farm at harvest time ........... etarereean e e ceerreasees 'A_
Take old people on bus trips ............... erereeererreaeea, ererereaean vievereiienes B

F10.  Teach Mathematics .ooceverreunersiersnsreerneeereneeesneessnnreersnnseensessnesnnnes crversarenens A
Paint a mural ........... erateetetrenraareennasaninans Creterenrarneeesnrans reerasreentsnanseeses B

111, Mend clothes ........... reeereeeenesre e e veerrrieenns A
Write a novel .....ocvuviceiniiininiiiininnniecnnnn. rerersseenereraaaenoons eeerrreniiien B
[12, Feed chiCkens ......cocivveiiiiviiiiimuiiiiiiieiiniieniic et e eesr e rs e rseaennas v A
Address envelopes ........cccoeeemciirreceiiiiriiieninniann, reerressbeerasraesaanes veernee B

SBN 340 11830 X. Second impression 1969, ‘Copyrlght 1969 S, 1, Closs, Applied Psychology Unit, University of Edinburgh
Univarsity of London Press Ltd, St Paul’s House, Warwick Lane, London EC4 .
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PERSONAL QUALITIES
DISPLAYED AT SCHOOL _ ' ) Please tick as appropriate

1. Initiative

(a) Quick to seize opportunities and develop them to the full.

(b) Willing to make decisions for himself.
(o) Quiteirésoufceful can take responéibility but prefers guidance.
(d) _ Inclined to play safe. More of a routine nature.

(e) Lets opportunity slip by.

2. © Keenness

(a) -Exceptiohally industrious and keen,

(b) - Normally a good worker.

(e) Moderately interested and hardworking.:
' ~(d) Does not work as well as most.

(e) Displays lack of interest.

3. Mixing with Others
"(a)  Very sociable and influential,
tb) Socially confident.
(¢) Fits in easily with people.
{(d) Quiet and reserved.

(e) Solitary and shy.

4, Poténtiality forﬁ-

(a} Part-time Education with academic content,
(b) Full-time post ‘0" level coﬁrses'and other Technical College courses.
{c) Sixth form work.

(d) University.dr other post ?? level courses.

-5. Further Comments

Date: : _ Signature .vovvevrancnres Savasaresenens b vaconnona




LEICESTERSHIRE EDUCATION COMMITTEE YOUTH EMPLOYMENT SERVICE
CONFIDENTIAL REPORT

UITIAME e vt vevonvornsorsoneonsosoanenan- D.O.B. tivivnninnnnn
ther Names ......... e reresitr e Chrasersenane DN School
ddress ...veeiinnann. St esaseraean G hbemaaasr e terrersannaa
..... e et e bae et aaer e b e PO, v vvenininncnnraneonnnas

Wssessment of GENERAL ABILITY and ATTAINMENT should relate to age group of'school as a whole.

General Ability: High................ Average...... . Below Average........... ceae-

Assessment, by test

if ascertained. I1.4Q.

........... P IR N N R

EDUCATIONAL ATTAINMENTS

SUBJECTS

A - Good pass

B - Fair pass

X — Pass doubtful
G.C.E

C.S.E.
Grade
Expected

I'Ol

CA’

A - Good
B - Average

C - Below Average
No examingtion in View

Subject Teachers Comments

English Literature

English Language

History

Geography

Religious Knowledge

Social Studies

[Latin

rench

German

Spanish

athematics

Additional Maths

Physics

Chemistry

Biology

General Science

Art

Music

Woodwork

Metalwork

Tech, Drawing

Domestic Science

Needlework

Economics

Commerce

P.E. & Games

Others

PTITUDES
iny predominant?

[EALTH .

DISABILITY

'ITALITY

[igh Average

%elow Average

OTHER FACTORS (Left handedness, attendance ete.)

THER ACHIEVEMENTS AT SCHOOL






